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ABSTRACT
A major  change In  music ed uca t io n  methods c lasses  
1s the I n c o r p o r a t i o n  o f  f 1e Id-workshop e x p er ie nc es  as 
p a r t  o f  the  c la s s  a c t i v i t i e s .  These ex p er ie nces  help  
expose undergradua te  music ed u c a t io n  majors to the r e a l  
wor ld  o f  t e a c h i n g .  Recent rese ar ch  d we l ls  on the Im­
por tance  o f  p r o v i d i n g  these p u b l i c  school exper ie nc es  
as e a r l y  1n a t e a c h e r - t r a 1 n e e ' s c a r e e r  as p o s s i b l e .  I t  
1s obvious t h a t  one must a c q u i r e  r e l e v a n t  music a n d  t e a c h -  
ing s k i l l s  1n o rd e r  to teach music s u c c e s s f u l l y .
The t h e s i s  o f  t h i s  study 1s t h a t  a s t r u c t u r e d  
program o f  p r e s e r v i c e  ex p er ie nces  w i l l  help h ig h e r  edu­
c a t i o n  to deve lop a b e t t e r  prepared music e d u c a t o r .  In 
o rder  to deter min e  what needs to be Inc lu d ed  in such a 
p r e s e r v i c e  program* a q u e s t i o n n a i r e  was designed to l o c a t e  
the presence and c o n t e n t  o f  p r e s e r v i c e  s tuden t  te a ch ing  
programs In music e d u c a t io n .  The p o p u l a t i o n  sample 
responding to  the  q u e s t i o n n a i r e  ( s i x t y - s e v e n  i n s t i t u t i o n s )  
was l i m i t e d  to  ( 1 )  I n s t i t u t i o n s  o f f e r i n g  a b a c c a la u r e a t e  
degree 1n music e d u c a t i o n ,  ( 2 )  I n s t i t u t i o n s  m a i n t a in i n g  
f u l l  NASM a c c r e d i t a t i o n ,  and ( 3 )  I n s t i t u t i o n s  in the  South­
western  D i v i s i o n  of  MENC. The r a t e  o f  r e t u r n  was 88.05%,  
and the data  d e r i v e d  from the respondents were used to
v
dev elop a p r e s e r v i c e  s t u d e n t  t e a c h ing  program 1n music 
e duca t to n  f o r  N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y .  
C e r t a i n  t rends became e v i d e n t  1n t h i s  s tudy.
( 1 )  Most I n s t i t u t i o n s  o f f e r  s e p a ra te  c lashes f o r  secon­
dary vocal  and I n s t r u m e n t a l  music methods c l a s s e s .
( 2 )  M ic r o t e a c h l n g  and a c t u a l  p u b l i c  school t e a c h in g  
ex p e r ie nc e s  ar e  becoming I n c r e a s i n g l y  more Im p o r t a n t  as 
p r e s e r v i c e  a c t i v i t i e s .  ( 3 )  Most I n s t i t u t i o n s  r e q u i r e  
p u b l i c  school o b s e r v a t i o n  e x p er ie nc es  p r i o r  to  s tu d e n t  
t e a c h i n g .  ( 4 )  Over h a l f  o f  the s tuden t  observers  do 
accompanying as p a r t  o f  the o b s e r v a t i o n - p a r t l c l p a t l o n  
e x p e r i e n c e ,  perhaps sug gest ing  a need to upgrade piano  
p r o f i c i e n c y  s t a n d a r d s .  ( 5 )  A need e x i s t s  to s t a n d a r d i z e  
re qu i rements  f o r  a t e a c h e r  to s u p e r v is e  s tu d e n t  t e a c h e r s .  
( 6 )  Most I n s t i t u t i o n s  use music p r o f e s s o r s ,  not  e duca t io n  
p r o f e s s o r s ,  to s u p e r v is e  music s tu d e n t  t e a c h e r s .  ( 7 )  Only  
o n e - f o u r t h  o f  the  responding I n s t i t u t i o n s  u t i l i z e  a l a b o r a ­
t o r y  s c h o o l ,  su gges t ing  t h a t  the l a b o r a t o r y - s c h o o l  con­
ce p t  I s  being phased o u t .
S p e c i f i c  proposa ls  f o r  the  music ed u c a t io n  c u r r i ­
culum f o r  N o r t h e a s t e r n  Oklahoma S ta te  U n i v e r s i t y  are made.
( 1 )  The p u b l i c  school o b s e r v a t i o n  e x p e r ie nc e  should be 
c o n t r o l l e d  and c o o r d in a t e d  by the  Music Depar tment .
( 2 )  The o b s e r v a t l o n - p a r t l c i p a t l o n  p rac t lcu m should con­
s i s t  o f  v a l i d  e x p e r i e n c e s ;  f o u r te e n  ar e  suggested 1n 
Chapter  IV .  ( 3 )  A September p ra c t l c u m  should be o f f e r e d
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so t h a t  p r e s e r v i c e  music educators  can observe and a s s i s t  
a p u b l i c  school music t e a c h e r  w i t h  the  opening o f  a school  
y e a r .  ( 4 )  Twenty- two s p e c i f i c  suggest ions ar e  made to 
upgrade the p r o f e s s i o n a l  music educa t io n  methods c l a s s e s .  
A l l  o f  the suggest ions are c a l c u l a t e d  to I n v o l v e  the music 
ed uca t ion  s t uden t  1n as many p u b l i c  school music a c t i v i t i e s  
as p o s s i b l e ,  and y e t  s tay  w i t h i n  the  d e l i m i t a t i o n s  Im­
posed by N o r t h e a s t e r n  Oklahoma S ta te  U n i v e r s i t y .
CHAPTER I 
INTRODUCTION
During the past  decade much has been sa id  about  
the genera l  inadequacy of  the tea cher  e duca t io n  programs 
in h ig he r  e d u c a t io n .  The c h i e f  compla ints  s t i l l  being  
r a is e d  today are t h a t  t ea ch er  edu cat io n  is  too t h e o r e t i c a l  
and t h a t  t r a i n i n g  programs are out  o f  touch w i th  r e a l i t y . ^  
The t re nd  toward e l i m i n a t i n g  the inadequac ies  of  p resen t  
music educa t io n  programs takes  two bas ic  paths:  ( 1 )  move­
ment away from compartmenta l1 z a t l o n  of  th e o ry /m us lc 1a ns h lp  
and music h i s t o r y / m u s i c  l i t e r a t u r e  aspects o f  the c u r r i c u ­
lum and movement toward a sequence of  courses in compre­
hensive m u s i c ia n s h i p ,  and ( 2 )  t r a n s f o r m a t i o n  of  methods 
courses I n t o  f i e l d  workshop e x p e r ie n c e s .  This t r a n s ­
fo rm a t io n  In c lu d e s  deve lop ing  competency-based tea cher  
ed uca t ion  programs as wel l  as p r o v id in g  c l i n i c a l
^George W. Denemark, "Teacher Educat ion:  R e p a i r ,
Reform, or R e vo lu t ion ?"  Educat iona l  Leader 27 (March,  
1970 ) :  541.
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ex p er ie nces  1n the p u b l i c  schools p r i o r  to  s tu d e n t  t e a c h ­
i n g . 1 A l l  o f  these s o l u t i o n s  w i l l  r e q u i r e  s i g n i f i c a n t  
changes of  both c u r r i c u lu m  and c o n t e n t ,  but  those In 
c o n t ro l  of  tea cher  t r a i n i n g  programs 1n music educa t io n  
must endeavor to p rov ide  t h e i r  t r a i n e e s  w i t h  a more 
r e a l i s t i c  p r e p a r a t i o n .  I t  would seem a x io m a t ic  t h a t  1n 
order  to teach music s u c c e s s f u l l y ,  one must f i r s t  ac q u i re  
r e l e v a n t  music and teach ing  s k i l l s .
F ind ings re p o r t e d  by P a sa ne l l a  and W i l l ingh am  
i n d i c a t e  t h a t  more a t t i t u d e  changes tak e  p lace  dur in g  
the f i r s t  two years of  c o l l e g e  than a t  any t ime dur ing  
the next  ten to twenty y e a r s .  This  re se arch  I n f o r m a t i o n  
im p l i e s  t h a t  s t r on g er  p r e s e r v i c e  programs in music edu­
c a t i o n ,  w i t h  emphasis on exper iences  no l a t e r  than the  
sophomore y e a r ,  can help a l l e v i a t e  a se r io us  problem 
i n  music e d u c a t io n :  the la c k  of  a s t r o n g ,  p e r s o n a l ,
^ u s l c  Educators N a t io n a l  Con fe re nce,  Teacher  Educa­
t i o n  in  Music:  Report  (Washington,  D . C ~  Music
Educators N a t io n a l  C on fe re nce,  1 9 7 2 ) ,  p. 12.
^Samuel D. M i l l e r ,  " S h i f t i n g  the Emphasis from 
Entrance to E x i t , "  Music Educators Journa l  58 (March,
1972) :  66.
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Ann K. P a s a ne l l a  and Warren W. W i l l in g h a m ,  " T e s t ­
ing the E ducat iona l  and Ps yc ho log ica l  Development o f  Young 
Adu1ts- -Ages 1 8 - 2 5 , "  Review of  Educat iona l  Research 38 
( F e b r u a r y ,  19 68 ) :  45.
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p h i l o s o p h i c a l  b e l i e f  In  music e d u c a t io n . ^  In a d d i t i o n ,  
p o s i t i v e  p r e s e r v i c e  e x p er ie nc es  w i l l  help  expose t e a ch er  
candida tes  to r e a l - H f e  s i t u a t i o n s ;  too much o f  t e a c h e r  
p r e p a r a t i o n  c o n s i s t s  o f  d e a l i n g  w i t h  h y p o t h e t i c a l  p u p i l s
In an im ag inary  s c h o o l ,  r e s u l t i n g  1n a s i t u a t i o n  des-
2
c r l b e d  as "methods In a vacuum."
I t  1s e s s e n t i a l  t h a t  p r e s e r v i c e  music educators  
have the  o p p o r t u n i t y  to observe c h i l d r e n  being ta ught
3
music.  Just  such an o p p o r t u n i t y  e x i s t s  a t  N o r th e a s te r n  
Oklahoma S t a t e  U n i v e r s i t y ;  t h a t  i n s t i t u t i o n  now prov ides  
a p r e - 1 n t e r n s h l p  e x p e r ie nc e  r e q u i r i n g  s t uden t  a t te nd an c e  
f o r  a minimum o f  s i x t e e n  day s ,  seven hours d a l l y ,  a t  a 
s p e c i f i c  p u b l i c  school assignment.  Deve loping a s trong  
p r e s e r v i c e  music ed uca t io n  program In c o n ju n c t i o n  w i th  
t h i s  o b s e r v a t io n  re qu i rement  1s a n e c e s s i t y ,  t h i s  study  
r e p o r t s  v a r io u s  p o s s i b i l i t i e s  o f  Improving p r e s e r v i c e  
music ed u c a t io n  programs,  and a program f o r  the und er ­
graduate  music educa t io n  c u r r i c u lu m  a t  N o r th e a s te r n  
Oklahoma S t a t e  U n i v e r s i t y  Is  deve loped.
R o s a r i o  M. Carubba,  "An E v a l u a t io n  of  the  Under­
g raduate  P r e p a r a t i o n  of  Music Teachers as Represented by 
the Four Year Col leges  and U n i v e r s i t i e s  o f  M i s s i s s i p p i , "  
D i s s e r t a t i o n  A b s t r a c ts  30 ( O c t o b e r ,  1 9 6 8 ) :  1671A.
^M. Eugene G l l H o m ,  "M1 c r o te a c h ln g  1n the Methods 
Course: Br id g in g  the  C o n f r o n t a t i o n  Gap," Socia l  Educat ion
33 ( F e b r u a r y ,  1 9 6 9 ) :  165.
^ V i r g i n i a  A. A u s t i n ,  " I s  Methods a D  Word?,"
Music Educators Journal  56 ( A p r i l ,  19 70 ) :  49.
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Statement  o f  the  Problem 
The need f o r  p r e s e r v i c e  ex per i e nc es  In music edu­
c a t i o n  should be obv ious.  However,  a re v ie w  of  c u r r e n t  
l i t e r a t u r e  y i e l d s  r e l a t i v e l y  l i t t l e  pub l is hed  m a t e r i a l  
concerning s p e c i f i c  p r e s e r v i c e  s tu d en t  t ea ch ing  a c t i v i t i e s  
in  music e d u c a t i o n ;  the amount o f  m a t e r i a l  a v a i l a b l e  Is  
p a r t i c u l a r l y  smal l  when compared w i t h  the m a t e r i a l  a v a i l ­
ab le  about  genera l  e d u c a t io n .  I t  would appear t h a t  very  
few schools have e x t e n s i v e  programs in  t h i s  area of  music 
e d u c a t i o n .
Si gnj f i  cance 
The d e a r th  o f  pub l i s he d  m a t e r i a l s  d e a l i n g  spe­
c i f i c a l l y  w i th  p r e s e r v i c e  e x p er ie nc es  in music ed uca t io n  
would i n d i c a t e  the  nee<J to I n v e s t i g a t e  the s u b j e c t .  A 
l o g i c a l  approach would be to s tudy pub l is hed  and unpubl ished  
l i t e r a t u r e  as w e l l  as to  g a th e r  c u r r e n t  I n f o r m a t i o n  from 
t e a c h e r - t r a i n i n g  I n s t i t u t i o n s  re g a rd in g  t h e i r  p r e s e r v i c e  
programs in music e d u c a t i o n .  This body o f  i n f o r m a t i o n  1s 
used to des ign a p r e s e r v i c e  s tu d e n t  t e a c h in g  program 1n 
music ed uca t io n  f t  N o r th e a s te r n  Oklahoma S t a t e  U n i v e r s i t y .  
C u r r e n t l y  the  Music Department r e q u i r e s  one semester  o f  
i n t e r n  t e a c h ing  in accordance w i t h  I n s t i t u t i o n a l  p o l i c i e s ,  
but 1t  does not  have a s t r u c t u r e d  p r e s e r v i c e  s tu d e n t  t e a c h ­
ing program in  music e d u c a t io n .  Such a program would bene­
f i t  not  on ly  the s tudents  and the U n i v e r s i t y ,  but  1t  would
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a l s o  Kelp o t h e r  I n s t i t u t i o n s  s t r e n g t h e n  t h e i r  music 
ed u c a t io n  c u r r i c u l a .
Pel 1 m l t a t l o n s  
The data  used to develop the p r e s e r v i c e  s tuden t  
t e a c h ing  program 1n music ed u c a t io n  are drawn from these  
sources:  ( 1 )  L o u is ia n a  S t a t e  U n i v e r s i t y .  ( 2 )  N o r th e a s te r n
Oklahoma S t a t e  U n i v e r s i t y ,  ( 3 )  U n i v e r s i t y  M i c r o f i l m s ,
( 4 )  data  from q u e s t i o n n a i r e s  sent  to members of  the  
N a t io n a l  A s s o c i a t i o n  o f  Schools o f  Music be lon g ing  to  
the Southwestern D i v i s i o n  o f  the Music Educators N a t io n a l  
C onfe re nc e ,  and ( 5 )  e d u c a t io n a l  m a t e r i a l s  from NASM and 
MENC.
Method o f  I n v e s t i g a t i o n  
The d e s c r i p t i v e  and h i s t o r i c a l  methods o f  research  
are  used to o b t a i n  I n f o r m a t i o n  from the l i t e r a t u r e  In  
o r d e r  to I d e n t i f y  the v a r io us  aspects  o f  p r e s e r v i c e  s tu d en t  
t e a c h ing  a c t i v i t i e s .
The s t a t i s t i c a l  method o f  research Is  used to 
g a t h e r  I n f o r m a t i o n  from a q u e s t i o n n a i r e  concern ing present  
p r e s e r v i c e  s tu d e n t  te a ch ing  a c t i v i t i e s  a t  s e l e c t e d  I n s t i ­
t u t i o n s  of  h ig h e r  l e a r n i n g .
D e f i n i t i o n  of  Terms 
D e f i n i t i o n s  are  g iven here to c l a r i f y  c e r t a i n  terms 
used 1n the I n t r o d u c t i o n .  Other  terms are d e f in e d  1n
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the body of  the  paper as th ey  appear .
1.  S tude nt  Teaching:  the  su perv ise d  teach ing  
performed as a c u l m i n a t i n g  a c t i v i t y  o r  c l im a x
o f  a t e a c h e r - e d u c a t i o n  s t u d e n t ' s  c o l l e g e  c a r e e r .
2.  I n t e r n  Teaching:  the s t u d e n t - t e a c h i n g  e x ­
p e r i e n c e  which 1s pursued a l l  day f o r  an 
e n t i r e  semester .
3.  Competency-Based ( o r  Per formance-Based)  Teacher  
Educat ion :  t e a c h e r  ed u c a t io n  programs 1n which
the  performance goals  are s p e c i f i e d  and agreed  
upon 1n advance o f  I n s t r u c t i o n .  The s tu d e n t  1s 
ac counta b le  f o r  a t t a i n i n g  a g iven l e v e l  o f  
competence 1n pe r fo rm in g  e s s e n t i a l  tasks b e fo re  
he earns  c r e d i t  f o r  the methods course or  1s 
ad m i t te d  I n t o  the s t u d e n t  t e a c h in g  program.
4 .  P r e s e r v i c e  Student  Teaching:  t h a t  p e r io d  o f
t ime from the beg in n in g  of  the c o l l e g e  ca r e e r  
up to the su perv ise d  te a c h in g  term a t  the end 
o f  the  undergradua te  music ed u ca t io n  program.
O r g a n i z a t i o n  o f  the Study
Chapter  I c o n ta ins  the  I n t r o d u c t i o n  to  the r e p o r t ,  
and i t  c o n s i s t s  o f  the Sta tement  o f  the Problem,  the  S i g ­
n i f i c a n c e  of  the Problem,  D e l i m i t a t i o n s ,  Method o f  I n v e s t i ­
g a t i o n ,  and a D e f i n i t i o n  o f  Terms.
Chapter  I I  pre sen ts  a Review o f  Se le c te d  L i t e r a t u r e ,  
which In c lu d e s  pub l i s he d  l i t e r a t u r e  on t e a c h e r  ed uca t io n  
programs as w e l l  as unpubl ished l i t e r a t u r e ,  such as d i s s e r ­
t a t i o n s ,  p a pers ,  speeches,  workshops,  I n t e r v i e w s ,  and 
o t h e r s .
F indings  from the q u e s t i o n n a i r e  ar e  re p o r t e d  In  
Chapter  I I I .  The q u e s t i o n n a i r e  1s based on A. N. Oppen-  
helm's  t e x t ,  Q u e s t io n n a i r e  Design and A t t i t u d e  Measurement
7
(New York:  Basic Books, I n c . ,  19 66 ) .
Chapter  IV c o n s is t s  o f  the Development o f  a P re ­
s e r v i c e  Student  Teaching Program In Music Educat ion  f o r  
N o r th e a s te r n  Oklahoma S t a t e  U n i v e r s i t y .
Chapter  V c o n s is t s  o f  the Summary, Co n c lus io n s ,  
and Recommendations.
CHAPTER I I  
SURVEY OF RELATED LITERATURE
According to Bennet t  Re lmer ,  music edu cat io n  has
always been ex t re m e ly  s e l f - c o n s c i o u s  and s e l f - c r i t i c a l .
I t  always seems to be 1n a c ons ta n t  s t a t e  o f  c r i s i s  as
to whether i t  is  doing as good a job  as i t  should be
d o i n g . 1 One p r o d u c t i v e  way t h a t  a p r o f e s s i o n  can upgrade
i t s e l f  and prov ide  f o r  i t s  f u t u r e  growth is  through
c r i t i c a l  s e l f - a n a l y s i s  to  det e rm ine  I t s  s t r e n g th s  and
weaknesses.  C r i t i c a l  i n t r o s p e c t i o n  should a l lo w  the
music ed uca t io n  p r o f e s s i o n  to develop means o f  Improving
the process through which I t s  p r a c t i t i o n e r s  come to
a c q u i r e  the necessary s k i l l s  f o r  successfu l  performance
in t h e i r  c a r e e r s .  The p r o fe s s io n  must c o n s t a n t l y  seek
ways to improve i t s  t e a c h e r - t r a i n i n g  programs; i t  should
be sober ing to remember t h a t  young beginning tea ch er s  go
2
f o r t h  to t r a i n  o the rs  1n t h e i r  own l i k e n e s s .
The music edu cat io n  p r o fe s s io n  1s q u i t e  a c t i v e  
(and q u i t e  v o c a l )  1n I t s  c r i t i c a l  i n t r o s p e c t i o n .  A
B e n n e t t  Re lmer ,  "Performance and A e s t h e t i c  S e n s i ­
t i v i t y , "  Music Educators Journa l  56 (March,  19 68 ) :  27.
2 Bonnie C. Ko wal l ,  e d . ,  P e rs p e c t ive s  in Music 
Educat ion:  Source Book I I I  (Washington, D, C. :  MusTc 
Edu c'a tors fiat Vo nal Conference , 1 9 6 6 ) ,  p.  279.
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c o n s i d e r a b l e  body of  l i t e r a t u r e  e x i s t s  which suggests  
v a r io u s  means o f  Improving the  t e a c h e r - t r a l n l n g  process .  
B a t t l s t l  suggests t h a t  c o l l e g e s  and u n i v e r s i t i e s  need to  
be more courageous in h e l p i n g  to upgrade music e d u c a t io n .  
They should f i r s t  f i n d  out  what 1s happening in music 
e duca t io n  In the p u b l i c  school programs 1n the  Uni ted  
S t a t e s .  They should then e v a l u a t e  t h e i r  f i n d i n g s .
F i n a l l y ,  they must dec ide c o l l e c t i v e l y  what needs to be 
done,  f o r m u l a t e  a ph i losop hy  and a 11st  o f  o b j e c t i v e s ,  
and e v o lv e  a c u r r i c u lu m  o f  ex per i e nces  which produces the  
kind of  t e a c h e r  "who w i l l  develop a t r u l y  v a l u a b l e  music 
ed uca t io n  program r e l e v a n t  to the t imes 1n which we l l v e . " ^
One o f  the c h i e f  compla ints  l e v e l e d  a t  t e a c h e r -  
t r a i n i n g  programs 1s t h a t  methods c lass es  are  too t h e o ­
r e t i c a l .  Gonzo and Forsythe  p o i n t  out  t h a t  the a c tua l  
p r a c t i c e  of  the te ach ing  a c t  Is  held in  abeyance u n t i l  
studen t  t e a c h i n g .  Here the s tu d en t  must make the t r a n s i ­
t i o n  between t h e o r y  and p r a c t i c e ,  and t h i s  t r a n s i t i o n  1s
2
f r e q u e n t l y  t r a u m a t i c .  Speaking about  his music ed uca t io n  
t r a i n i n g ,  a r e c e n t l y - g r a d u a t e d  band d i r e c t o r  w r i t e s ,  "We
^ r a n k  B a t t l s t l ,  " T r a i n i n g  Music Teachers:  Prob­
lems,  P ro s pe c ts ,  and I d e a s , "  The I n s t r u m e n t a l i s t  23 
( A p r l 1 , 1 9 69 ) :  48.
2
C a r r o l l  Gonzo and Je re  F o r s y th e ,  "Developing and 
Using V ideotapes to Teach Rehearsal  Techniques and P r i n ­
c i p l e s . "  Journal  o f  Research 1n Music Educat ion  24 ( S p r l n q .  
1976 ) :  33.
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never got  the t r u t h . "  A m p l i f y in g  h is  I n t e r p r e t a t i o n  o f  
the d e f i c i e n c i e s  in h is  p r e p a r a t i o n ,  he e x p la in s  t h a t  
t h e r e  had not  been enough p r a c t i c a l  e x per i e nc e  In t h a t  
p r e p a r a t i o n ;  t h e r e  had not been enough p r a c t i c e  1n the  
classroom.^ The Music Educators N a t io n a l  Conference  
(MENC) agrees t h a t  the music e duca t io n  c u r r i c u lu m  has 
been too I s o l a t e d  from the r e a l i t i e s  o f  the  p r o f e s s i o n a l  
demands which c o n f r o n t  young tea ch er s  on t h e i r  f i r s t  j o b .  
Temple w r i t e s  t h a t  "numerous o p p o r t u n i t i e s  e x i s t  in p r e ­
s e r v i c e  tea ch er  ed uca t io n  programs f o r  a p p ly i n g  t h e o r e t i c a l  
co nce pts ,  but  are  o f te n  passed by 1n f a v o r  o f  the a c ­
q u i s i t i o n  of  f a c t s . " 3
The N a t io n a l  A s s o c ia t io n  of  Schools o f  Music 
(NASM) has r e c e n t l y  made recommendations to help improve 
the p r o f e s s i o n a l  edu ca t io n  of  music e d u ca to r s .  These 
recommendations i n c l u d e ,  among o t h e r s ,  t h a t  ( 1 )  students  
a c q u i re  a working knowledge of  e f f e c t i v e  methods,  m a t e r i a l s ,  
and f a c i l i t i e s  f o r  musical  i n s t r u c t i o n ;  ( 2 )  s tuden ts  
should a c q u i re  an acqua in tan ce  wi th  school p a t t e r n s ,
1l,Teacher Educat ion :  Stop Sending Innocents i n t o
B a t t l e  Unarmed," Music Educators Journa l  56 ( J a nua ry ,
1970) :  106.
"Emerging Trends in P r e - S e r v i c e  Teacher E d u c a t io n , "  
Music Educators Journal  58 (May, 1 9 7 2 ) :  55.
Richard  B u rd e t te  Temple,  "An Envi ronmental  Study 
U t i l i z i n g  the I n q u i r y  Process in P re par i ng  P r e s e r v ic e  
I ns t ru m e nta l  Music E d uc a to rs ,"  D i s s e r t a t i o n  A b s t r a c ts  33 
(November,  1972) :  1996A.
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pro ce dure s ,  and p r o f e s s i o n a l  r e l a t i o n s h i p s ;  ( 3 )  s tu den ts  
should a c q u i r e  the a b i l i t y  to p l a n ,  l e a d ,  and cooperate
In the  work o f  the s c h o o l ,  and ( 4 )  the  s tuden ts  should
a c q u i r e  understa nding and s k i l l  I n  the tea ch ing  process .  
NASM proceeds to p o i n t  out  t h a t  " these  mat te rs  are  best  
d e a l t  w i th  in a m u s i c a l ,  not  t h e o r e t i c a l ,  c o n t e x t . " ^
To ach ieve  the goals s t a t e d  above,  a r e - s t r u c t u r i n g  
o f  the t r a d i t i o n a l  music ed uca t io n  methods courses w i l l  
be necessary .  Aust in  suggests t h a t  the methods c lass  
should not c o n s i s t  merely o f  "showing";  she says the  cry  
of  the s tuden t  1s,  "Let  me t r y ! "  She a ls o  p o in ts  out  t h a t
i t  1s e s s e n t i a l  t h a t  music ed uca t ion  s tuden ts  have the
2
o p p o r t u n i t y  to watch c h i l d r e n  being tau ght  music.  The 
impor tance of  s tu dying  ed uca t io n  becomes much more ap­
paren t  a f t e r  tea ch er s  have begun te a ch ing  and have faced  
r e a l  problems.  A us t in  suggests t h a t  "a methods course  
1s not  a l o t  o f  t a l k .  I t  must c o n s i s t  o f  do1ng, c a r e f u l l y  
s t r u c t u r e d  d o ing ,  under s u p e r v i s i o n  . . . t a l k  is  empty
^ Na t ion a l  A s s o c ia t io n  of  Schools o f  Music ,  Recom­
mendations f o r  the P r e p a r a t i o n  of  Teachers f o r  the American 
A s s o c ia t io n  f o r  t e a c h e r  Educat ion  and tlie  N a t io n a l  Counci l  
f o r  the A c c r e d i t a t i o n  of  t e a c h e r  E d u c a t i o n . (Bethesda ,
Md. :  ERl t  Document Reproduct ion  S e r v i c e ,  ED 080 499 ,
1 9 7 4 ) ,  p. 16.
2
A u s t i n ,  p. 49.
^W al te r  E. McPhle,  ' " M ic k e y  Mouse' and Teacher  
E d u c a t io n , "  Journa l  o f  Teacher  Educat ion  18 ( F a l l ,  19 67 ) :  
323.
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among the in e x p e r ie n c e d . " ^
Borrowman suggests t h a t  o b s e r v a t i o n  In  the  p u b l i c  
schools e a r l y  1n the  p r o s p e c t i v e  t e a c h e r s '  ex p e r ie nc e  
is  e s s e n t i a l .  These d i r e c t  ex per ie nces  w i l l  help mingle  
" t h e o r e t i c a l  i n q u i r y  w i t h  a c t i v e  c o n t a c t s . "  W al te rs  
recommends ( 1 )  f u r t h e r  a p p l i c a t i o n  o f  s i m u l a t i o n  t e c h ­
niques and more e x t e n s i v e  use of  v id e o t a p e  In music 
t e a c h e r  e d u c a t i o n ,  and ( 2 )  a l t e r a t i o n  of  the t r a d i t i o n a l  
music edu cat io n  c u r r i c u lu m  to p e r m i t  freshman and sopho­
more s tudents  to have re a l  or s im u la te d  tea ch ing  ex -
3
per ie nc es  1n music.  F r a n k l i n  recommends o f f e r i n g  
i nc re as ed  o p p o r t u n i t i e s  f o r  c lassroom o b s e r v a t i o n  f o r  
u n d e r gr a d ua te s ,  as w e l l  as I n c r e a s i n g  the o f f e r i n g s  o f  
music ed uca t ion  methods c lasses  to In c lu d e  some of  these
4
courses a f t e r  s t uden t  t e a c h i n g .  Choate suggests t h a t  
the o p p o r t u n i t y  f o r  l a b o r a t o r y  ex per i e nc es  should be 
provided f o r  undergraduate  conduct ing  s t u d e n t s .  In
A u s t i n ,  p. 49.
2
Mer le  L. Borrowman, Teacher Educat ion  in America  
(New York: Teachers Co l le ge  Pre ss ,  1 9 6 5 ) ,  p . 240.
3
David Henry W a l t e r s ,  "The Development of  S imulated  
C r i t i c a l  Teaching S i t u a t i o n s  f o r  Use 1n In s t r u m e n ta l  
Music E d u c a t io n , "  D i s s e r t a t i o n  A b s t r a c ts  33 (March,  19 73 ) :  
5025A.
4
Bob Lawrence F r a n k l i n ,  "An A n a ly s is  o f  the Bachelor  
of  Music Educat ion  Curr icu lum w i t h  a Choral  Major  a t  
F l o r i d a  S t a t e  U n i v e r s i t y "  (Ann Arbor:  U n i v e r s i t y  M i c r o ­
f i l m s ,  I n c . ,  6 8 - 1 6 ,  370,  1 9 6 8 ) ,  pp. 3 2 - 3 3 .
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a d d i t i o n ,  Choate notes t h a t  s tudents  should Have the op­
p o r t u n i t y  to p a r t i c i p a t e  1n c l i n i c a l  and f i e l d  ex per iences  
which have been p la nn ed ,  s u p e r v is e d ,  and e v a lu a te d  by 
f a c u l t y  who have had successfu l  mus1c-teach1ng e x p e r ie n c e .^  
The cr y  f o r  p r o s p e c t i v e  tea ch er s  to have an e a r l y  
exposure to the p u b l i c  school c lassroom Is  not new. T h i r t y -  
s ix  years ago C h a t t e r t o n  w r o t e ,
The s t u d e n t ' s  a c t i v e  c o n ta c t  w i th  the t r a i n i n g  
schools should not be l i m i t e d  to the ac tu a l  
p e r io d  of  s tudent  t e a c h i n g .  As soon as p o s s ib le  
a f t e r  the s tudent  e n te r s  the c o l l e g e ,  he 
should be In t roduc ed  to a c t u a l  problems o f  
t ea ch ing  through d i r e c t e d  o b s e r v a t i o n . 2
P r e s e r v ic e  o b s e r v a t io n  ranks high on the 11st  o f
Improvements f o r  t e a c h e r  e d u c a t i o n ,  but Bezzl  p o in ts  out
another  Im p or ta n t  change 1n te a c h e r  e d u c a t io n .  He c i t e s
d i s s a t i s f a c t i o n  w i t h  the p re s e n t  mode of  t r a i n i n g  teachers
which c o n s is ts  of  a mere accumulat ion  o f  c r e d i t s  l e a d in g
to a b a c c a la u r e a t e  degree .  He proposes a competency-
based approach to te a c h e r  edu cat io n  1n which the u l t i m a t e
degree and c e r t i f i c a t i o n  are  based upon the  s t u d e n t ' s
a c q u i r i n g  s p e c i f i e d  competencies ,  not  merely complet ing
James F. Choate,  "An A n a ly s is  o f  the Undergraduate  
Curr icu lum and the Subsequent P r o f e s s io n a l  Involvement  o f  
Se lec ted  In s t ru m e n ta l  Music Educat ion Graduates o f  Lou is iana  
Sta te  U n i v e r s i t y "  (Ed.D.  d i s s e r t a t i o n ,  Lou is iana  S ta te  
U n i v e r s i t y ,  1 9 7 6 ) ,  pp. 2 0 8 -2 0 9 .
2
Roland Henry C h a t t e r t o n ,  Methods o f  Lesson Ob-  
se rv lng  by P r e s e r v ic e  Student  Teachers (New York;  Teachers  
Col lege  Press ,  1 9 4 1 ) ,  p.  4.
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c o l l e g e  c o u r s e s . 1 As Harap p o in ts  o u t ,  "We want every  
t e a c h e r  to know how to t e a c h ,  but hours of  c r e d i t  1n
2
p r o f e s s i o n a l  courses g ives  no r e a l  assurance of  t h i s . "
Many educators p o in t  to the  methods c lass  as one
of  the l o g i c a l  places to implement changes 1n teach er
e d u c a t io n .  Karel  notes t h a t  c o l l e g e s  t r a i n  the teachers
working in the p u b l i c  schoo ls .  Those 1n c o l l e g e  have
c r i t i c i z e d  the high school t e a c h e r s '  work w i t h o u t  assuming
the r e s p o n s i b i l i t y  f o r  the manner in which the p u b l i c
3
school teach ers  have been t a u g h t .  Stone 1s more b lu n t  
w ith  his c r i t i c i s m ;  he says,  "Professors  of  educa t ion  
should be t h re a te n e d  w i th  the r e a l  wor ld o f  teaching or
4
g e t t i n g  out o f  e d u c a t i o n . "
One suggested way to improve the methods c lass  1s 
through m i c r o t e a c h i n g . Kuhn and Renna d e f i n e  m lc ro te ac h lng  
as "a scaled-down teach ing  e n c o u n t e r - - a  p r a c t i c e  in 
teach ing  . . . under somewhat c o n t r o l l e d  c o n d i t i o n s . "  The
^ u t h  Bezzl  and D. R. B e z z l , I n i t i a t i n g  a Performance- 
Based Teacher Educat ion Program (Bethesda,  MdT : ERIC
Document Reproduct ion  S e r v i c e , - ED 072 032 ,  1 9 7 2 ) ,  p. 23.
o
Henry Harap,  "A Review of  Recent Developments 1n 
Teacher E d uc a t i on , "  Journal  of  Teacher Educat ion 18 
( S p r i n g ,  1967 ) :  8.
Leon K a r e l ,  "Teacher Educat ion 1n the Re la te d  
A r t s , "  Music Educators Journal  53 ( F e b r u a r y ,  19 68 ) :  49.
^James C. Stone,  Breakthrough 1n Teacher Educat1 on 
(San F ran c is co :  Jossey-Bass Inc . , P u b l1shers , 1 9 6 8 ) ,
p. 188.
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" c o n t r o l l e d  c o n d i t i o n s "  are  b r i e f  lessons ( f i v e  to twenty  
minutes)  t a u g h t  to a smal l  group of  p u p i l s . ^
Having the teach ing  c o n d i t io n s  c o n t r o l l e d  enables  
the Ine xp er ie nc ed  tea ch er  to become Inv olved  very gradu-  
a l l y  1n the c o m p l e x i t i e s  of  t e a c h i n g .  M ic ro te a c h in g  
a l lows the beginning tea ch er  to  l e a r n  a r e p e r t o r y  o f  bas ic  
teaching s k i l l s  in a r e a l  t e a c h i n g - l e a r n i n g  s i t u a t i o n .
When used in  c o n ju n c t io n  w i th  the methods co urs es ,  m ic r o ­
teaching can help g ive  s tudents  a p r e l i m i n a r y  ex per i e nc e  
2
in t e a c h in g .
M lc ro tea c h ing  , f i r s t  used as a d i a g n o s t i c  and 
t r a i n i n g  tool  a t  S tan fo rd  U n i v e r s i t y  1n 1963,  Is  s t i l l  
being used s u c c e s s f u l l y  t h e r e  and 1n many o th e r  i n s t i ­
t u t i o n s .  In a mlc ro te ach in g  s i t u a t i o n ,  the lessons are
3
f r e q u e n t l y  recorded on v ideo tape  f o r  f u t u r e  e v a l u a t i o n .
I n n o v a t i v e  changes in t ea ch er  edu cat io n  dur ing  the  
past  decade g e n e r a l l y  owe t h e i r  e x is te n c e  to genera l  
e d u c a t io n .  A sampl ing of  some o f  the inn o v a t io n s  in  
t ea ch er  ed uca t io n  in the Uni ted  Sta tes  f o l l o w s .
Ohio S ta te  U n i v e r s i t y  (Columbus, Ohio)  has adopted
^Wolfgang Kuhn and A l b e r t  Renna, " S t a n f o r d ' s  I n ­
t e r n  Program: Metamorphosis of  a Music E d u c a to r , "  Music
Educators Journal  56 (O c to be r ,  19 69 ) :  50.
2Dav1d B. Young, "P r e s e r v ic e  M i c r o - T e a c h i n g , "
Todays Educat ion 59 (J a nu a ry ,  19 70 ) :  38.
■s
Thomas H. C a r p e n t e r ,  T e le v is e d  Music I n s t r u c t i o n  
(Washington,  D . C . :  Music Educators N a t iona l  Con ference ,
1 9 7 3 ) ,  p. 180.
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a " c l i n i c a l  methods c o u rs e 1 1n which s tuden ts  ar e  r e q u i r e d  
to  do l i m i t e d  te a c h in g  In  a c t u a l  c lassroom s i t u a t i o n s  
w h i l e  t a k in g  a methods c l a s s .  The methods c l a ss  te a c h e r  
observes t h i s  l i m i t e d  tea ch ing  and notes the  c l a s s ' s  
response to the  s t u d e n t .  In a personal  I n t e r v i e w  a t  a 
l a t e r  t i m e ,  the  methods c la s s  t e a c h e r  d iscusses the  
e x p e r ie n c e  w i t h  the s t u d e n t ;  t h i s  procedure a l lows the  
s tu den t  to  note any suggest ions f o r  Improvement In  his  
teach ing  t e c h n i q u e s . 1
Stone r e p o r t s  about a program a t  the  U n i v e r s i t y  
o f  Missour i  (Co lumbia ,  M i s s o u r i ) .  Teacher  candida tes  
spend s i x  hours observ ing 1n schools 1n a v a r i e t y  o f  
neighborhoods.  These te a c h e r  ca ndida tes  a l s o  do a c t u a l
p
te a ch ing  w i t h  smal l  groups of  s t u d e n t s .
B a l l  S t a t e  U n i v e r s i t y  (Muncle ,  I n d i a n a )  has a 
t o t a l l y  v o l u n t a r y  program I n v o l v i n g  p r e s e r v i c e  e x p e r i ­
ences f o r  I t s  t e a c h e r  c a n d i d a t e s .  The u n i v e r s i t y  a l low s  
studen ts  to earn course c r e d i t  by working w i th  s tudents  
1n the p u b l i c  schoo ls .  This p r a c t i c e  helps s tudents  d i s ­
cover  e a r l y  whether or not  t ea ch ing  Is  f o r  them. During  
the sophomore ye ar  the  s tuden t  1s assigned to t h r e e  d i f ­
f e r e n t  schools f o r  v a r i e d  s o c 1 o - c u l t u r a l  s e t t i n g s .  During
^Cecl l  L. Lee ,  "Developing P a t t e r n s  1n the Under­
graduate Music Educat ion Cur r icu lum 1n the Uni ted  S ta te s "  
(D oc to ra l  d i s s e r t a t i o n ,  Brigham Young U n i v e r s i t y ,  1 9 6 6 ) ,  
p. 176.
2
Stone ,  p.  42 .
17
w i n t e r  and s p r in g  q u a r t e r s  the  s tudents  spend two hours 
weekly In p u b l i c  schools and a l s o  a t t e n d  weekly two-hour  
seminars on campus.1
The U n i v e r s i t y  o f  Minnesota ( M i n n e a p o l i s ,  Minne­
s o t a )  has a program t h a t  1 t  considers  d i r e c t l y  r e l e v a n t  
to s t u d e n t s '  needs: l e c t u r e ,  se min ar ,  and m ic ro te ac h in g
f o r  I t s  p r e s e r v i c e  read ing  program. The l e c t u r e s  r e p r e ­
sent  the  t r a d i t i o n a l  approach and meet once per week.
The seminars and m ic ro te a c h in g  sess ions he lp  the s tudent  
to  use m a t e r i a l s  presented In  the l e c t u r e s .  "As the  
q u a r t e r  passes ,  m a t e r i a l  presented 1n l e c t u r e s  becomes 
more and more meaningfu l  to s tuden ts  as th ey  apply th eo ry  
d i r e c t l y  to  c h i l d r e n . " ^
Georgia Southern C o l le g e  ( S t a t e s b o r o ,  G eo rg ia )  
o f f e r s  a course 1n "High School Teaching"  1n four  phases 
of  work.  Phase one c o n s is ts  o f  s tudying ad o le s c e n t  growth  
and development ,  s tudying c o n d i t i o n s  of  l e a r n i n g ,  p la nn ing  
f o r  the t e a c h i n g - l e a r n i n g  pro ce ss ,  e v a l u a t i n g  s tu den t  
achievement ,  and s tudying t e s t  c o n s t r u c t i o n .  Phase two 
co n s is ts  o f  a th ree -week  course of  i n s t r u c t i o n  and l a b o r a ­
t o r y  e x per i e nc e  using a u d i o - v i s u a l  m a t e r i a l s  and equipment .
K a t h l e e n  Amershek and Chandler  Barbour ,  " I n n o v a t i v e  
Ideas 1n Student  T ea c h in g ,"  I n n o v a t i v e  Programs In  Student  
Teaching ( B a l t i m o r e :  Maryland STtaTe Department o f  Edu-
c a t i o n ,  1 9 6 8 ) ,  p.  91.
9
James H. Olson,  " P r e s e r v ic e  Reading I n s t r u c t i o n :
A Program o f  I n v o lv e m e n t , "  The Reading Teacher 22 (May,  
1969 ) :  692.
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In  phase t h r e e ,  the  c o l l e g e  s t u d e n t  p a r t i c i p a t e s  1n the  
l a b o r a t o r y  school f o r  two weeks and works In  h is  major  
t e a c h in g  f i e l d  w i t h  f i v e  to e i g h t  s t u d e n t s .  In p r e p a r a ­
t i o n  f o r  t h i s  l a b o r a t o r y  school  e x p e r i e n c e ,  the t e a c h e r  
c a n d id a t e  observes the c la ss es  h is  s tuden ts  a t t e n d  dur in g  
a two-day  v i s i t a t i o n .  Phase f o u r  c o n s i s t s  o f  I n s t r u c ­
t i o n  in s p e c i a l  concerns ,  such as o r i e n t a t i o n  sessions  
focused on s tu d e n t  t e a c h i n g .  The s t u d e n t  moves i n t o  
f u l l - t i m e  s t uden t  teach ing  a f t e r  com plet ing  phase f o u r . 1
Hope C o l le g e  ( H o l l a n d ,  M ic h ig a n )  o f f e r s  m ic r o -  
t e a c h ing  In the  methods c l a s s .  This p r e s e r v i c e  e x p e r i ­
ence helps u n i t e  te a ch ing  methods d iscussed In  c la s s  w i t h  
the e x p e r ie n c e  o f  p u t t i n g  them I n t o  p r a c t i c e .  Teams p r e ­
pare lessons o f  two-week u n i t s .  A f t e r  a u n i t  1s t a u g h t ,
e v a l u a t i o n s  ar e  made to p ro v id e  the teams w i th  guidance
2
f o r  the  next  u n i t .
Amershek and Barbour p o i n t  out  I n n o v a t i v e  programs 
a t  the  U n i v e r s i t y  o f  Colorado ( B o u l d e r ,  C o l o r a d o ) ,  N o r t h ­
western  U n i v e r s i t y  (Ev anston,  I l l i n o i s ) ,  and Kansas S t a t e  
Teachers C o l le g e  (Emporia ,  Kansas) .  A l l  th r e e  o f  these  
ar e  " f i f t h  y e a r "  programs l e a d i n g  to c e r t i f i c a t i o n .  Ju s­
t i f i c a t i o n  f o r  l e n g th e n ing  the t r a d i t i o n a l  f o u r - y e a r
1L.  L. C a in ,  " In n o v a t i o n  In a P r e - S e r v i c e  Educat ion  
Course ,"  Improving Co l le ge  and U n i v e r s i t y  Teaching 20 
( S p r i n g ,  i d 7 2 ) :  151.
2
Amershek and Barbour ,  pp. 1 0 8 -1 0 9 .
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c u r r i c u lu m  I s  g iven In  a q ue s t io n  by D a r n a l l .  " I s  I t  
f e a s i b l e  to expec t  a f o u r - y e a r  c u r r i c u lu m  to p repare  
music te achers  in the  many competencies they  conside r  
Im p o r t a n t  f o r  t h e i r  t e a c h ing  r e s p o n s i b i l i t i e s ? " ^
Stan fo rd  U n i v e r s i t y  ( S t a n f o r d ,  C a l i f o r n i a )  1s one
o f  the f i r s t  I n s t i t u t i o n s  to employ m ic ro te a c h in g  1n
music ed u c a t io n  c l a s s e s .  The e n t i r e  m ic ro te ac h in g  process
1s a t e a c h - r e t e a c h  c y c l e .  A s h o r t  f i v e - t o - t e n  minute
lesson 1s taught  to a smal l  group ,  u s u a l l y  f o u r  or f i v e
s t u d e n t s .  The lesson 1s v id eo taped  and re p la y e d  f o r  a
c r i t i q u e .  Dur ing the  d is c u s s io n  between the s t u d e n t -
t e a c h e r  and the  s u p e r v i s o r ,  the  s u p e r v i s o r  suggests
changes f o r  improvement.  The s t u d e n t - t e a c h e r  Is  g iven
about  f i f t e e n  minutes to  plan changes;  then he teaches
his  lesson aga in  to  another  group of  s t u d e n t s .  This
lesson 1s a ls o  v id eo taped  and another  c r i t i q u e  f o l l o w s ;
t h i s  t ime the s u p e r v i s o r  and o t h e r  s t u d e n t - t e a c h e r s  
2
p a r t i  cl  p a t e .
Kuhn d t e s  the c r i t e r i a  by which an i n t e r n  te a c h e r  
1s s e l e c t e d  to  p a r t i c i p a t e  1n the S tan fo rd  program.
F i r s t ,  a ca n d id a te  must be a competent  per fo rm er  on h is
^Joslah D a r n a l l ,  "An E v a l u a t io n  of  the Bachelor  
of  Music Educat ion Cu rr icu lu m  a t  Murray S t a t e  Co l le ge  
Through an A n a ly s is  o f  the  Opinions of  I t s  Teaching  
Graduates"  (D o c to ra l  d i s s e r t a t i o n ,  Ind iana  U n i v e r s i t y ,  
1 9 6 3 ) ,  p.  239.
2
C a r p e n t e r ,  p.  183.
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major  I n s t r u m e n t ,  and he must e x h i b i t  some performance  
s k i l l s  on o t h e r  I n s t r u m e n t s .  The v o c a l i s t  must have 
p r o f i c i e n c y  a t  the piano as w e l l  as a fundamental  knowl ­
edge of  wind and s t r i n g  i n s t r u m e n t s .  A l l  s tu den ts  must 
pass a bas ic  piano p r o f i c i e n c y  program. A l l  ca nd ida tes  
must show s k i l l s  1n conduct ing  and o r c h e s t r a t i o n ,  and they  
must show p r e p a r a t i o n  1n music h i s t o r y ,  l i t e r a t u r e ,  and 
t h e o r y .  In s h o r t ,  a b a c h e l o r ' s  degree 1s r e q u i r e d . 1 
The S tan fo rd  program is  a " f i f t h  y e a r "  program and 
l a s t s  tw e lv e  months; s tu den ts  conduct two c la ss es  each 
day and a t t e n d  seminars on campus In p r o f e s s i o n a l  edu­
c a t i o n ,  music e d u c a t i o n ,  and music.
The S ta n fo r d  p r e s e r v i c e  program 1s the  best  
documented program because 1t  has been 1n e x i s t e n c e  s ince  
1963.  There ar e  o th e r  I n n o v a t i v e  t e a c h e r - t r a l n i n g  p ro ­
grams 1n music e d u c a t i o n ,  however.  The MENC p u b l i c a t i o n ,  
Teacher  Educat ion  In Music;  F in a l  R e p o r t , c i t e s  t w e n t y -  
two I n n o v a t i v e  and exemplary p r e s e r v i c e  programs.  F ive  
i n s t i t u t i o n s  having programs a p p r o p r i a t e  to t h i s  study  
I n c lu d e  M e t r o p o l i t a n  S t a t e  C o l le g e  (Denv er ,  C o l o r a d o ) ,  
C a l i f o r n i a  S t a t e  C o l le g e  ( F u l l e r t o n ,  C a l i f o r n i a ) ,  Sa cra ­
mento S t a t e  C o l le g e  (Sacramento ,  C a l i f o r n i a ) ,  U n i v e r s i t y
1 Kuhn, p . 47.
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o f  Washington ( S e a t t l e ,  W ash ington ) ,  and Ind iana  U n i ­
v e r s i t y  (South Bend, I n d i a n a ) . 1
M e t r o p o l i t a n  S t a t e  C o l le g e  (De nv er ,  Colorado)  
o f f e r s  f i e l d  ex per i e nc es  1n a l l  undergraduate  years  p r i o r  
to  s tuden t  t e a c h i n g .  Arrangements are made w i t h  lo c a l  
schools to  have s tuden ts  observe as w e l l  as a s s i s t  in  
any way p o s s i b l e  f o r  two hours per  week f o r  a p e r io d  o f  
e i g h t  weeks.  Students are r e q u i r e d  to p a r t i c i p a t e  1n 
t h i s  n o n - c r e d i t  program w h i l e  t a k in g  music ed uca t io n  
courses d ur in g  the j u n i o r  and s e n io r  y e a r s .
C a l i f o r n i a  S t a t e  C o l le ge  ( F u l l e r t o n ,  C a l i f o r n i a )  
provides  c l i n i c a l  p r a c t i c e  f o r  music ed uca t io n  majors in  
c o n ju n c t io n  w i t h  t h e i r  major  performance groups,  and 
t h e i r  v o i c e ,  i n s t r u m e n t ,  and advanced conduct ing  c l a s s e s .  
The courses are p a r t  o f  the on-campus work but  are  con­
ducted in nearby p u b l i c  schools under j o i n t  s u p e r v i s i o n  
o f  c o l l e g e  I n s t r u c t o r s  and p u b l i c  school s u p e r v i s i n g  
t e a c h e r s .  Beginning w i t h  the  freshman y e a r ,  an a t t e m p t  
1s made to I d e n t i f y  I n t e r e s t  and p o t e n t i a l  t ea ch ing  s k i l l ,  
and to  p lace  s tu d e n t  observers  in the p u b l i c  sc hoo ls .  
C o l le g e  s tudents  are  expected to p a r t i c i p a t e  in l i m i t e d  
ways. Sophomore-1 eve!  c o l l e g e  s tudents  serve  as a ides  
1n p u b l i c  school s t r i n g ,  woodwind, or brass c l a s s e s .  At
^ u s l c  Educators N a t io n a l  C on fe re nce,  Teacher  Edu- 
c a t l o n  1n Music:  F in a l  Report  (Washington,  D .C . :  MENC7
1 5 7 2 ) ,  pp.  11 - 19 .
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the J u n io r  l e v e l ,  a s i m i l a r  ex per i e nc e  1s provided w i t h  
conduct ing  c l a s s e s .  At  t h i s  l e v e l  the s tudents  a ls o  
work as a ides  In  e le menta ry  and j u n i o r  high school genera l  
music c l a s s e s .  A f t e r  s e n io rs  have completed t h e i r  methods 
co u rs es ,  they are  assigned f o r  one semester  o f  f u l l - t i m e  
s tu d e n t  t e a c h i n g .
Sacramento S t a t e  Co l le ge  (Sacramento ,  C a l i f o r n i a )  
al s o  prov ides  f i e l d  work as p a r t  o f  the  c o l l e g e  methods 
c l a s s e s .  A f t e r  observ ing demonstra t ion  lessons on cam­
pus,  s tudents  ar e  assigned to  e le menta ry  schools f o r  
t ea ch ing  a t  two d i f f e r e n t  grade l e v e l s .  Students are  
a ls o  r e q u i r e d  to  observe o th e r  c o o pe ra t in g  tea ch er s  1n 
the p u b l i c  schools .
The U n i v e r s i t y  o f  Washington ( S e a t t l e ,  Washington)  
o f f e r s  " I n t r o d u c t i o n  to T e a ch in g ,"  a course of  s i x t y  
hours of  o b s e r v a t i o n  and p a r t i c i p a t i o n  1n p u b l i c  school  
class es  from pre -s ch ool  through high school .  This course  
1s used to admi t  and screen te a c h e r -e d uc a t1 on  majors .
Each academic q u a r t e r  1s d iv id e d  I n t o  th r e e  b lo c k s .  
During each b l o c k ,  s tudents observe and p a r t i c i p a t e  f o r  
twenty hours a t  one of  t h r e e  l e v e l s :  e l e m e n t a r y ,  middle
s c h o o l - j u n i  or h ig h ,  and s e n io r  h ig h .  They keep a log o f  
t h e i r  o bs erva t ions  and a c t i v i t i e s .  Music teachers  are  
asked to I n v o l v e  these s tudents  in as many a c t i v i t i e s  as 
poss1b l e .
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The e n t i r e  c o l l e g e  c l a s s  meets a t  l e a s t  f o u r  
seminars to d iscuss music t e a c h i n g  and c h a r a c t e r i s t i c s  
of  teach ing  and l e a r n i n g  a t  v a r io us  l e v e l s .  Three I n ­
s t r u c t o r s  w i th  e x p e r t i s e  a t  each l e v e l  ar e  ass igned to  
the c l a s s .  I f  the I n s t r u c t o r s  p e r c e i v e  t h a t  a p a r t i c u l a r  
stu den t  seems an u n l i k e l y  c a n d id a t e  f o r  music t e a c h i n g ,  
the s t uden t  1s counseled concerning h is  l i m i t a t i o n s .
Ind iana  U n i v e r s i t y  (South Bend, I n d i a n a )  has a 
p r o j e c t  in  which music ed uca t io n  s tu den ts  do o b s e r v a t i o n  
as p a r t  o f  the course requ i rements  f o r  su ccessfu l  com­
p l e t i o n  o f  the music methods c l a s s e s .  O bs erva t io n  Is  
done In lo c a l  T i t l e  I sc hoo ls .  The methods c l a ss  p r o ­
fe s s o r  teaches the c lasses  t h a t  the s tuden ts  observe;  
thus h is  r o l e  1s s i m i l a r  to t h a t  o f  the  c l i n i c a l  p r o ­
fe s s o r  des c r ib ed  In Conant 's  The Educat ion  o f  American  
T e a c h e r s . 1 The music majors must a n a ly z e  the purpose  
of  the lesson and determine  to what e x t e n t  the  purpose  
1s ach ieve d;  they  a ls o  suggest a l t e r n a t i v e  procedures  
t h a t  might  have been used to c r e a t e  a more e f f e c t i v e  
l e s s o n .
The p r o j e c t  has proved v a l u a b l e  from se v e ra l  
s ta n d p o i n ts :  ( 1 )  i t  puts t h e o r y  I n t o  p r a c t i c e ,  ( 2 )  1 t
a l lows  the s tudents  to see the c o l l e g e  I n s t r u c t o r  work 
In an ac tu a l  s i t u a t i o n ,  and ( 3 )  1 t  helps e l i m i n a t e  some
^James Bryant  Conant ,  The Educat ion  of  American  
Teachers (New York:  McGraw-HTTl P u b l i s h in g  C o . ,  1 9 6 3 ) .
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of  the  f e a r s  of  te a ch ing  1n a T i t l e  I sc hoo l .
Gonzo and Forsythe d iscuss the  use of  v id e o t a p in g  
o f  choral  r e h e a r s a ls  1n an exper im ent  a t  the U n i v e r s i t y  o f  
I l l i n o i s  (Urbana,  I l l i n o i s ) .  The v i d e o t a p i n g  was used 
as a t ea ch ing  a id  f o r  music edu cat io n  c l a s s e s .  Each o f  
t w e n t y - s i x  tapes con ta ined  examples o f  te a ch ing  t e c h ­
n iq ue s ,  musical  problems,  and s i n g e r s '  vocal  behavior  
concerning one of  nine t o p i c s :  p i t c h ,  rhythm,  p h r a s in g ,
dynamics,  I n t e r p r e t a t i o n ,  t e x t ,  i n t o n a t i o n ,  note ac cura cy ,  
and conduct ing t e c h n iq u e s .  The tapes were e d i t e d  to i s o ­
l a t e  a s p e c i f i c  i n c i d e n t  in the t e a c h i n g - l e a r n i n g  process ,  
such as the  c o n d u c to r ' s  s o l v i n g  rhythmic problems in 
a chora l  r e h e a r s a l .  The chora l  o r g a n i z a t i o n s  inc luded  
performance groups from j u n i o r  high s c h oo l ,  s e n io r  high  
s c hoo l ,  and c o l l e g e  l e v e l s .  The s tu d e n t  watching the  
tape is  a l low ed  to see the process of  r e h e a r s a l  so he 
can fo c u s ,  along w i th  the co n du c to r ,  on one problem and 
i t s  s o l u t i o n .  In  seeing the  e r r o r - c o r r e c t i o n  process ,  
the v iewer  1s ab le  to see a v a r i e t y  o f  conductors using  
d i f f e r e n t  te ach ing  and conduct ing  techniques to ac hieve  
the same musical  g o a l .
In o rd er  to dete rmin e  the most e f f e c t i v e  use of  
the t a p e s ,  the i n s t r u c t o r s  t r i e d  s e ve ra l  procedures .
One approach was to use the tapes dur in g  c la s s t in t e .  A f t e r  
hea r ing  remarks about  a t a p e ,  the s tudents  v i e w e d  an 
e x c e rp t  and d iscussed what they had seen.  At o the r  t imes
25
a tape was shown In c la s s  w i t h o u t  b e n e f i t  o f  p r e l i m i n a r y  
remarks or f o l l o w - u p  d is c u s s io n .
A second approach l e t  s tuden ts  use tapes f o r  
I n d i v i d u a l  v i e w i n g ;  a t h i r d  approach had a graduate  a s s i s ­
t a n t  show the  tapes to groups o f  s tuden ts  1n a "qu iz  
s e c t i o n . "  This  method was s i m i l a r  to the c la s s  use ,  
except  t h a t  more t ime was taken f o r  d is c u s s io n .  The 
q u l z - s e c t l o n  atmosphere l e n t  i t s e l f  more to  the d i s ­
cussion approach than d id  the  c lass  s e c t i o n .
From the I n i t i a l  t a p e s ,  t h r e e  were made to be 
used 1n an undergradua te  " I n t r o d u c t i o n  to Music Educat ion"  
co urse .  Since two s e c t io n s  were o f f e r e d  by the same 
I n s t r u c t o r ,  an e x p e r im e n ta l  a n a l y s i s  I n v o l v i n g  c o n t r o l  
and e x p e r im e n ta l  groups was p o s s i b l e .  P r i o r  to the e x ­
p e r im en ta l  p e r i o d ,  s tuden ts  r e c e iv e d  fo ur  c l a ss  per iods  
of  l e c t u r e - d l s c u s s l o n s  on b e h a v io r a l  p r i n c i p l e s  in music 
e d u c a t io n .  In the next  f o u r  c la s s  p e r i o d s ,  s tuden ts  In 
the  e x p e r im e n ta l  c l a s s  re c e iv e d  p r e s e n t a t i o n s  of  the  
v i d e o t a p e s ,  w h i l e  s tudents  1n the c o n t r o l  group con t inued  
l e c t u r e - d l s c u s s l o n s  o f  the t o p i c s .  The e x p e r im e n ta l  tapes  
co nta in ed  a s e r i e s  of  b r i e f  ex ce rp ts  o f  chora l  r e h e a r s a l s ,  
each r e p r e s e n t i n g  some p r i n c i p l e  of  beh av io r  m o d i f i c a t i o n .  
A p o s t t e s t - o n l y  c o n t r o l - g r o u p  design was used to t e s t  
whether the e x per i m enta l  c lass  would be s i g n i f i c a n t l y  
d i f f e r e n t  from the c o n t r o l  c l a s s  in ( 1 )  o b s e r v a t i o n
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s k i l l s ,  ( 2 )  a knowledge o f  b e h a v io r a l  p r i n c i p l e s ,  and (3 )  
a t t i t u d e s  toward the co urse .  The e x per i m enta l  group 
showed s i g n i f i c a n t l y  fewer  i n c o r r e c t  responses 1n o b s e r ­
v a t i o n  t e s t s  and showed a h ig he r  l e v e l  o f  I n t e r e s t ,  as 
r e p o r t e d  In a q u e s t i o n n a i r e . 1
Another  I n s t i t u t i o n  r e p o r t i n g  e x t e n s i v e  p r e s e r v i c e  
a c t i v i t i e s  1n music ed u ca t io n  1s F l o r i d a  S t a t e  U n i v e r s i t y  
( T a l l a h a s s e e ,  F l o r i d a ) .  In a d d i t i o n  to s a t i s f y i n g  p r e ­
s tu den t  te a c h in g  o b s e r v a t i o n  r e q u i r e m e n t s ,  the p o t e n t i a l  
music ed u c a t io n  c a n d id a t e  must a ls o  p a r t i c i p a t e  in a 
"September p r a c t l c u m . "  This e x p e r ie nc e  a l lows the music 
s tu d e n t  to  observe and to  a s s i s t  a music t e a c h e r  w i th  the  
opening o f  a new school  y e a r .  The s tu d e n t  must p a r t i c i ­
pate  a minimum of  f i v e  days 1n the p u b l i c  school (a l though  
not n e c e s s a r i l y  f i v e  co nse cu t iv e  d a y s ) .  P r i o r  to  s tu d en t  
t e a c h i n g ,  each s tu d e n t  must teach s i x  m i n i - l e s s o n s  to  
s e l e c t e d  s tuden ts  1n the l o c a l  p u b l i c  schoo ls ;  two 
lessons must be t a u g h t  1n e l e m e nta ry  school ( K - 5 ) ,  middle  
school ( 6 - 8 ) ,  and s e n i o r  high school ( 9 - 1 2 ) .  Another  
f e a t u r e  o f  the music ed uca t io n  program a t  F l o r i d a  S t a t e  
U n i v e r s i t y  1s t h a t  the  music e duca t io n  f a c u l t y  v i s i t s
C a r r o l l  Gonzo and Jere  F o r s y t h e ,  "Developing and 
Using V ideotapes  to Teach Rehearsal  Techniques and P r i n ­
c i p l e s . "  Journa l  o f  Research 1n Music Educat ion  24 ( S p r i n g ,  
1976 ) :  3 2 ^ r n
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the  I n t e r n  te a c h e r  dur in g  the  s t u d e n t - t e a c h i n g  q u a r t e r . 1
A f t e r  re ad ing  the  r e f e r e n c e s  c i t e d  1n t h i s  c h a p t e r ,  
one r e a l i z e s  t h a t  music e d u c a t io n  1s t a k i n g  g r e a t  s t r i d e s  
1n t r y i n g  to improve the q u a l i t y  o f  i t s  p r o d u c t ,  the  
p u b l i c  school music e d u c a t o r .  Many I n s t i t u t i o n s  are c u r ­
r e n t l y  employing v igorous  p r e s e r v i c e  a c t i v i t i e s  as e a r l y  
as the freshman y e a r .  The success o f  these programs,  
coupled w i t h  the f a c t  t h a t  no e s t a b l i s h e d  p r e s e r v i c e  p r o ­
gram 1n music ed u c a t io n  now e x i s t s  a t  N o r th e a s te rn  O k l a ­
homa S ta te  U n i v e r s i t y ,  suggests the d e s i r a b i l i t y  o f  d e v e lo p ­
ing such a program f o r  t h a t  I n s t i t u t i o n .  O b v io u s ly ,  the  
program w i l l  not  be an e x a c t  d u p l i c a t e  o f  any one source  
c i t e d ;  the  c o n d i t i o n s  of  e v ery  i n s t i t u t i o n  make 1 t  unique.  
Those p r e s e r v i c e  a c t i v i t i e s  t h a t  best  lend themselves to  
the  music ed u ca t io n  c u r r i c u lu m  a t  N o r th e a s te rn  Oklahoma 
S t a t e  U n i v e r s i t y  w i l l  be recommended f o r  I n c o r p o r a t i o n  
by t h a t  I n s t i t u t i o n .
F l o r i d a  S t a t e  U n i v e r s i t y ,  "Program f o r  Student  
Teaching 1n Music E d u c a t io n , "  T a l l a h a s s e e ,  1976.  
(Mimeographed. )
CHAPTER I I I
ANALYSIS OF PRESERVICE TEACHER EDUCATION PROGRAMS
To dev ise  an e d u c a t io n a l  program of  w o r th ,  one 
must i n v e s t i g a t e  c u r r e n t  programs and procedures in the  
p r o f e s s i o n .  In a d d i t i o n ,  one must c o n s u l t  w i t h  co l leagues  
In  o t h e r  I n s t i t u t i o n s  to determine  which programs are  
s u c c e s s f u l ,  which are n o t ,  and reasons f o r  each.  This  
study 1s p a r t i c u l a r l y  concerned w i t h  p r e s e r v i c e  a c t i v i t i e s  
in music e d u c a t i o n ,  and a q u e s t i o n n a i r e  has been developed  
to g a t h e r  I n f o r m a t i o n  from t e a c h e r - t r a l n 1 n g  I n s t i t u t i o n s  
r e g a r d in g  t h e i r  p r e s e r v i c e  music ed uca t ion  programs.
The music e duca t io n  program a t  N o r th e a s te rn  Oklahoma 
S t a t e  U n i v e r s i t y  c u r r e n t l y  does not  b e n e f i t  from any o r ­
ganized program of  p r e s e r v i c e  a c t i v i t i e s ,  and the r e s u l t s  
from t h i s  q u e s t i o n n a i r e  w i l l  be used to  help develop a 
p r e s e r v i c e  program t h a t  can o p e ra te  w i t h i n  t h a t  i n s t i ­
t u t i o n ' s  p re s en t  c u r r i c u l a r  f ramework.
The q u e s t i o n n a i r e  was designed and s t r e a m l in e d  w i th  
the a i d  o f  many peo p le .  Many f e l l o w  d o c t o r a l  s tudents  
read 1 t  and made suggest ions f o r  improvement or  c l a r i f i ­
c a t i o n .  Several  I n - s e r v i c e  t e a c h e r s ,  both In  p u b l i c  
schools and h ig her  e d u c a t i o n ,  a ls o  read I t  and o f f e r e d  
suggest ions to Improve 1 t  or to enhance i t s  e f f e c t i v e n e s s
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In measuring the s t a t u s  o f  music ed u c a t io n  programs 1n 
many d i f f e r e n t  music schools and depar tments o f  va r i ous  
s 1 z e s .
The e x i s t i n g  q u e s t i o n n a i r e  Is  a product  o f  numerous 
r e f i n i n g  processes.  Suggest ions f o r  improving t h i s  I n ­
st rument  were s o l i c i t e d  dur in g  the 1976 summer term at  
Lou is iana  S t a t e  U n i v e r s i t y ;  by the end o f  t h a t  te r m ,  a 
r e f i n e d  v e rs io n  o f  the q u e s t i o n n a i r e  was de v is e d .  In 
the f a l l  term of  1976 ,  t h i s  f i n a l i z e d  form was presented  
to the music ed uca t ion  f a c u l t y  and the music depar tment  
chairman f o r  f u r t h e r  c r i t i c i s m  and comment. The q u e s t i o n ­
n a i r e  was then examined by the p r o f e s s o r  o f  t e s t s  and 
measurements 1n the D i v i s i o n  o f  Educat ion  a t  N o r t h ea s te rn  
Oklahoma S t a t e  U n i v e r s i t y .  The f i n a l  v e r s io n  was then sub­
m i t t e d  to Dr .  R. F.  Shambaugh (Graduate Advisor  a t  LSU) 
f o r  h is  a p p r o v a l .  A copy o f  t h i s  q u e s t i o n n a i r e  may be 
seen on page 97.
Q u e s t io n n a i r e  design is  s u b je c t  to se ve ra l  problems:  
equivoca l  meanings o f  terms ,  b ias of  au thor  or  respondent ,  
p r e j u d i c e ,  and o the r  t e c h n i c a l  and semantic problems.  
Abraham Oppenhelm's t e x t  served as a guide f o r  t h i s  p a r ­
t i c u l a r  q u e s t i o n n a i r e . ^
A f a c t o r  f u r t h e r  a f f e c t i n g  every  q u e s t i o n n a i r e  
study Is  the  r a t e  o f  r e t u r n  from the p o p u la t i o n  being
^Abraham Oppenhelm, Q u e s t io n n a i r e  Design and A t t i ­
tude Measurement (New York:  Basic books,  I n c . ,  1 9 66 ) .
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sampled.  A high r a t e  o f  r e t u r n  w i l l  enhance the v a l i d i t y  
o f  the f i n d i n g s ,  th e re by  making the  study more m e a n ing fu l .  
D e l i m i t a t i o n s  were Imposed to encourage a high r a t e  o f  
r e t u r n .  The f i r s t  d e l i m i t a t i o n  was geograp hica l  ar ea :  
c o n f i n i n g  the study to the Southwestern D i v i s i o n  of  the  
Music Educators N a t io n a l  Conference.  This reg io n  con­
s i s t s  of  seven s t a t e s :  Arkansas,  Co lorado ,  Kansas,  O k l a ­
homa, M i s s o u r i ,  New Mexico ,  and Texas.
Once the area was d e f i n e d ,  f u r t h e r  d e l i m i t a t i o n s  
were a p p l i e d  In o rd e r  to I d e n t i f y  a p o p u l a t i o n  sample of  
workable s i z e .  Since the study addresses I t s e l f  to a 
problem In music e d u c a t i o n ,  on ly  schools g r a n t i n g  a t  
l e a s t  a b a c c a la u r e a t e  degree 1n music ed uca t io n  would be 
conside re d;  J u n io r  c o l l e g e s  would t h e r e f o r e  be e l i m i n a t e d .  
The p r e s t i g i o u s  a c c r e d i t a t i o n  by the N a t io n a l  A s s o c i a t i o n  
of  Schools o f  Music (NASM) p rov ided another  v a l i d  d e l i m i ­
t a t i o n .  A c u r r e n t  NASM d i r e c t o r y  f u r n is h e d  names and 
addresses f o r  the i n i t i a l  m a i l i n g  to  s1 x ty -n1 ne  i n s t i ­
t u t i o n s  which ma in ta in ed  f u l l  membership (not  mere ly  
a s s o c ia te  membership) 1n the  NASM.
Every cover l e t t e r  1n the o r i g i n a l  m a i l i n g  of  
October 1,  1976 ,  was an o r i g i n a l  l e t t e r ,  not  merely a 
mimeographed l e t t e r  addressed to a nameless "Dear C o l l e a g u e . "  
I t  was assumed t h a t  t h i s  one d e t a i l  might  c r e a t e  more 
I n t e r e s t  1n the study on the p a r t  o f  the  respondents;  i t  
seems obvious t h a t  a person would be more prone to n o t i c e
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an o r i g i n a l l y - t y p e d  l e t t e r  addressed to him than he would 
be to  n o t i c e  a nameless l e t t e r  produced 1n b u lk .
Two endorsement l e t t e r s  were In c lu ded  In the  
s tudy.  One l e t t e r ,  d r a f t e d  by Dr .  Rober t  Shambaugh,  
P r e s i d e n t - e l e c t  o f  the Southern D i v i s i o n  o f  the MENC, was 
Inc luded  w i t h  the cover  l e t t e r  and the  q u e s t i o n n a i r e .  The 
second l e t t e r ,  d r a f t e d  by Dr.  Hoover F i s h e r ,  P r e s i d e n t  o f  
the Southwestern D i v i s i o n  o f  MENC, was ma i led  f i v e  days 
l a t e r .  The purpose o f  the de layed m a i l i n g  was to f u r n i s h  
a d d i t i o n a l  endorsement f o r  the  s tudy as w e l l  as to remind  
the respondents to complete the  q u e s t i o n n a i r e .  A l l  c o r r e ­
spondence may be seen In Appendix C, pp. 10 6 -1 09 .
Any I n s t i t u t i o n  f a l l i n g  to r e t u r n  the q u e s t i o n n a i r e  
by November 1 ,  1976 ,  r e c e iv e d  ano th e r  q u e s t i o n n a i r e  and 
a second l e t t e r  reminding the r e c i p i e n t  o f  the study and 
urging s w i f t  com plet ion  o f  the q u e s t i o n n a i r e .  Every  
q u e s t i o n n a i r e  1n both m a i l i n g s  was accompanied by a s e l f -  
addressed,  stamped envelop e.
Of the I n i t i a l  s i x t y - n i n e  I n s t i t u t i o n s  d e s ig n a t e d ,  
two f o r m a l l y  d e c l i n e d  to p a r t i c i p a t e  1n the s tudy.  F i f t y -  
nine of  the remain ing s i x t y - s e v e n  I n s t i t u t i o n s  responded,  
g i v i n g  the study a r e t u r n  r a t e  o f  88.05%.
In o rd e r  to  p ro v ide  the anonymity guaranteed 1n 
the  cover l e t t e r ,  a l l  responding I n s t i t u t i o n s  were t a b u ­
l a t e d  by number r a t h e r  than by name. Random s e l e c t i o n  of
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numbers was achieved by numbering each q u e s t i o n n a i r e  upon 
i t s  r e t u r n .  A numer ica l  l i s t i n g  o f  a l l  p a r t i c i p a t i n g  
I n s t i t u t i o n s  may be found 1n Appendix 6 on page 103.
A n a ly s is  and E v a l u a t io n  of  Data 
The f i r s t  t h r e e  que s t ion s  in the q u e s t i o n n a i r e  
y i e l d  bas ic  demographic I n f o r m a t i o n  about the s t u d y ’ s 
p o p u la t io n  sample.  A l l  t h r e e  quest ions  deal  w i t h  some 
f a c t o r  o f  s i z e  o f  each responding I n s t i t u t i o n .  Tab le  1 
I n d i c a t e s  the o v e r a l l  s i z e  o f  the I n s t i t u t i o n s  and a lso  
shows the percentage o f  t h i s  s t u d y ’ s p o p u l a t i o n  i n v o l v e d .
TABLE 1 
INSTITUTION ENROLLMENT
I n s t i t u t i o n  S ize Number Percentage
0 -5 0 0 1 1 .7
5 0 1 - 1 t 000 6 1 0 .2
1 , 0 0 1 - 5 . 0 0 0 20 33 .9
5 , 0 0 1 - 1 0 , 0 0 0 18 30 .5
1 0 , 0 0 1 - 1 5 , 0 0 0 7 11 .9
1 5 , 0 0 1 - 2 0 , 0 0 0 4 6 .8
2 0 , 0 0 1 - 2 5 , 0 0 0 3 5.1
Over 25,001 0 0
Table 2 combines the I n f o r m a t i o n  gathered from 
quest ions  two and t h r e e .  This  t a b l e  shows the s i z e  o f  
each I n s t i t u t i o n ’ s music ed uca t io n  e n r o l lm e n t  as w e l l  as 
the t o t a l  music f a c u l t y .  The s i z e  o f  the e n t i r e  music 
f a c u l t y  was requested r a t h e r  than on ly  music educa t io n
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f a c u l t y .  The r a t i o n a l e  f o r  t h i s  re que s t  Is  t h a t  many 
music ed u ca t io n  f a c u l t y  members teach c lasses  o th e r  than  
music e d u c a t i o n ,  such as music h i s t o r y ,  music t h e o r y ,  
c o n d u c t in g ,  music a p p r e c i a t i o n ,  or s t u d io  l es sons .  Lee 
f u r n i s h e s  f u r t h e r  j u s t i f i c a t i o n  f o r  I n c l u d i n g  the e n t i r e  
music f a c u l t y .  His study r e v e a l s  t h a t  85-90% o f  the 
music majors 1n a music depar tment  are  ma jo r in g  in music 
e d u c a t io n .^  In t h i s  s t u d y ,  t h e r e f o r e ,  the t o t a l  music 
f a c u l t y  was re que s ted ;  t h i s  t a b u l a t i o n  of  f a c u l t y  a l low s  
a l l  numbers to be whole numbers, and the r e s u l t i n g  s im­
p l i c i t y  I s  obv io us.  I f  a p r o f e s s o r ' s  academic load con­
s i s t e d  of  o n e - t h i r d  o f  a load in each d i s c i p l i n e  o f  music 
e d u c a t i o n ,  music t h e o r y ,  and a p p l i e d  music ,  a p a r t i c i ­
p a t in g  i n s t i t u t i o n  would have to show t h a t  p r o f e s s o r ' s  
music e d uca t io n  c o n t r i b u t i o n  as 1 / 3 .  An I n s t i t u t i o n  
having f o u r  p ro fe s s o rs  w i th  a s i m i l a r  load would have to  
show I t s  music edu cat io n  f a c u l t y  as a t o t a l  of  1 1 / 3 .
C e c i l  L. Lee,  "Developing P a t t e r n s  of  the Under­
g raduat e  Music Educat ion Cur r icu lum 1n the Uni ted  S ta te s "  




STUDENT ENROLLMENT AND FACULTY EMPLOYMENT
I n s t l t u t 1 o n
Music Educat ion  
Enrol  1ment
Music  
F u l 1 -Time
Facu1ty  
P a r t - T  ime
1 100 15 14
2 20 16 6
3 10 3 0
4 90 15 1
5 130 19 2
6 20 4 0
7 150 17 1
8 250 16 5
9 35 5 1
10 55 11 7
11 2 7 9
12 125 25 5
13 35 6 3
14 35 5 3
15 200 18 6
16 250 24 11
17 100 8 9
18 106 7 10
19 52 12 1
20 170 20 4
21 615 78 141
22 200 23 11
23 63 15 3
24 80 15 2
25 40 4 3
26 241 41 7
27 133 39 50
28 74 16 31
29 140 17 2
30 80 13 8
31 350 37 4
32 165 22 20
33 80 11 1
34 350 70 30
35 •  •  » 18 » *  i
36 105 27 2
37 100+ 14 » •  »
38 187 20 5
39 95 10 9
40 27 8 0
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TABLE 2 ,  C o n t i n u e d
I n s t l t u t l o n
Music Educat ion  
Enro l I m e nt
Music 
F u l l - T i  me
F a c u l t y  
P a r t -T im e
41 80 12 0
42 100 9 2
43 10 4 1
44 500 52 15
45 *  •  * 26 12
46 110 21 9
47 10 3 3
48 117 12 *  *  •
49 46 9 24
50 54 7 7
51 165 20 0
52 97 22 16
53 100 11 2
54 10 3 3
55 85 8 2
56 280 26 3
57 70 27 18
58 75 16 11
59 60 17 10
The f i r s t  t h r e e  que s t ions  In the  q u e s t i o n n a i r e  are  
concerned only  w i t h  bas ic  demography; the l a s t  tw e n ty -  
f o u r  quest ions  are  d i r e c t l y  concerned w i t h  the ac tu a l  
music edu cat io n  programs In the responding I n s t i t u t i o n s .
Table  3 shows the va r i o us  types o f  c u r r i c u l a r  o r ­
g a n i z a t i o n  used to accommodate the music edu cat io n  methods 
c l a s s e s .  "Elementary genera l  music" 1s the most w id e ly  
o f f e r e d  methods course ;  a t o t a l  o f  f o r t y - n i n e  I n s t i t u t i o n s  
1n the sample (83 .1%)  o f f e r  such a course .  The f i g u r e s  
f o r  secondary music edu cat io n  are q u i t e  r e v e a l i n g .  Most 
I n s t i t u t i o n s  p r e f e r  to o f f e r  s e p ara te  methods c lasses  f o r
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the vocal  and I n s t r u m e n t a l  music m a jo r s .  Note t h a t  
t h i r t y - s i x  schools (61%) o f f e r  a s e p a r a t e  methods course  
In  secondary vocal  music,  and t w e n t y - s i x  schools (44 .1%)  
o f f e r  a s e p a ra te  methods course 1n secondary In s t r u m e n t a l  
music.  These f i g u r e s  should be compared w i th  the fo ur  
d i f f e r e n t  c o m b in a t io n - ty p e  course o f f e r i n g s .
Whi le  many i n s t i t u t i o n s  p r e f e r  to s e p a ra te  the  
secondary methods c lasses  I n t o  in s t r u m e n ta l  or vocal  
a r e a s ,  a s u r p r i s i n g l y  l a r g e  percentage (38 .9%)  combine 
secondary vocal  and I n s t r u m e n t a l  music methods.  Sma l le r  
depar tments may f i n d  t h i s  combined-area approach an ex ­
p e d ie n t  to  the problem of  smal l  c l a s s e s ,  but  the d i f f i ­
c u l t i e s  i n h e r e n t  1n such a course should be ap p a r e n t .
The two areas  have d i f f e r e n t  performance problems,  d i f f e r ­
ent  s c o r e - r e a d i n g  problems,  d i f f e r e n t  o r g a n i z a t i o n a l  prob­
lems,  as w e l l  as va s t  d i f f e r e n c e s  of  l i t e r a t u r e .
Concerning the methods c l a s s ,  Van Bodegraven 
w r i t e s ,  “Courses in music e d uca t io n  should be f u n c t i o n a l ,  
and they  should be t a u g h t  by persons w e l 1- q u a l 1f 1ed in  
t h e i r  p a r t i c u l a r  f i e l d ,  possessing backgrounds o f  success­
f u l  e x p e r i e n c e . " ^  Perhaps 1t  1s s i g n i f i c a n t  t h a t  over  
o n e - h a l f  (56 .5%)  of  the I n s t i t u t i o n s  in t h i s  study t h a t  
o f f e r  the combined-area methods course have a t o t a l
^Paul Van Bodegraven,  "S o f t  Spots 1n the Teacher  
T r a i n i n g  Program," Music Educators Journa l  58 ( A p r 1 l - M a y ,  
1962 ) :  30.
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e n r o l lm e n t  o f  5 ,0 0 0  or l e s s .
TABLE 3
MUSIC EDUCATION METHODS CLASSES
Course Number Percentage
Elementary genera l  music 49 83 .1
Elementary In s t r u m e n t a l  music 20 33 .9
Secondary vocal  music 36 61 .0
Secondary I n s t r u m e n t a l  music 26 44.  1
Elem en ta ry /seco nd ary
vocal  music 7 11 .9
E lem en ta ry /seco nd ary
I n s t r u m e n t a l  music 12 20 .3
Elementary  v o c a l / i n s t r u m e n t a l
music 15 2 5 . 4
Secondary v o c a l / 1 n s t r u m e n t a 1
mus 1 c 23 38 .9
The response to quest io n  f i v e  r e q u i r e s  no t a b l e  
f o r  r e p o r t i n g .  Responding to the q u e s t i o n ,  "Does the  
person te a ch ing  the methods c l a s s ( e s )  have p u b l i c  
school e x p e r ie nc e  1n the areas checked [ i n  que s t i on  4 ] , ' *  
only  one school r e p o r t s  "no";  a l l  the o t h e r  f i f t y - e i g h t  
( 9 8 . 3X) r e p o r t  " y e s . "
Quest ions s i x  through nine d e f i n e  the ac tu a l  ac ­
t i v i t i e s  o f  the  music educa t io n  methods c l a s s e s .  T ab le  4 
r e f e r s  to the a c t i v i t i e s  f o r  e lementa ry  genera l  music 
methods. Lec tu re  by p r o f e s s o r ,  c lass  d i s c u s s i o n ,  demon­
s t r a t i o n  l e s s o n s ,  o u ts id e  r e a d i n g s ,  and p u b l i c  school  
o bs e r v a t i o n  are the most prominent  a c t i v i t i e s .  M i c r o ­
teach ing  r a t e s  w e l l ;  t h i r t y - o n e  schools use I t  f o r
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e le m e nta ry  genera l  music methods,  and twen ty -s e ve n  (87%)  
o f  those r e p o r t  t h a t  they v id e o ta p e  the s t u d e n t s '  te ach ing  
u n i t s .  Recent research I n d i c a t e s  t h a t  m ic ro te a c h in g  and 
v i d e o t a p i n g  used 1n c o n ju n c t i o n  o f f e r  an immedia te ,  
p o s i t i v e  r e i n f o r c e m e n t  o f  the tea ch ing  a c t . 7
Two a c t i v i t i e s  are  s i g n i f i c a n t  because of  t h e i r  
apparent  l ac k  of  usage.  Use of  the tape r e c o r d e r ,  along  
w i t h  p u b l i c  school t u t o r i n g ,  appear to be the l e a s t  
prominent  a c t i v i t i e s .  In t h i s  s t u d y ,  1 t  1s n o ta b le  t h a t  
these two a c t i v i t i e s  are  c o n s i s t e n t l y  the l e a s t - u s e d  ones 
1n a l l  methods c l a s s e s .  Tables 4 ,  5 ,  6 ,  and 7 a l l  
I d e n t i f y  t h i s  t r e n d .
In a d d i t i o n  to answering the  e leven  I tems a v a i l a b l e  
In the q u e s t i o n n a i r e ,  n in e te en  i n s t i t u t i o n s  (32 .2%)  make 
f r e e  responses to I tem t w e l v e ,  "Other  A c t i v i t i e s . "  One 
I n s t i t u t i o n  expands the  q u e s t i o n n a i r e ' s  f i r s t  response  
r e g a r d in g  " Le c tu re  by P ro fe s s o r"  and l i s t s  some o f  the  
major l e c t u r e  t o p i c s :  ph i losophy o f  music e d u c a t i o n ,
c u r r e n t  t r e n d s ,  l e a r n i n g  t h e o r i e s ,  e le m enta ry  and middle  
school c u r r i c u l a ,  d 1 s c o v e r y -1 n q u i r y  methods,  p u b l i c  r e ­
l a t i o n s ,  te a c h e r  re sources-a1ds , and I n t e r a c t i o n  w i th  
s tu d e n t  t e a c h e r s .
D u p l i c a t i o n s  are  apparent  1n o t h e r  f r e e  responses.
7James M. Cooper,  S e le c te d  Papers on H i c r o t e a c h i n g  
(Be thesda,  Md.:  ERIC Document Reproduct ion  S e r v i c e ,
ED 055 960 ,  1971 ) , p.  1.
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Three I n s t i t u t i o n s  r e q u i r e  the  s tuden ts  to  w r i t e  lesson  
p la n s ;  one I n s t i t u t i o n  r e q u i r e s  a lo n g - r a n ge  semester  
plan as w e l l  as a s h o r t - r a n g e  monthly p lan  1n a d d i t i o n  to  
a d e t a i l e d  d a l l y  p la n .  Three I n s t i t u t i o n s  r e q u i r e  a c t u a l  
te a ch ing  by the s tu den ts  o f  the methods c l a s s .  The t e a c h ­
ing can be done in the u n i v e r s i t y  l a b o r a t o r y  school or  a 
p a r t i c i p a t i n g  p u b l i c  s c hoo l .  One i n s t i t u t i o n  r e q u i r e s  i t s  
methods c la s s  s tuden ts  to teach bas ic  music theo ry  to  
the e le m e n ta ry  ed u c a t io n  majors who e n r o l l  1n a bas ic  music 
c l a s s .  Two I n s t i t u t i o n s  r e q u i r e  i t s  methods c lass  s tuden ts  
to  prepare  a u d i o - v i s u a l  m a t e r i a l s ,  I n c l u d i n g  a programmed 
c a s s e t t e  tape f o r  a " s e q u e n t i a l  l e a r n i n g  e x p e r i e n c e . "
Two I n s t i t u t i o n s  r e q u i r e  workshop a t t e n d a n c e ;  one such 
"workshop" 1s the s t a t e  music ed uca t io n  c o nvent ion .
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TABLE 4
ACTIVITIES IN THE ELEMENTARY GENERAL MUSIC CLASS
A c t l v 1 t y Number Percentage
L ec tu re  by p r o f e s s o r 55 93 .2
Lectu re  by o u t s id e  a u t h o r i t y 31 52 .5
Class d is c u s s io n 57 96 .6
Demonstra t ion  lessons 57 96 .6
M1croteaching 31 52 .5
Tape re c o rd in g  o f  s t u d e n ts '
tea ch ing  u n i t s 1 3 2 2 .0
Videotape r e c o r d i n g  o f  s t u d e n t s '
t each ing  u n i t s 27 4 5 . 8
P u b l i c  school o b s e r v a t io n 51 86 .4
P u b l ic  school t u t o r i n g 13 2 2 .0
Outs ide  readings 52 88.1
Oral  r e p o r t s 32 6 1 .5
W r i t t e n  r e p o r t s 40 76 .9
Class term paper 19 32 .2
Other  a c t i v i t i e s 19 32 .2
Table  5 r e f e r s  to  the a c t i v i t i e s  1n the course or  
u n i t  concern ing e le m e nta ry  I n s t r u m e n t a l  music.  P r e f e r r e d  
a c t i v i t i e s  I n c lu d e  l e c t u r e  by p r o f e s s o r *  c la ss  d is c u s s io n ,  
p u b l i c  school o b s e r v a t i o n ,  and o u ts id e  r e a d i n g s .  Again ,  
most schools using m ic ro te a c h in g  a ls o  v ideo tape  the  
s t u d e n t s '  t ea ch ing  u n i t s  ( 9 2 . 3 % ) .  The l e a s t  prominent  
a c t i v i t i e s  aga in  I n c lu d e  tape re c o rd in g  o f  s t u d e n t s '  
teach ing  u n i t s  and p u b l i c  school t u t o r i n g .
E igh t  I n s t i t u t i o n s  (13 .5% )  make f r e e  response to  
I tem t w e l v e ,  "Other  A c t i v i t i e s . "  Some d u p l i c a t i o n  is  
apparent  1n t h i s  f r e e - r e s p o n s e  i t e m .  Two I n s t i t u t i o n s
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r e q u i r e  a s p e c i a l  notebook f o r  a semester  p r o j e c t *  such 
as deve lop ing  a t e a c h l n g - m a t e r 1 a l s  f i l e .  Two i n s t i t u ­
t i o n s  r e q u i r e  a c l ass  p rac t lcu m I n v o l v i n g  a te a ch ing  
demonstra t ion  1n a p u b l i c  school .  Other  p r o j e c t s  are  
r e q u i r e d  by I n d i v i d u a l  i n s t i t u t i o n s .  These Inc lu d e  
l e a r n i n g  to p la y  classroom i n s t r u m e n t s ,  I n t e r v i e w i n g  
p u b l i c  school t e a c h e r s *  p re p a r in g  budgets ,  s tu dying  I n ­
s t rument  r e p a i r ,  making I n s t r u m e n t s ,  p re p a r ing  b u l l e t i n  
boards ,  a t t e n d i n g  music ed uca t io n  c o n v e n t io n s ,  and a t ­
tending o u ts id e  l e c t u r e s  and workshops.
TABLE 5
ACTIVITIES IN THE ELEMENTARY INSTRUMENTAL MUSIC CLASS
A c t i v i t y Number Percentage
L ec tu re  by p r o f e s s o r 36 61 .0
L e c tu re  by o u t s id e  a u t h o r i t y 19 3 2 .2
Class d iscuss io n 36 6 1 . 0
Demonstra t ion  lessons 29 49.1
M1croteach1ng 13 2 2 ,0
Tape re c o rd ing  of  s t u d e n t s 1 
teach ing  u n i t s 9 15 .0
Videotape re c o rd in g  of  s t u d e n t s '  
teach ing  u n i t s 12 2 0 . 3
P u b l i c  school o b s e r v a t io n 35 5 9 .3
P u b l i c  school t u t o r i n g 8 13 .5
Outs ide  readings 31 5 2 . 5
Oral  r e p o r t s 23 74.1
W r i t t e n  r e p o r t s 16 6 4 . 5
Class term paper 16 27.  1
Other  a c t i v i t i e s 8 13 .5
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Table  6 r e f e r s  to  the a c t i v i t i e s  o c c u r r in g  In the  
course or  u n i t  concern ing secondary vocal  music.  L ec tu re  
by p r o f e s s o r ,  c la ss  d i s c u s s i o n ,  demonstra t ion  lesso ns ,  
p u b l i c  school o b s e r v a t i o n ,  and o u ts id e  readings appear  
to be the  most prominent  a c t i v i t i e s .  I t  would appear  to  
be s i g n i f i c a n t  t h a t  90% o f  the schools o f f e r i n g  m ic r o ­
tea ch ing  a ls o  v id e o ta p e  the s t u d e n t s '  t ea ch ing  u n i t s .  
P r e d i c t a b l y ,  the l e a s t  prominent  a c t i v i t i e s  are tape  
r e c o r d in g  of  s t u d e n t s '  te a ch ing  u n i t s  and p u b l i c  school  
t u t o r i n g .  Eleven I n s t i t u t i o n s  (18 .6%)  o f f e r  a response  
to I tem t w e l v e ,  "Other  A c t i v i t i e s . "  Four I n s t i t u t i o n s  
r e q u i r e  f i e l d  t r i p s ,  i n c l u d i n g  c o n t e s t s ,  con v e n t ion s ,  
workshops,  or  v i s i t i n g  a school music l i b r a r y .  Two i n s t i ­
t u t i o n s  r e q u i r e  the s tuden ts  to develop a f i l e  o f  teach ing  
m a t e r i a l s .  O ther  a c t i v i t i e s  are r e q u i r e d  by I n d i v i d u a l  
I n s t i t u t i o n s .  These a c t i v i t i e s  In c lu d e  deve lop ing  
s p e c i f i c  j u n i o r  high school a c t i v i t i e s  (musical  games,  
l i s t e n i n g  a i d s ,  e t c . ) ,  deve lop ing  a t ea m - te ac h ing  u n i t ,  
p re p a r in g  a c r i t i q u e  of  d i s t r i c t  and s t a t e  c o n t e s t s ,  
p r e p a r in g  a music ed uca t io n  r e c i t a l  w i t h  performance of  
o r i g i n a l  as w e l l  as p r o f e s s i o n a l  com posi t ions ,  and e v a l u ­
a t i n g  s t a t e - a p p r o v e d  te x tb o o k s .
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TABLE 6
ACTIVITIES IN THE SECONDARY VOCAL MUSIC CLASS
Act1v i  ty Number Percentage
Lec ture  by p r o f e s s o r S3 8 9 . 8
Lec ture  by o u t s id e  a u t h o r i t y 32 54 .2
Class d is c u s s io n 56 94 .9
Demonstrat ion lessons 49 83.1
M lc ro te a ch ln g 20 33 .9
Tape re c o rd in g  o f  s tu d e n ts '
teach ing  u n i t s 7 11 .9
Videotape re c o rd in g  of  s t u d e n t s '
teach ing  u n i t s 18 30 .5
P u b l i c  school o b s e r v a t io n 48 81 .4
P u b l i c  school t u t o r i n g 12 20. 3
Outs ide  readings 47 79. 7
Oral  r e p o r t s 32 68.1
W r i t t e n  r e p o r t s 37 78 .7
Class term paper 21 35 .6
Other a c t i v i t i e s 11 18 .6
Table 7 shows the a c t i v i t i e s  which occur in  the  
course or u n i t  concern ing secondary I n s t r u m e n ta l  music.
The p a t t e r n  prominent  1n Tables  4 ,  5 t and 6 1s repeated  
here .  Lec tu re  by p r o f e s s o r ,  c la ss  d i s c u s s i o n ,  p u b l i c  
school o b s e r v a t i o n ,  and o u ts id e  readings are the most 
prominent  a c t i v i t i e s .  Tape re c o rd in g  of  s t u d e n t s '  
t each ing  u n i t s  and p u b l i c  school t u t o r i n g  again rank 
l a s t  in p r e f e r e n c e .
I t  1s aga in  s i g n i f i c a n t  to note t h a t  f i f t e e n  o f  the  
s i x t e e n  i n s t i t u t i o n s  t h a t  use m lc ro te ac h ln g  (94%) a ls o  use 
v id e o t a p in g  of  the s t u d e n ts '  te a ch ing  u n i t s .  T h i r t e e n  
I n s t i t u t i o n s  (22%) o f f e r  a response to I tem t w e l v e ,  "Other
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A c t l v l t 1 e s ."  Many d iv e r s e  responses appear ;  t h e r e  1s 
a p p a r e n t l y  no d u p l i c a t i o n  of  a c t i v i t i e s .  A c t i v i t i e s  I n ­
c lude  l e a r n i n g  to p la y  d i f f e r e n t  I n s t r u m e n t s ,  I n t e r v i e w i n g  
p u b l i c  school music t e a c h e r s ,  v i s i t i n g  music s tores  and 
Ins t ru m e nt  r e p a i r  shops,  s tudying re h e a r s a l  t e c h n iq u e s ,  
studying  problems o f  p hys ica l  f a c i l i t i e s ,  s tudying t r a n s ­
p o s i t i o n  o f  I n s t r u m e n t s ,  p re p a r in g  c r i t i q u e s  of  d i s t r i c t  
and s t a t e  c o n t e s t s ,  a t t e n d i n g  music edu cat io n  c o n v e n t io n s ,  
develop ing  a s y l l a b u s  f o r  a d m i n i s t e r i n g  a school i n s t r u ­
mental  program,  p r e p a r in g  a team- tea  ching u n i t  1n the pub­
l i c  sc hoo l ,  s tudy ing v i deo tapes of  v a r i ous  marching u n i t s ,  
prep a r ing  a f i l e  o f  teach ing  m a t e r i a l s ,  p rep a r ing  budgets,  
and des ig n ing  f a c i l i t i e s .
TABLE 7
ACTIVITIES IN THE SECONDARY INSTRUMENTAL MUSIC CLASS
A c t i v i t y  Number Percentage
L ec ture  by p r o f e s s o r 52 88.1
L ec ture  by o u t s id e  a u t h o r i t y 27 4 5 .8
Class d iscuss io n 53 8 9 . 9
Demonstrat ion lessons 38 6 4 .4
M1croteachlng 16 27.1
Tape r e c o rd ing  o f  s t u d e n t s 1
tea ch ing  u n i t s 8 13.5
Videotape r e c o r d in g  of  s t u d e n t s '
te a ch ing  u n i t s 15 25 .4
P u b l i c  school o bs e r v a t io n 43 72 .9
P u b l i c  school t u t o r i n g 12 20. 3
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TABLE 7 ,  C o n t i n u e d
A c t 1 v l t y Number Percentage
Outs ide  readings 45 7 6 . 3
Ora l  r e p o r t s 33 7 3 . 3
W r i t t e n  r e p o r t s 34 75 .5
Class term paper 20 33 .9
Other  a c t i v i t i e s 13 2 2 .0
Quest ion  ten asks 1 f  the responding I n s t i t u t i o n  
has a competency-based t e a c h e r  ed u c a t io n  program 1n music.  
Nineteen  I n s t i t u t i o n s  (33%) r e p o r t  " ye s" ;  t h i r t y - f o u r  
I n s t i t u t i o n s  (57%) r e p o r t  "no. "  s i x  I n s t i t u t i o n s  (10%)  
d id  not  answer the  q u e s t i o n .
Quest ion  e leven  asks I f  the responding I n s t i t u t i o n  
r e q u i r e s  a l l  t e a c h e r - t r a i n i n g  s tu den ts  to meet a p u b l i c  
school o b s e r v a t io n  re qu i re m e nt  p r i o r  to  s tuden t  t e a c h i n g .  
F o r t y - n i n e  (84%) r e p o r t  "y e s " ;  ten i n s t i t u t i o n s  (16%)  
r e p o r t  "no."  The responses to que s t ions  s i x  through n ine  
(compi led  1n Tables  4 ,  5 ,  6 ,  and 7) would seem to sub­
s t a n t i a t e  the  84% f i g u r e .  “P u b l i c  school o b s e r v a t i o n "  as 
a component o f  the  music ed uca t io n  methods c la ss  ranges  
from 59.3% to  86 .4%,  f o r  an average of  75%. P u b l i c  school  
o b s e r v a t io n  1s o b v io u s ly  an I n t e g r a l  p a r t  o f  most i n s t i ­
t u t i o n ' s  p r e s e r v i c e  a c t i v i t i e s  1n music e d u c a t io n .
Quest ion  twelve  f o l lo w s  w i t h  a s e m e s te r -b y -s e m e s te r  
t o t a l  o f  the o b s e r v a t io n  hours each t e a c h e r - t r a l n e e  must
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e x per i e nc e  p r i o r  to  s tu d e n t  t e a c h i n g .  Some responding  
i n s t i t u t i o n s  f a l l  to  g iv e  an a c t u a l  number o f  hours;  a 
comment such as "Handled by School o f  Educat ion"  would be 
t y p i c a l .  One i n s t i t u t i o n  mere ly  shows a re qu i rem e nt  o f  a 
t o t a l  o f  180 c lock  hours of  o b s e r v a t i o n  p r i o r  to s tu d en t  
t e a c h i n g .  T h i r t y - f i v e  I n s t i t u t i o n s  (59 .3%)  r e q u i r e  a t  
l e a s t  one semester  o f  o b s e r v a t io n  by t e a c h e r  t r a i n e e s ;  
the a c t u a l  t ime 1n c lo ck  hours v a r i e s  from th r e e  to f o r t y -  
f i v e  f o r  an average o f  18.1 hours .  T h i r t e e n  i n s t i t u t i o n s  
(22%) r e q u i r e  a t  l e a s t  two semesters o f  o b s e r v a t io n  p r i o r  
to s tuden t  t e a c h i n g .  This second semester  t ime v a r i e s  
from f i v e  to s i x t y  hours f o r  an average o f  2 9 ,5  hours .
Eleven i n s t i t u t i o n s  (18 .6%)  r e q u i r e  a t h i r d  semes­
t e r  o f  o b s e r v a t i o n  t ime p r i o r  to s tu d e n t  t e a c h i n g .  The 
ac tu a l  t ime v a r i e s  from t h r e e  to s i x t y  hours f o r  an 
average o f  2 5 .6  hours .
Six  I n s t i t u t i o n s  (10 .1%)  r e q u i r e  a f o u r t h  semester  
of  o b s e r v a t io n  t ime p r i o r  to s tu d e n t  t e a c h i n g .  The a c t u a l  
t ime v a r i e s  from s i x  to t h i r t y - t w o  hours f o r  an average of  
17 .7  hours.
Four I n s t i t u t i o n s  (6 .8%)  r e q u i r e  a f i f t h  semester  
of  o b s e r v a t io n  t ime p r i o r  to s tu d e n t  t e a c h i n g .  The a c t u a l  
t ime v a r i e s  from ten  to  100 hours f o r  an average of  37 
hours.
The t o t a l  amount o f  r e q u i r e d  o b s e r v a t io n  t ime in
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t h i s  s tudy I s  1 2 7 .9  hours .  A r i t h m e t i c  averages can be 
m i s l e a d i n g ;  the t o t a l  o b s e r v a t i o n  t ime appears on the  
su r fa c e  to  be I m p r e s s i v e l y  h ig h .  However* the f i g u r e s  
d e r i v e d  from q ue s t io n  tw elve  show a d i s t u r b i n g  lack  o f  
co ns is te nc y  1n the  o b s e r v a t i o n  t ime r e q u i r e d  by i n d i ­
v i d u a l  I n s t i t u t i o n s .  A r e p l i c a t i o n  o f  t h i s  study would 
be h e l p f u l  to deter min e  the c o n s is te nc y  of  I n s t i t u t i o n a l  
requ i rements  in o t h e r  geo gr ap hica l  areas o f  the United  
S t a t e s .
Quest ions t h i r t e e n ,  f o u r t e e n ,  and f i f t e e n  I n q u i r e  
about  the procedures I n v o lv e d  in  s a t i s f y i n g  the o b s e r ­
v a t i o n  re qu i rement s  In q ue s t io n  t w e l v e .  Responses to  
q ue s t ion  t h i r t e e n  I n d i c a t e  t h a t  t h i r t y - o n e  I n s t i t u t i o n s  
(53%) r e q u i r e  e n r o l l m e n t  in a s p e c i f i c  c la s s  to s a t i s f y  
o b s e r v a t io n  r e q u i r e m e n t s ;  t w e n t y - e i g h t  I n s t i t u t i o n s  (47%)  
do n o t .  I t  would seem ap par en t  t h a t  any o b s e r v a t io n  
requ i rements  f o r  these t w e n t y - e i g h t  I n s t i t u t i o n s  would 
be handled on an i n f o r m a l  b a s i s ,  perhaps as p a r t  o f  the  
c o n t e n t  o f  the music methods c l a s s .
Responses to q ue s t io n  f o u r t e e n  show t h a t  f o r t y - s i x  
I n s t i t u t i o n s  (78%) r e q u i r e  a w r i t t e n  r e p o r t  o f  the s t u ­
d e n t ' s  o b s e r v a t io n  e x p e r i e n c e ,  w h i l e  seven I n s t i t u t i o n s  
(12%) do n o t .  S ix  I n s t i t u t i o n s  (10%) d id  not  respond.
Responses to que s t ion  f i f t e e n  I n d i c a t e  t h a t  twenty  
f o u r  i n s t i t u t i o n s  (41%) have an I t e m iz e d  form f o r  the
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s tu d e n t  to  complete r e g a r d in g  h is  o b s e r v a t i o n  e x p e r i e n c e ,  
w h i l e  t w e n t y - e i g h t  I n s t i t u t i o n s  (47%) do n o t .  Seven 
I n s t i t u t i o n s  (12%) d id  not  respond.
Table 8 I n d i c a t e s  the  v a r io us  a c t i v i t i e s  1n which 
the s tu d en t  may p a r t i c i p a t e  dur in g  h is  school o b s e r v a t i o n  
e x p e r i e n c e s .  Four a c t i v i t i e s  rank r e l a t i v e l y  high 1n 
t h i s  p a r t i c u l a r  sample;  a l l  r e p r e s e n t  40% o f  the sample 
or  h i g h e r .  “S u p e rv is in g  smal l  groups" ranks f i r s t  w i th  
60% of  the t o t a l  sample engaging 1n t h i s  a c t i v i t y .  " S e r v ­
ing as accompanist"  ranks second w i th  56.3% of  the sample 
engaging in  t h a t  a c t i v i t y .  "Grading papers" and " A s s i s t ­
ing w i th  c l e r i c a l  d u t i e s "  rank t h i r d  and f o u r t h  w i t h  41.8% 
and 40%, r e s p e c t i v e l y .  In a d d i t i o n  to the  f o u r t e e n  
choices g iven 1n q ue s t io n  s i x t e e n ,  t h r e e  schools In c lu d e  
responses to "Other  A c t i v i t i e s , "  These In c lu d e  p lanning  
a r e h e a r s a l  or  a c l a s s ,  t ea ch ing  an e n t i r e  c l a s s ,  a s s i s t ­
ing w i t h  a musical  p r o d u c t i o n ,  a t t e n d i n g  d i s t r i c t  or  s t a t e  
c o n t e s t s ,  p r e p a r i n g  a c r i t i q u e  o f  a re h e a r s a l  , and con­
d u c t in g  one or  two s e l e c t i o n s  on a co n ce r t  program. An­
o t h e r  I n s t i t u t i o n  a l lows the o bs erve r  to help tune I n s t r u ­
ments or to c a r r y  baggage on a t r i p .  A t h i r d  i n s t i t u t i o n  
al lows the  observer  to teach bas ic  s k i l l s  1n rhythm 
or s i n g i n g ,  as w e l l  as to p lay  classroom Ins t ru ments  
such as the g u i t a r  or r e c o r d e r .
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TABLE 8
ACTIVITIES FOR THE STUDENT OBSERVER
Ac t1 v 1 ty Number Percentage
A s s i s t  w i t h  c l e r i c a l  d u t i e s 22 4 0 .0
Supervise smal l  groups 33 6 0 . 0
Serve as accompanist 31 56 .3
Serve as s u b s t i t u t e  t e a c h e r 14 2 5 .4
Perform l i m i t e d  te a ch ing  f o r
e n t i r e  c lass 19 34 .5
Help w i t h  g rading papers 23 41 .8
Help w i t h  chaperoning or
sponsor ing t r i p 14 2 5 .4
A s s i s t  w i t h  p layground duty
( lunch or h a l l  d u t y ,  e t c . ) 9 1 6 .4
At tend t e a c h e r - p a r e n t  conference 8 14.5
At tend t e a c h e r - s t u d e n t  conference 6 10 .9
A s s i s t  w i t h  AV equipment 22 4 0 . 0
At tend f a c u l t y  meet ings 9 16 .4
At tend t n - s e r v l c e  meet ings 12 21 .8
Help w i t h  r e p o r t  cards a n d /o r
cu mula t ive  records 9 1 6 .4
Other  c a p a c i t i e s 3 5 . 0
Quest ions seventeen and e i g h t e e n  I n q u i r e  about  the  
process of  s tu d e n t  t e a c h i n g .  Quest ion  seventeen 1s con­
cerned w i t h  the amount o f  academic c r e d i t  earned 1n s t u ­
dent  t e a c h i n g .  Most I n s t i t u t i o n s  1n t h i s  study o p e r a te  on 
a semeste r -hour  b a s i s .  F 1 f t y - f o u r  I n s t i t u t i o n s  (911S) 
r e p o r t  academic c r e d i t  1s earned 1n semester  hours;  f o u r  
I n s t i t u t i o n s  (7%) r e p o r t  c r e d i t  earned 1n q u a r t e r -  
hours ,  and one I n s t i t u t i o n  ( 2 %)  r e p o r t s  c r e d i t  earned  
1n t r t m e s t e r - h o u r s .
The f i f t y - t h r e e  i n s t i t u t i o n s  using the semeste r -h ou r
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c r e d i t  system a l l o w  a wide v a r i e t y  o f  academic c r e d i t  
f o r  s tuden t  t e a c h i n g .  T w e n t y - e i g h t  a l l o w  s i x  semester  
hours ,  f o u r te e n  a l l o w  e i g h t  semester  hours ,  and f o u r  
a l l o w  twelve  hours o f  c r e d i t .  The c r e d i t  a l lowed  by the  
sample ranges from one or  two semester  hours up to f i f ­
teen semester hours.  The average c r e d i t  f o r  a l l  f i f t y -  
t h r e e  i n s t i t u t i o n s  1s 7 .2  semester  hours.
The fo ur  i n s t i t u t i o n s  o f f e r i n g  academic c r e d i t  in 
q u a r t e r - h o u r s  a l lo w  from two to e ig h te e n  q u a r t e r  hours of  
c r e d i t  f o r  s tu d en t  t e a c h i n g ;  the average f o r  t h i s  sample 
1s 9 .2 5  q u a r t e r - h o u r s  of  c r e d i t .  The one i n s t i t u t i o n  
o f f e r i n g  academic c r e d i t  in t r l m e s t e r - h o u r s  a l lows e i g h t  
t r l m e s t e r - h o u r s  o f  c r e d i t  f o r  s tuden t  t e a c h i n g .
Quest ion n in e teen  i n d i c a t e s  the number o f  i n s t i ­
t u t i o n s  which r e q u i r e  a "September ex p er ienc e"  f o r  a l l  
studen t  t e a c h e r s ,  r e g a r d l e s s  of  the semester  the s tu den t  
en te r s  s t uden t  t e a c h i n g .  The purpose of  such an e x p e r i ­
ence Is  to a l l o w  a s tuden t  t e a c h e r  to be a w i tn es s  (as 
w e l l  as a p a r t i c i p a n t )  1n the opening of  a school y e a r .  
F r a n k l i n  recommends o f f e r i n g  Increas ed  I n f o r m a t i o n  about  
the "bookkeeping" aspects  o f  music e d u c a t io n ;  c e r t a i n l y  
the "September e x p er ie nc e"  would o f f e r  such i n f o r m a t i o n . 1 
Of a l l  the I n s t i t u t i o n s  In t h i s  sample,  seven (12 .1%)  
I n d i c a t e  the “September ex p er ie nc e "  1s r e q u i r e d ;  f o r t y - f i v e
f r a n k l i n ,  p. 32.
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(77 .6%)  i n d i c a t e  1 t  I s  not  r e q u i r e d .  Eleven I n s t i t u t i o n s  
(19%) ,  some I n d i c a t i n g  a n e g a t i v e  answer,  I n d i c a t e  a 
response of  "suggested but  not  r e q u i r e d . "
A person capable  o f  e x e r t i n g  c o n s i d e r a b l e  i n f l u e n c e  
upon the  s tuden t  te a c h e r  1s the p u b l i c  school s u p e r v is in g  
t e a c h e r ,  a ls o  c a l l e d  a "c o op e ra t in g  t e a c h e r . "  I t  would 
appear l o g i c a l  to ask what q u a l i f i c a t i o n s  are  necessary  
f o r  a person to serve as a s u p e r v i s i n g  t e a c h e r .  Quest ions  
twenty and twenty-one  I n q u i r e  i n t o  the problem of  su p e r ­
v i s o r y  q u a l i f i c a t i o n s .
Quest ion twenty asks 1 f  the s u p e r v i s i n g  t e a c h e r  
must hold a s p e c i a l  c e r t i f i c a t e  1n s tuden t  te a ch ing  s u p e r ­
v i s i o n  bef o re  being ab le  to accept  a s tuden t  t e a c h e r .  In 
t h i s  sample,  s i x  I n s t i t u t i o n s  (10 .3%)  I n d i c a t e  such a 
c e r t i f i c a t e  Is  r e q u i r e d ;  f i f t y - t h r e e  (89 ,7%)  r e p o r t  t h a t  
hold ing  such a c e r t i f i c a t e  1s not  r e q u i r e d .
Quest ion  twenty-one i d e n t i f i e s  the requ i re ments  
f o r  the s p e c ia l  c e r t i f i c a t e  f o r  the s u p e r v i s i n g  t e a c h e r .  
A l l  s i x  o f  the I n s t i t u t i o n s  r e q u i r i n g  the c e r t i f i c a t e  
I n d i c a t e  a minimum of  th r e e  y e ars  of  te a ch ing  ex per i enc e  
1s necessary;  two i n s t i t u t i o n s  I n d i c a t e  t h a t  a m a s t e r ' s  
degree 1s r e q u i r e d .  One I n s t i t u t i o n  r e q u i r e s  the success­
f u l  complet ion  o f  a course in s tu d en t  t e a c h e r  s u p e r v i s i o n .  
One I n s t i t u t i o n ,  responding to "Other  Requ i rements ,"  i n ­
d i c a t e s  t h a t  the s u p e r v is in g  tea ch er  must be recommended
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by the d i r e c t o r  o f  t e a c h e r  ed u c a t io n  1n h is  school system.  
A l l  s i x  I n s t i t u t i o n s  I n d i c a t e  t h a t  h o ld in g  a v a l i d  s t a t e  
tea ch ing  c e r t i f i c a t e  and the recommendation by the  
t e a c h e r ' s  p r i n c i p a l  are  r e q u i r e d  f o r  such a c e r t i f i c a t e .
Quest ions tw e n ty - tw o  through t w e n t y - f i v e  f u r n i s h  
I n f o r m a t i o n  about  the c o l l e g e  s u p e r v i s i o n  of  i t s  s tu d en t  
t e a c h e r s .  Quest ion  tw en ty - tw o  determines  who 1s respon­
s i b l e  f o r  the  s u p e r v i s i o n  o f  music s tu d e n t  t e a c h e r s ,  the  
School o f  Educat ion  or  the School o f  Music.  The School  
of  Educat ion  1s r e s p o n s ib l e  f o r  t w e n t y - f i v e  i n s t i t u t i o n s  
(42%) ,  w h i l e  the School o f  Music 1s r e s p o n s ib l e  f o r  
t w e n t y - e i g h t  I n s t i t u t i o n s  (48%) .  Six i n s t i t u t i o n s  
(10%) I n d i c a t e  a shared r e s p o n s i b i l i t y  between the two 
s c h o o ls .
Quest ion t w e n t y - t h r e e  determines  whe iner  members o f  
the educa t io n  f a c u l t y  or  music f a c u l t y  a c t u a l l y  sup e r v is e  
the music s tu d e n t  t e a c h e r s .  Responses I n d i c a t e  t h a t  
el e ven  I n s t i t u t i o n s  (18%) use ed uca t io n  p r o f e s s o r s ;  t h i r t y  
f i v e  I n s t i t u t i o n s  (60%) use music p r o f e s s o r s .  T h i r t e e n  
I n s t i t u t i o n s  (22%) I n d i c a t e  t h a t  p ro fe s s o r s  from both 
schools sup e r v is e  music s tu d e n t  t e a c h e r s .
„ Tab le  9 r e f l e c t s  the data gat hered  from que s t i ons  
t w e n t y - f o u r  and t w e n t y - f i v e .  Quest ion  t w e n t y - f o u r  asks 
how many pro fe ssors  superv ise  music s tuden t  t e a c h e r s ,  
w h i l e  quest ion  t w e n t y - f i v e  asks how many of  these p r o ­
fe s s o rs  have a c t u a l l y  t a u g h t  music in the p u b l i c  sc hoo ls .
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Seven I n s t i t u t i o n s  (11 .9% )  I n d i c a t e  t h a t  none o f  the s u p e r ­
v i s o r s  have tau ght  p u b l i c  school  music.  Eleven I n s t i ­
t u t i o n s  (18 .6%)  i n d i c a t e  t h a t  some s u p e r v i s i n g  p ro fess ors  
have t a u g h t  p u b l i c  school music .  T h 1 r ty -n 1 n e  i n s t i t u t i o n s  
(66%) I n d i c a t e  t h a t  a l l  s u p e r v i s i n g  p ro fe s s o r s  have taught  
p u b l i c  school music.  Two i n s t i t u t i o n s  (3 .3%)  d id  not  
respond s a t i s f a c t o r i l y  and t h e i r  responses could not be 
t a b u l a t e d  f u l l y .
TABLE 9
SUPERVISING PROFESSORS WITH PUBLIC SCHOOL 
MUSIC TEACHING EXPERIENCE
I n s t i t u t i o n
Number of  
Professors  
Supervls1ng
Number w i t h  P u b l i c  
School Music Teaching  
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Quest ion t w e n t y - s i x  determines 1 f  music s tu d en t  
te a chers  have the o p p o r t u n i t y  to u t i l i z e  the f a c i l i t i e s  
of  a l a b o r a t o r y  school ( a l s o  c a l l e d  a s t u d e n t - t e a c h i n g  
c e n t e r ) .  F i f t e e n  I n s t i t u t i o n s  ( 2 5 . 4 2 )  r e p o r t  t h a t  a 
l a b o r a t o r y  school 1s a v a i l a b l e  f o r  music s tuden t  t e a c h e r s ;  
f o r t y - t h r e e  I n s t i t u t i o n s  (72.9%)  i n d i c a t e  t h a t  one is  
not a v a i l a b l e .  One I n s t i t u t i o n  (1 .7%)  d id  not respond.
The responses suggest  t h a t  the l a b o r a t o r y  school concept  
1s being phased o u t .
Table  10 I n d i c a t e s  the va r io us  kinds o f  musical  
exper ie nc es  a v a i l a b l e  to music s t uden t  teachers  in the  
f i f t e e n  i n s t i t u t i o n s  using l a b o r a t o r y  schools .  The 
t a b l e  I n d i c a t e s  t h a t ,  in  t h i s  sample,  e le mentary  genera l  
music,  e l e m e nta ry  I n s t r u m e n t a l  music ,  j u n i o r  high general  
music,  j u n i o r  high vocal  music ,  and high school vocal  
music are  the  most w i d e l y  o f f e r e d  music exper ie nces  a v a i l ­
ab le  1n the l a b o r a t o r y  sc hoo ls .  The obvious shor tage  of  
secondary I n s t r u m e n t a l  musical  a c t i v i t i e s  1n t h i s  sample 
tends to I n d i c a t e  t h a t  the cost  o f  secondary I n s t r u m e n ta l  
programs can be p r o h i b i t i v e ,  e s p e c i a l l y  s in ce  a band or 
o r c h e s t r a  program in the l a b o r a t o r y  school would d u p l i c a t e  
an e x i s t i n g  p u b l i c  school program.
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TABLE 10
EXPERIENCES AVAILABLE IN THE LABORATORY SCHOOL
A ct1v 1t y Number Percentage
Elementary  genera l  music 12 8 0 . 0
Elementary  In s t r u m e n ta l  music 9 60 .0
pre-band 4 26 .7
p r e - o r c h e s t r a 3 2 0 .0
J u n io r  high genera l  music 9 6 0 .0
J u n io r  high vocal  music 9 60 .0
J u n io r  high In s t r u m e n ta l  music 7 46 .7
band 6 4 0 .0
orc h e s t ra 5 33 .3
High school music theory 6 40 .0
High school music a p p r e c i a t i o n 5 33 .3
J u n io r  high stage band 3 2 0 .0
High school s tage band 4 26 .7
J u n io r  high swing c h o i r 2 13 .3
High school swing c h o i r 2 13 .3
J u n io r  high small  vocal  ensembles 6 40 .0
High school smal l  vocal  ensembles 6 4 0 . 0
J u n io r  high i n s t r u m e n t a l  ensembles 6 40 .0
High school I n s t r u m e n t a l  ensembles 6 40 .0
Pre -school  music 1 6 .7
C e r t a i n  t rends have become e v i d e n t  1n t h i s  s tudy .
( 1 )  Most I n s t i t u t i o n s  p r e f e r  to o f f e r  s e p a r a t e  c lasses  
1n vocal  and i n s t r u m e n t a l  music methods.  ( 2 )  M ic ro -  
teach ing  and a c t u a l  p u b l i c  school t each ing  ex p er ie nces  
are  becoming I n c r e a s i n g l y  more Im por ta n t  as p r e s e r v i c e  
a c t i v i t i e s .  ( 3 )  Outs ide  readings are  Im p o r ta n t  ad­
j u n c t s  to methods co urs es ,  doubt less  because c u r r e n t  p r o ­
f e s s i o n a l  j o u r n a l  a r t i c l e s  he lp  expose s tudents  to the  
most modern and most successfu l  ideas and tec hn iqu es .
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( 4 )  Most I n s t i t u t i o n s  r e q u i r e  some p u b l i c  school obs e r ­
v a t i o n  exper ie nc e  p r i o r  to s tuden t  t e a c h i n g .  ( 5 )  Over  
h a l f  o f  the s tudent  observers  In t h i s  study do accompany­
ing as p a r t  o f  the o b s e r v a t l o n - p a r t 1 c l p a t l o n  e x p e r i e n c e ,  
perhaps suggest ing  the need f o r  updat ing  and s t r e n g th e n in g  
piano p r o f i c i e n c y  ex a m ina t io ns .  ( 6 )  A need e x i s t s  to  
s t a n d a r d i z e  requ i re ments  f o r  a te a c h e r  to s uperv ise  a 
s tu d e n t  t e a c h e r .  ( 7 )  Most I n s t i t u t i o n s  use music p r o ­
f e s s o r s ,  not  edu ca t io n  p r o f e s s o r s ,  to su perv ise  music 
stu den t  te a c h e r s .  ( 8 )  Most i n s t i t u t i o n s  do not  o f f e r  
a l a b o r a t o r y  school .
CHAPTER IV
DEVELOPMENT OF A PRESERVICE STUDENT TEACHING 
PROGRAM IN MUSIC EDUCATION FOR 
NORTHEASTERN OKLAHOMA 
STATE UNIVERSITY
N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y  p r e s e n t l y  
o f f e r s  a Bachelor  o f  Ar ts  In Educat ion  degree to accommo­
date music e d uca t io n  ma jors .  For t h i s  d eg re e ,  s tudents  
may emphasize vocal  music ,  i n s t r u m e n ta l  music,  o r  a 
combined v o c a l - a n d - 1 n s t r u m e n t a l  program. The f i r s t  two 
music ed uca t io n  programs r e q u i r e  a minimum o f  f i f t y - t w o  
semester  hours o f  c r e d i t  In music;  the combined v o c a l -  
and-1nst rumenta l  program r e q u i r e s  a minimum o f  f i f t y - f o u r  
semester  hours o f  c r e d i t .
The c u r r i c u lu m  f o r  each of  the programs c o n s is t s  o f  
ele m e nta ry  harmony and e a r  t r a i n i n g  ( s i x  semester  h o u r s ) ,  
advanced harmony and ea r  t r a i n i n g  ( e i g h t  semester  h o u r s ) ,  
keyboard harmony (two semester  h o u r s ) ,  conduct ing  (two 
semester  h o u r s ) ,  c o u n t e r p o i n t  ( t h r e e  semester  h o u r s ) ,  form 
and a n a l y s i s  ( t h r e e  semester  h o u r s ) ,  in s t r u m e n t a l  or vocal  
a r ra n g in g  (two semester h o u r s ) ,  and a p p l i e d  music ( twen ty
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or tw en ty - tw o  semester  hours ,  depending upon the program 
chosen) .^  Conspicuously absent  from t h i s  core o f  music 
courses 1s any s o r t  o f  course 1n music ed uca t io n  methods.  
Courses 1n e l em enta ry  and secondary music edu cat io n  are  
a v a i l a b l e  to the s t u d e n t ,  but  they ar e  taken only f o r  
e l e c t i v e  c r e d i t .
The c u r r i c u lu m  o f  p r o f e s s i o n a l  edu ca t io n  courses  
c o n s is ts  o f  a t o t a l  o f  t h i r t y - o n e  semester  hours.  These 
I nc lu de  Educat ion  in the Uni ted  S ta te s  (Educ at ion  2113 ,  
th r e e  semester  h o u r s ) ,  Obs er va t io n  and P a r t i c i p a t i o n  (Edu­
c a t i o n  3314 or 3334 ,  four  semester  h o u r s ) ,  Secondary  
Methods and P r a c t i c e s  (Educat ion  3353 ,  th r e e  semester  
h o u r s ) ,  Psychology o f  Ex c e p t ion a l  C h i l d r e n  (Psychology  
4113 ,  t h r e e  semester  h o u r s ) ,  and Ed ucat iona l  Psychology  
(Psychology 3113 ,  t h r e e  semester  h o u r s ) .  Students take  
e i t h e r  Psychology o f  Adolescence (Psychology 3323 ,  th re e  
semester  hours)  or Psychology of  Chi ldhood (Psychology  
3443,  t h r e e  semester  h o u r s ) .  F i n a l l y ,  a l l  s tudents  take  
the I n t e r n  Teaching course f o r  twelve  semester  hours o f  
c r e d i  t .
E nro l l m e nt  1n "Obs ervat ion  and P a r t i c i p a t i o n "  was 
f o r m e r l y  done a t  the t ime o f  e n r o l lm e n t  f o r  " I n t e r n  
T ea c h in g , "  but  re c e n t  research (see Chapter  I I I )  dwe l ls
^Nort hea st e rn  Oklahoma S t a t e  U n i v e r s i t y ,  1976-1977  
C a t a 1og (Tah lequah ,  Ok. :  N o r th e a s te r n  Oklahoma State
UnT v e r s l t y , 1 9 7 6 ) ,  pp. 1 0 6 -1 07 .
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on the Importance o f  an e a r l y  e x p e r ie n c e  I n v o l v i n g  o b s e r ­
v a t i o n  and p a r t i c i p a t i o n  1n the p u b l i c  schools .  Students  
now e n r o l l  1n the course In c o n ju n c t i o n  w i th  Educat ion  
2113,  "Educat ion  1n the  Uni ted  S t a t e s , "  as e a r l y  as the  
second semester o f  the freshman y e a r .
The I n t e r n  Teaching Department o f  the D i v i s i o n  of  
E d uc a t ion ,  Psychology,  and Guidance a t  N o r th e a s te rn  O k l a ­
homa S t a t e  U n i v e r s i t y  has pub l is he d  a b o o k le t  concern ing  
t h i s  p r e s e r v i c e  o b s e r v a t i o n  re q u i re m e n t .  This p u b l i c a ­
t i o n  s p e l l s  out the bas ic  g u i d e l i n e s  and o b j e c t i v e s  of  
the program,  and l i s t s  the va r io us  r e s p o n s i b i l i t i e s  o f  
both the s tuden t  and the s u p e r v i s i n g  t e a c h e r . 1
The s tu d en t  1s to spend a minimum o f  s i x t e e n  
days,  seven hours d a l l y ,  a t  a s p e c i f i c  assignment .  This  
means t h a t  a s tuden t  1s exposed to a minimum o f  112 c lock  
hours o f  o bs e r v a t io n  in a p u b l i c  school c lassroom.  Merely  
s i t t i n g  i n s i d e  a classroom w i l l  not  be enough to q u a l i f y  
as a l e g i t i m a t e  p r e s e r v i c e  a c t i v i t y ,  however.  The super ­
v i s i n g  te a c h e r  1s r e s p o n s ib le  f o r  seeing t h a t  the s tu d en t  
has a wide span of  p r e s e r v i c e  ex per ie nc es  and t h a t  he 
1s not  inv o lv e d  1n s imple "busy work" or  o the r  r e p e t i t i o u s  
a c t i v i t i e s  not  c o n t r i b u t i n g  to his p r o f e s s i o n a l  growth.
Several  a c t i v i t i e s  are r e q u i r e d  of  the p r e - i n t e r n
N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y ,  D i v i s i o n  of  
Educ a t i on ,  Psychology,  and Guidance,  I n t e r n  Teaching De­
p a r tm e n t ,  " P r e - I n t e r n s h i p  Program," Tahlequah,  O k . ,  1976.  
(Mimeographed. )
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s t u d e n t .  ( 1 )  He must t u t o r  I n d i v i d u a l  s tuden ts  as w e l l  
as t u t o r  slow or  a c c e l e r a t e d  groups.  He must a ls o  a s s i s t  
stu den ts  w i th  make-up work.  ( 2 )  The p r e - i n t e r n  s tudent  
t e a c h e r  should c o r r e c t  papers ,  but  he may assign grades  
only  when i n s t r u c t e d  by the t e a c h e r .  ( 3 )  The p r e - i n t e r n  
stu den t  t e a c h e r  should a id  in a d m i n i s t e r i n g ,  s c o r i n g ,  
and a n a ly z in g  t e s t s .  ( 4 )  He should check to see i f  
seatwork a c t i v i t i e s  are  comple ted ,  and he should check 
to  see t h a t  w r i t t e n  assignments are  handed in  when due.
(5 )  He should p a r t i c i p a t e  1n va r io us  duty a c t i v i t i e s :  
lunch d u t y ,  h a l l  d u t y ,  p layground d u t y ,  e t c .  ( 6 )  He 
should a s s i s t  the te a c h e r  by l o c a t i n g  and o p e r a t i n g  a u d io ­
v i s u a l  m a t e r i a l s  and equipment .  ( 7 )  He should a s s i s t  in  
e x t r a - c u r r i c u l a r  a c t i v i t i e s ,  prepare  t e s t s  f o r  d i s t r i ­
b u t i o n ,  check a t te ndanc e  and r e p o r t  absences,  d i s t r i b u t e  
and f i l e  m a t e r i a l s ,  and record  grades.  ( 8 )  He should  
serve as a resource  person on occasions when s p e c i a l  
s k i l l s ,  t a l e n t s ,  and hobbies can be u t i l i z e d .
The p r e - i n t e r n  s tu d e n t  t e a c h e r  signs an agreement  
b inding him to a l l  r u l e s  and r e g u l a t i o n s  of  the c o o p e r a t ­
ing schoo l .  He agrees to a s p e c i f i c  a t tendanc e schedule ;  
t h i s  is  ar ranged w i t h  the school p r i n c i p a l  and the s u p e r ­
v i s i n g  t e a c h e r .
Successful  complet ion  of  the p r e - i n t e r n  program 
e n t i t l e s  the s t uden t  to f o u r  semester hours of  work.  An 
e v a l u a t i o n  of  the s t u d e n t ' s  work is  done j o i n t l y  by the
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s u p e r v i s i n g  te a c h e r  and the u n i v e r s i t y  c o o r d i n a t o r .
N o r th e a s te rn  Oklahoma S t a t e  U n i v e r s i t y ' s  p r e s e r v i c e  
o b s e r v a t io n  ex per i e nc e  compares q u i t e  f a v o r a b l y  w i th  
i n s t i t u t i o n s  responding to the  q u e s t i o n n a i r e  in Chapter  
I I I .  In t h a t  s u rv e y ,  t h i r t y - f i v e  i n s t i t u t i o n s  r e q u i r e d  
one semester  o f  o b s e r v a t i o n .  The ac tu a l  t ime v a r i e d  from 
t h r e e  to f o r t y - f i v e  c lock  hou rs ,  w i t h  an average o f  
eigh te en  c lock  hours ,  per semester .  The program a t  N o r t h ­
e a s te rn  Oklahoma S t a t e  U n i v e r s i t y  seems st rong by com­
p a r is o n ;  s tudents  spend 112 c lock  hours in  classroom ob­
s e r v a t i o n .  By c a p i t a l i z i n g  on t h i s  p r o f e s s i o n a l  educa t io n  
program, the music ed uca t io n  program could be s t r e n g th e n e d .  
S p e c i f i c  recommendations f o r  upgrading t h a t  music educa t io n  
program are  g iven on page 64.
The music edu cat io n  coursework c u r r e n t l y  o f f e r e d  
a t  N o r th ea s te rn  Oklahoma S t a t e  U n i v e r s i t y  c o n s is ts  o f  
methods courses in e l e m e nta ry  genera l  music and secondary  
music.  The music depar tment  a t  N o r th e a s te r n  Oklahoma 
S ta te  U n i v e r s i t y  1s smal l  (about  e 1 g h t y - f 1 v e  ma jors)  and 
the secondary music methods course combines both vocal  and 
I n s t r u m e n ta l  a r e a s .  Some o f  the problems i n h e r e n t  in such 
a course were enumerated in Chapter  I I I ,  and such a com- 
b ln e d - a r e a  course would perhaps best  be te a m - t a u g h t .  
I d e a l l y ,  t h e r e  should be two secondary methods courses:  
one f o r  vocal  music,  one f o r  i n s t r u m e n t a l  music.
Music 3732 (E lem en ta ry  Music Methods) c o n s is ts  o f
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a study o f  the problems and methods of  te a ch ing  e lementa ry  
school music.  The music ed uca t io n  s tuden ts  focus much 
a t t e n t i o n  on vocal  a c t i v i t i e s  o f  c h i l d r e n ,  dev e lop ing  
good l i s t e n i n g  h a b i t s  1n c h i l d r e n  through l i s t e n i n g  ex*  
p e r l e n c e s ,  and using Ins t ru ments  In e lementa ry  school  
music.  They a ls o  study comparat ive  music educa t io n  
methods,  such as Kodaly,  O r f f ,  S u z uk i ,  and Carabo-Cone.
Music 3732 a lso co n s is ts  o f  p r e s e r v i c e  exper iences  
f o r  the music ed uca t io n  s t u d e n t ;  an im p or tan t  p a r t  o f  t h i s  
ex p er ie nc e  1s observ ing music s p e c i a l i s t s  tea ch ing  e l e ­
mentary genera l  music 1n the p u b l i c  schoo ls .  The purpose  
of  the course i s  to prepare  music educat io n  majors f o r  a 
successfu l  t ea ch ing  encounte r  w i t h  e le menta ry  school  
genera l  music dur in g  the i n t e r n - t e a c h i n g  e x p e r ie n c e .
Music 3742 (Secondary Music Methods) 1s a comblned-  
area  methods course s e rv ing  both vocal  and in s t r u m e n ta l  
music majors .  Students r e c e i v e  s p e c ia l  emphasis on the  
o r g a n i z a t i o n  of  the school music program, management o f  
the music c u r r i c u l u m ,  and s tuden t  behav io r  and m o t i v a t i o n .  
The purpose of  the course 1s to  prepare music edu cat io n  
majors f o r  a successfu l  te a ch ing  encounte r  w i t h  secondary  
school music dur in g  the 1 n te r n - te a c h 1 n g  e x p e r ie n c e .
The preceding paragraphs o u t l i n e  the e x i s t i n g  courses  
o f f e r i n g  p r e s e r v i c e  a c t i v i t i e s  in music ed uca t io n  a t  N o r t h ­
ea s te rn  Oklahoma S ta te  U n i v e r s i t y .  The f i n a l  p r e s e r v i c e
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e x p e r ie nc e  p r i o r  to the b a c c a la u r e a t e  degree 1s the  
t w e l v e - s e m e s t e r - h o u r  program in  i n t e r n  t e a c h i n g ,  which 
I nc ludes  work in both e le m e nta ry  and secondary school  
music.  This program leads to an a l l - l e v e l  t each ing  c e r ­
t i f i c a t e  in music.  However,  s in ce  t h i s  i n t e r n - t e a c h i n g  
program is  o rgan ized  and c o n t r o l l e d  s t r i c t l y  by the D i v i ­
s ion o f  Educat ion  a t  N o r th e a s te rn  Oklahoma S ta te  U n i ­
v e r s i t y ,  l i t t l e  w i l l  be done here to suggest a program of  
Improvement.  Only those Improvements t h a t  can be d i r e c t l y  
I n c o r p o r a t e d  I n t o  the e x i s t i n g  c u r r i c u l a r  framework in  
music edu cat io n  w i l l  be suggested.
S p e c i f i c  Proposals
The p u b l i c  school o b s e r v a t io n  e x per i e nc e  (Educat ion  
3314 or  3334)  could come as e a r l y  as the second semester  
of  the freshman y e a r ;  t h e r e f o r e ,  s ince  i t  is one of  the  
e a r l i e s t  p r e s e r v i c e  ex p er ie nces  a v a i l a b l e ,  i t  w i l l  be 
discussed f i r s t .
Perhaps the most obvious n e c e s s i t y ,  and one oc­
c a s i o n a l l y  ove r looke d  by the  D i v i s i o n  o f  E duc a t ion ,  is  
t h a t  the p r e s e r v i c e  o b s e r v a t io n  ex p e r ie nc e  should be done 
under the s u p e r v i s i o n  of  a s u c c e s s f u l ,  p r o f e s s i o n a l l y -  
o r i e n t e d  t e a c h e r .  The q u a l i t y  o f  the o b s e r v a t io n  e x ­
p er ie nc e  w i l l  be 1n d i r e c t  p r o p o r t i o n  to the q u a l i t y  o f  
t each ing  being done 1n the classroom.  P la c in g  o bser va ­
t i o n  s tudents  a r b i t r a r i l y  in  schools merely because of
65
convenience f o r  the D i v i s i o n  o f  Educat ion  cannot be 
condoned. C o o r d in a t in g  p ro fes s o rs  should have as t h e i r  
f i r s t  p r i o r i t y  the p la c i n g  o f  the  s t uden t  I n t o  a success­
fu l  s i t u a t i o n ;  the l o c a t i o n  o f  the  p u b l i c  school ( o r  I t s  
p r o x i m i t y  to  the u n i v e r s i t y  campus) 1s r e l a t i v e l y  unim­
p o r t a n t .  A c c o u n t a b i l i t y  demands t h a t  h ig h e r  educat ion  
prepare  the best  product  p o s s i b l e *  even 1 f  1t  r e q u i r e s  
more d r i v i n g  or more paper work.
Once the s tuden t  Is  p laced I n t o  a successfu l  
program, he then must be exposed to v a l i d  e x p e r ie n c e s .
Since the program a t  N o r th e a s te rn  Oklahoma S ta te  U n i v e r ­
s i t y  extends the  e n t i r e  semeste r ,  the obse r v e r  should be 
able  to see much c o n t i n u i t y  o f  a music program,  as w e l l  
as c o n s i d e r a b l e  growth o f  the s t u d e n t s .
The f o l l o w i n g  suggest ions ar e  o f f e r e d  to Improve 
the q u a l i t y  o f  t h i s  Im p o r ta n t  p r e s e r v i c e  e x p e r i e n c e .
( 1 )  The placement  o f  s tuden ts  i n t o  area music programs 
should be done by the music de p a r tm en t 's  music ed uca t io n  
p ers o nn e l .  I f  t h i s  c o n t r o l  1s not p o s s i b l e ,  the music de­
par tment  should a t  l e a s t  be consu l te d  about  s tu d e n t  p l a c e ­
ment.  ( 2 )  The co o p e ra t in g  te a c h e r  should be a mature  
person w i t h  both musical  and personal  I n t e g r i t y ;  his  
phi losophy o f  music edu cat io n  and h is  a c t i o n s  1n the c l a s s ­
room should be harmonious w i t h  each o t h e r .  (3 )  The 
coope ra t ing  te a c h e r  must be a competent music ian capable
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o f  m a i n t a i n i n g  h is  s t u d e n t s '  r e s p e c t .  ( 4 )  The c o o pe ra t in g  
t e a c h e r  should be encouraged by the s u p e r v i s i n g  p r o f e s s o r  
to a l l o w  the obser ve r  to p a r t i c i p a t e  1n c la ss  f u n c t i o n s .  
Successfu l  c lassroom e x p e r i e n c e ,  both f o r  t e a c h e r  and 
o b s e r v e r ,  r e q u i r e s  an a c t i v e  r o l e ,  not  a pas s ive  one.
( 5 )  The s tu d en t  obser ve r  should f i r s t  be assigned c l e r i c a l  
d u t i e s  f o r  a w h i l e  u n t i l  he has become f a m i l i a r  w i t h  the  
school (and the c lassroom)  r o u t i n e .  These c l e r i c a l  
d u t i e s  could In c lu d e  check ing a t t e n d a n c e ,  f i l l i n g  out  a t ­
tendance forms ,  d i s t r i b u t i n g  new music ,  f i l i n g  music,  
p re p a r in g  new music f o r  the music l i b r a r y ,  e t c .  ( 6 )  The 
s tu d e n t  should be a l lowed  to t u t o r  i n d i v i d u a l  s tudents  
w i t h  problems such as p i t c h ,  rhythm,  t o n e ,  b r e a t h i n g ,  or  
embouchure.  ( 7 )  A f t e r  g a i n i n g  some e x p er ie nc e  t u t o r i n g  
on a o n e - t o - o n e  b a s i s ,  the s tu d e n t  obs e r v e r  should be 
al lowed  to work w i th  smal l  groups (a s e c t i o n a l  r e h e a r s a l ,  
f o r  I n s t a n c e ) .  ( 8 )  The s tuden t  observe r  might  be a l lowed  
to coach a s o l o ;  by so doing he can see c o n t i n u i t y  o f  
progress toward an a c t u a l  performance g o a l .  (9 )  The 
s tu d e n t  obs e r v e r  w i t h  a vocal  emphasis should be encouraged  
to p lay  accompaniments f o r  solos or ensembles.  (Note:  the
vocal  emphasis r e q u i r e s  a minimum of  e i g h t  semester  hours 
1n p iano 1n a d d i t i o n  to successfu l  com plet ion  o f  the piano  
p r o f i c i e n c y  e x a m i n a t i o n . )  ( 10 )  The s t uden t  observer
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should be r e q u i r e d  to  a t t e n d  the d i s t r i c t  music c o n te s t  
f o r  the o r g a n i z a t i o n  he observes .  He should then prepare  
a w r i t t e n  c r i t i q u e  o f  the ex p e r ie n c e  f o r  his s u p e r v i s i n g  
p r o f e s s o r .  At tendance a t  music c o n t e s t - f e s t 1 v a l s  Is  an 
e x c e l l e n t  way to become ac qua in ted  w i t h  performance p r a c ­
t i c e s ,  performance problems,  and l i t e r a t u r e  f o r  per fo rming  
o r g a n i z a t i o n s .  ( 1 1 )  The s tu d e n t  o bs erve r  needs exposure  
to as many f a c e t s  o f  t each ing  the per fo rm ing  o r g a n i z a t i o n  
as p o s s i b l e .  He needs to see d i s c i p l i n e  problems handled  
m a t u r e l y ,  s i g h t  read ing  problems s o l v e d ,  e t c .  ( 1 2 )  The 
s tu d e n t  observe r  needs to be aware o f  the impor tance  of  
d a l l y  r o u t i n e  1n the  f u n c t i o n i n g  o f  an o r g a n i z a t i o n ;  by 
observ ing a smooth r o u t i n e ,  he l e a r n s  the Importance  of  
p u n c t u a l i t y ,  p e r s i s t e n c e ,  p r a c t i c e ,  and sy s te m a t ic  o r g a n i ­
z a t i o n .  ( 1 3 )  The s tu d e n t  observe r  needs e x p er ie n c e  1n 
the ongoing demands o f  t e a c h i n g ,  such as s e r v in g  h a l l  
duty or  p re p a r in g  r e p o r t  c a r d s ,  e t c .  ( 14 )  F i n a l l y ,  the  
s tu d e n t  obser ve r  needs to see a competent  conductor  as a 
model f o r  h i m s e l f .  I t  Is  f o r  t h i s  reason a lone t h a t  the  
music depar tment  should help  dete rmine  placement  o f  the  
st uden t  obser ve r  1n the p u b l i c  sc hoo ls .
The next  proposal  f o r  a p r e s e r v i c e  program 1n music 
ed uca t io n  a t  N o r th e a s te rn  Oklahoma S t a t e  U n i v e r s i t y  con­
cerns the  p r o f e s s i o n a l  music e d uca t io n  c u r r i c u lu m  t h e r e .
No more coursework can be demanded 1n the  e x i s t i n g  program;  
the Board of  Regents has Issued a p o l i c y  t h a t  a l l  e x i s t i n g
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programs may not be ex tended .  Before any new r e q u i r e d  
courses can be added to  any c u r r i c u l u m ,  an equal amount o f  
coursework must f i r s t  be d e l e t e d .  T h e r e f o r e ,  adding a 
t h r e e - s e m e s t e r - h o u r  course r e q u i r e s  the d e l e t i o n  o f  
ano ther  t h r e e - s e m e s t e r - h o u r  course .  For t h i s  reason,  1 t  
1s f u t i l e  a t  p res e n t  to I n s t i t u t e  any new music educa t io n  
co urs es ,  such as a secondary vocal  music methods course or  
a secondary I n s t r u m e n t a l  music methods course .  However,  
t h e r e  ar e  s p e c i f i c  recommendations to upgrade the present  
two p r o f e s s i o n a l  music ed uca t io n  co urs es ,  E lementary  Music 
Methods and Secondary Music Methods.  ( 1 )  Both courses  
need to be r e q u i r e d  f o r  g r a d u a t io n  w i th  the degree of  
Bachelor  o f  A r ts  In Educat ion  w i t h  a major  1n music.
( 2 )  A September Pract lcum ( o r  “September E x per i en ce " )  
should be r e q u i r e d  the f a l l  term Im media te ly  b e fo re  en­
r o l l i n g  1n any music methods course .  (E lem en ta ry  music 
methods is  p r e s e n t l y  o f f e r e d  every  f a l l ,  w h i l e  secondary  
music methods Is  o f f e r e d  on ly  1n the s p r in g  s e m e s t e r . )  
G u i d e l in e s  f o r  t h i s  p rac t lcum  are o f f e r e d  l a t e r  1n 
t h i s  c h a p t e r .  ( 3 )  U n t i l  such t ime when s e p ara te  courses  
can be o f f e r e d  1n secondary music methods,  the e x i s t i n g  
course should be tea m - ta ught  by I n s t r u c t o r s  w i t h  success­
f u l  e x p e r ie nc e  1n secondary vocal  music and 1n secondary  
I n s t r u m e n ta l  music.  ( 4 )  A l l  s tudents  e n r o l l i n g  1n any 
music methods course should be encouraged to p a r t i c i p a t e  
in the l o c a l  s tuden t  ch a ote r  o f  the Music Educators N a t io n a l
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Conference and I t s  s t a t e  a f f i l i a t i o n ,  the Oklahoma Music 
Educators A s s o c i a t i o n .
The September p rac t lcum  can be a v a l u a b l e  a d d i t i o n  
to the  music ed uca t io n  c u r r i c u lu m  a t  N o r th e a s te rn  O k l a ­
homa S ta te  U n i v e r s i t y .  I t  w i l l  r e q u i r e  no new courses  
and would take  on ly  f i v e  days o f  a s t u d e n t ' s  t i m e .  Most 
p u b l i c  schools In the area surrounding the u n i v e r s i t y  
c u r r e n t l y  begin the f a l l  school term one or  two weeks 
p r i o r  to f a l l  r e g i s t r a t i o n  a t  the  u n i v e r s i t y .  The s t u ­
dents p a r t i c i p a t i n g  In t h i s  p rac t lcu m would t h e r e f o r e  be 
able  to a t t e n d  the p u b l i c  school f o r  a f i v e - d a y  per io d  and 
s t i l l  not  I n t e r r u p t  any u n i v e r s i t y  coursework.
The f o l l o w i n g  m a t e r i a l  1s designed to be d i s ­
t r i b u t e d  to  a l l  music educa t io n  majors p r i o r  to t h e i r  
September p rac t lcu m e x p e r i e n c e .  The I n f o r m a t i o n  should  
be e x t r a c t e d  and d u p l i c a t e d  In the form o f  a pamphlet  
f o r  each music e d uca t io n  s t u d e n t .
September Pract lcum 1n Music Educat ion
This e x p e r ie n c e  1s a p r e r e q u i s i t e  f o r  e i t h e r  
Music 3732 (E lem en ta ry  Music Methods) or Music 3742 
(Secondary Music Methods) .  The September Pract lcum is  an 
e x p e r ie n c e  1n observ ing and a s s i s t i n g  a music t ea c h e r  w i th  
the  opening o f  a new school y e a r .  The e x per i e nc e  1s 
arranged by the music s t u d e n t ,  u s u a l l y  1n h i s / h e r  own 
home school system.
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Purposes o f  the Pract lcum  
There are  s e v e ra l  purposes f o r  r e q u i r i n g  the  
e x per i e nce  p r i o r  to  e n r o l l i n g  1n the music methods 
courses a t  N o r th e a s te rn  Oklahoma S t a t e  U n i v e r s i t y :
( 1 )  To In t r o d u c e  the f u t u r e  music te a c h e r  to the  
many a c t i v i t i e s  ce n te re d  around the opening o f
a new school y e a r ;
( 2 )  To d is c o v e r  the many th in gs  a t e a c h e r  does
at  the beginning of  the  new school y e a r  to o r ­
g a n i z e ,  p l a n ,  and execute  the y e a r ' s  program;
( 3 )  To p ro v ide  an e x per i e nc e  as a bas is  f o r  h e lp ing  
make the personal  d e c is io n s  concerning teaching
as a c a r e e r .
O r g a n lz a t l o n
During every  sp r ing  se m e s te r ,  f a c u l t y  members who 
are core a d v is o r s  In music e d uca t io n  w i l l  e x p l a i n  the  
prac t lcum  to a l l  freshman and sophomore music educa t io n  
s t u d e n t s .  This advisement session w i l l  e x p l a i n  and p lan  
the  September Pract lcum f o r  a l l  s tu den ts  1n music educa­
t i o n  and w i l l  he lp  1n making I n d i v i d u a l  plans to p a r t i c i ­
pate .
The music educa t io n  s tu d e n t  makes h is  own a r r a n g e ­
ments to spend a t  l e a s t  f i v e  days dur in g  the opening o f  
the  school ye ar  w i th  a music t e a c h e r ,  u s u a l l y  in his own 
l o c a l  community.  This ex per ie nc e  can occur a t  any l e v e l :
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el e m e nta ry  s c h o o l ,  middle  s c h o o l .  J u n io r  high s c h o o l ,  or  
s e n io r  high school .  The l e v e l  s e l e c t e d  by the music edu­
c a t i o n  s tuden t  should be the l e v e l  he In te nd s to teach  
upon g r a d u a t i o n .
The music s t uden t  w i l l  use th r e e  forms f u r n is h e d  
him and have them signed ( 1 )  by the  p r i n c i p a l ,  ( 2 )  by 
the te a c h e r  who gran ts  permiss ion f o r  the s t uden t  to ob­
serve and a s s i s t  1n the opening of  s c h oo l ,  and (3 )  by 
the music te a c h e r  a t  the end of  the prac t lcum as an e v a l u ­
a t i o n  of  the s t u d e n t ' s  c o n t r i b u t i o n ,  d e d i c a t i o n ,  and po­
t e n t i a l .  The signed forms w i l l  be turned 1n w i th  a w r i t t e n  
r e p o r t  o f  the e n t i r e  e x per i e nc e  when the  s tu d e n t  takes  
Music 3742.
The music s tuden t  a r r i v e s  a t  the school a t  the  
p r e - a r r a n g e d  t ime and spends a t  l e a s t  f i v e  days (not  
n e c e s s a r i l y  conse cu t iv e  days)  observ ing a n d /o r  a s s i s t i n g  
w i t h  as many a c t i v i t i e s  as p o s s i b l e  concerned w i t h  the  
opening o f  schoo l .  These may i n c lu d e  ( 1 )  becoming a c ­
qua in te d  w i t h  a l l  school a c t i v i t i e s ,  such as p r e - p l a n n i n g ,  
s e t t i n g  o f  goals and p o l i c i e s  f o r  the y e a r ,  or  general  
e n r o l l m e n t ;  ( 2 )  deve lop ing  plans f o r  the  va r ious  courses  
to be o f f e r e d  f o r  the semester;  ( 3 )  g e t t i n g  c lasses  
s t a r t e d  and I n t r o d u c i n g  what w i l l  be s tu d ie d  or rehear se d;
( 4 )  becoming acqua in ted  w i t h  the s t u d e n t s ;  ( 5 )  dev e lop ing  
g u i d e l i n e s  f o r  classroom b e h a v io r ;  (6 )  making the depar tment
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a t t r a c t i v e  and o r g a n i z e d ,  and h e l p i n g  keep i t  c lean  
and o r d e r l y ;  ( 7 )  assembl ing  and o r g a n i z i n g  equ ipment ,  
m a t e r i a l s ,  I n s t r u m e n t s ,  music ,  e t c . ;  ( 8 )  h e l p i n g  w i t h  
a u d i t i o n s ,  r e h e a r s a l s ,  c l a s s e s ,  or t e a c h i n g  small  groups 
( i f  a p p r o p r i a t e ) ;  ( 9 )  g a t h e r i n g  i n f o r m a t i o n  concern ing  
budgets ,  expenses,  r e c o r d s ,  e t c . ;  and (1 0 )  a s s i s t i n g  
w i t h  d u p l i c a t i o n  o f  m a t e r i a l s  f o r  the t e a c h e r .
The music e d uca t ion  s tu d e n t  w i l l  keep a log o f  his  
exper ie nces  o f  s p e c i f i c  a c t i v i t i e s ;  he should a ls o  In c lu d e  
his  personal  r e a c t i o n  to these e x p e r i e n c e s .  At the end 
o f  the p r a c t l c u m ,  the s tuden t  w r i t e s  " thank you" l e t t e r s  
to the t e a c h e r  and to  the p r i n c i p a l .
Dur ing the f i r s t  week of  c l a s s  In Music 3742 ,  each 
s tu d e n t  w i l l  share and compare ex per i e nces  from the p r a c ­
t l c u m .  The log  kept  dur in g  the prac t l cum  w i l l  be subm i t ­
ted  to  the methods c la s s  t e a c h e r  1n the f i r s t  c l a ss  per iod  
of  Music 3742 .  This  log must be typed or  l e g i b l y  hand­
w r i t t e n  in Ink  on s t a n d a r d - s i z e d  paper .  The log w i l l  
I n c lu d e  an o u t l i n e  of  the a c t i v i t i e s  and e x p er ie nc es  o f  
the p rac t l c u m .  A s p e c i f i c  e v a l u a t i o n  of  those ex per i e nc es  
is  to be in c lu d e d .  The e v a l u a t i o n  inc lu d es  l i s t i n g  the  
a c t i v i t i e s ,  no t in g  t h e i r  e f f e c t i v e n e s s ,  and the  s t u d e n t s '  
r e a c t i o n s  and l e a r n i n g s .  The log should In c lu d e  a s t a t e ­
ment concerning the music s t u d e n t ' s  successes and his  
d ec is io n s  concerning teach ing  as a c a r e e r .  F i n a l l y ,
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the log must be submit ted  w i t h  the t h r e e  forms:  ( 1 )  P r i n ­
c i p a l ' s  a p p r o v a l ,  ( 2 )  T e a c h e r 's  a p p r o v a l ,  and ( 3 )  T e a c h e r 's  
e v a l u a t i o n  and comments. These forms ar e  reproduced on 
pages 74 ,  75 ,  and 76.
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Form A ( P r 1 n c 1 p a l )
  _____  Music Educat ion  major  a t  N o r t h ­
e a s te rn  Oklahoma S t a t e  U n i v e r s i t y ,  has my permiss ion  to  
spend f i v e  days observ ing a n d /o r  a s s i s t i n g  our music 
t e a c h e r  1n the a c t i v i t i e s  r e l a t e d  to the  opening o f  the
new school yed£~r-$«>tember _________. The purposes o f
t h i s  ex per i e nc e  a r e :
1. To In t r o d u c e  the f u t u r e  t e a c h e r  to the many 
a c t i v i t i e s  ce n te re d  around the opening o f  a 
new school y e a r .
2.  To determine  what a music t e a c h e r  does a t  the  
beginning of  the new school y e a r  to launch the  
y e a r ' s  program.
3.  To p ro v ide  an e x per i e nce  as a bas is  f o r  h e lp in g  
make personal  d ec is io n s  concerning t e a c h ing  as
a c a r e e r .
S ign e d :
P r i n c i p a l
School
Address
D a t e
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Form B ( M u s i c  T e a c h e r )
__________________________________ , Music Educat ion  major a t
N o r th e a s te r n  Oklahoma S t a t e  U n i v e r s i t y ,  has my permiss ion  
to spend f i v e  days observ ing a n d /o r  a s s i s t i n g  me w i t h  the  
a c t i v i t i e s  r e l a t e d  to the opening o f  the new school y e a r ,  
September __________. The purposes o f  t h i s  expe r ie nc e  a r e :
1. To in t r o d u c e  the f u t u r e  t ea ch er  to the many 
a c t i v i t i e s  cen tered  around the opening o f  the  
new school y e a r .
2. To determine  what a music t e a c h e r  does a t  the 
beginning of  the new school y e a r  to launch  
the y e a r ' s  program.
3.  To p ro v ide  an e x per i e nc e  as a bas is  f o r  he lp in g  
make personal  d ec is io n s  concern ing teach ing







Form C ( T e a c h e r ' s  Comments )
 , Music Educat ion major  a t
N o r th ea s te rn  Oklahoma S ta te  U n i v e r s i t y ,  has been w i t h  
me f o r  a t  l e a s t  f i v e  days observ ing and a s s i s t i n g  me 
w it h  the a c t i v i t i e s  r e l a t e d  to the opening of  the new 
school y e a r .






The September Pract lcum can o f f e r  many v a l i d  ex ­
per ie nc es  f o r  the music e duca t io n  s t u d e n t ,  and I t  can do 
so w i t h o u t  I n s t i t u t i n g  any new coursework requi rements  
f o r  the music educa t io n  c u r r i c u lu m  a t  N o r th e a s te rn  O k l a ­
homa S t a t e  U n i v e r s i t y .  More I m p o r t a n t ,  however,  are the  
two p r o f e s s i o n a l  music ed uca t io n  co urses ,  Elementary Music 
Methods (Music 3732)  and Secondary Music Methods (Music  
3 7 4 2 ) .  S p e c i f i c  recommendations w i l l  now be made which 
can be In c o r p o r a t e d  I n t o  the s y l la b u s  f o r  each course .
Both of  the methods c lasses  need to be p r a c t i c a l ,  
r e a l i s t i c  e x p er ie nc es  f o r  the s t u d e n t s .  To f u r t h e r  t h i s  
g o a l ,  the f o l l o w i n g  exper ie nc es  are suggested f o r  the  
course In e le m e nta ry  music methods.
( 1 )  The i n s t r u c t o r  should spend one or two c lass  
meet ings d is cuss in g  the h i s t o r y  of  music educa t io n  in 
Amer ica .  A sense o f  h i s t o r y  is  very  h e l p f u l  in  deve loping  
an a p p r e c i a t i o n  and a p e r s p e c t i v e  of  one 's  v o c a t i o n .
(2 )  The i n s t r u c t o r  should be knowledgeable in  
contemporary p r a c t i c e s  in music ed uca t io n  so t h a t  he can 
share I n f o r m a t i o n  ( i n c l u d i n g  a p p r o p r i a t e  b i b l i o g r a p h y )  
w i t h  the c lass  concern ing such f i g u r e s  as Kodaly,  O r f f ,  
and S u z u k i .
( 3 )  V i r t u a l l y  every  music edu cat io n  t e x t  makes 
recommendations f o r  vocal and In s t r u m e n ta l  a c t i v i t i e s  f o r  
c h i l d r e n ,  vocal  q u a l i t y  and range of  c h i l d r e n ' s  v o i c e s ,
78
develop ing  l i s t e n i n g  h a b i t s ,  e t c .  O b v io u s l y ,  these sug­
g e s t i o n s  should be discussed In the  methods c l a s s ,  but  
these areas  w i l l  not  be d iscussed here s ince  they are not  
s p e c i f i c a l l y  concerned w i t h  p r e s e r v i c e  a c t i v i t i e s .
( 4 )  E a r l y  1n the  semester ,  the c la s s  should make 
a t  l e a s t  one f i e l d  t r i p  to v i s i t  a p u b l i c  school music 
c l a s s .  P r e l i m i n a r y  a c t i v i t i e s  f o r  the  methods c la ss  would 
I n c lu d e  a l i s t i n g  of  s p e c i f i c  I tems to obs erve ,  i n c l u d i n g  
cla ss  s i z e ,  reading a b i l i t y  o f  the s t u d e n t s ,  s tuden t  I n ­
vo lvement ,  d i s c i p l i n e ,  t e a c h e r  a t t i t u d e  and p r e p a r a t i o n ,  
and some o f  the s k i l l s  r e q u i r e d  In t e a c h i n g ,  such as 
s ing ing  a b i l i t y ,  the f u n c t i o n a l  a b i l i t y  to Improvise  an 
accompaniment for a song,  and ease In handl ing  the bas ic  
"housekeeping" chores (check ing a t t e n d a n c e ,  passing out  
books or  I n s t r u m e n t s ,  o r g a n i z i n g  m a t e r i a l s ,  e t c . ) .
( 5 )  The methods c la s s  s tuden ts  should w r i t e  t h e i r  
o bs e r v a t io n s  o f  the  c la s s  v i s i t  In a log or  j o u r n a l  f o r  
the  course .  P a r t  o f  the o b s e r v a t i o n  should be t h e i r  own 
i n d i v i d u a l  r e a c t i o n s  to what they  see and h ea r .
( 6 ) One lea rn s  to teach by t e a c h i n g ,  and one major  
e f f o r t  o f  the methods c la ss  should be to have the students  
do ac tu a l  t e a c h i n g .  Each s tuden t  should s e l e c t  a song,  
develop a lesson p lan around an i n t r i n s i c  va lue  of  the  
music (melody,  harmony, rhythm,  fo rm ,  mood, or t i m b r e ) ,  
and teach 1 t  to the methods c l a s s .  This e x p er ie n c e  1n 
peer teach ing  should be v ideo taped 1 f  p o s s i b l e .  I f
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v id e o tap e  Is  u n a v a i l a b l e  or  I m p r a c t i c a l ,  the I n s t r u c t o r  
can a t  l e a s t  preserve  the lesson on magnet ic  re co rd ing  
t a p e .
(7 )  A f t e r  the I n i t i a l  e x p e r ie n c e  w i t h  peer t e a c h ­
i n g ,  the s tu den ts  d iscuss the lesson w i t h  the I n s t r u c t o r :  
the p l a n ,  the  p roce dure ,  the successes,  the f a i l u r e s .  They 
should then rev iew the lesson preserved on v id e o ta p e  or  
re co rd ing  ta p e .  The I n s t r u c t o r  should s o l i c i t  suggest ions  
from the  s tu d e n t  to Improve the lesso n.  By the end of  
t h i s  e x p e r i e n c e ,  the s tuden t  should have d e f i n i t e  plans  
f o r  an Improved lesson.
( 8 ) The s t uden t  should now teach the improved 
lesson to an a c t u a l  p u b l i c  school music c l a s s ,  1 f  p o s s i b l e .  
This can be done in the u n i v e r s i t y  l a b o r a t o r y  sc h oo l ,  1 f  
a v a i l a b l e ,  or 1n a l o c a l  p u b l i c  school which w i l l  be 
c o o p e r a t iv e  w i t h  the methods c la s s  i n s t r u c t o r .  O bv io u s ly ,  
the  methods c l a ss  I n s t r u c t o r  must make p r i o r  arrangements  
f o r  t h i s  p r o j e c t  w i t h  the music s u p e r v i s o r ,  the p r i n c i p a l ,  
and the music t e a c h e r .
(9 )  A second f i e l d  t r i p  to v i s i t  a p u b l i c  school  
music c l a ss  would now be h e l p f u l  (see number 4 above) .
(1 0 )  Before the end of  the semeste r ,  each s tuden t  
In  the methods c lass  should complete a bas ic  accompaniment  
p r o f i c i e n c y  e x a m i n a t io n ,  I n c l u d i n g  g u i t a r  or autoharp  1n 
a d d i t i o n  to p iano.
(1 1 )  At  the end o f  the c ours e ,  the s tu den t  should
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submit  h is  j o u r n a l  o f  a l l  h is  ex per ie nces  (and his r e ­
a c t i o n s  to those e x p e r ie n c e s )  t h a t  have occurred  1n the  
el e m e nta ry  music methods c l a s s .
(1 2 )  Each s tuden t  should be encouraged to keep 
a b r e a s t  o f  events  In the p r o f e s s i o n ;  the I n s t r u c t o r  should  
r e q u i r e  some o u ts id e  read ing  1n p r o f e s s i o n a l  music edu­
c a t i o n  j o u r n a l s .  Reports on the readings  may be o ra l  or  
w r i t t e n ,  a t  the  d i s c r e t i o n  o f  the I n s t r u c t o r .
The course 1n secondary music methods should a lso  
o f f e r  very  p r a c t i c a l  exper ie nc es  f o r  the music educat ion  
major .  The f o l l o w i n g  ex per ie nc es  are suggested f o r  i n ­
c o r p o r a t i o n  I n t o  the course s y l l a b u s .
( 1 )  The f i r s t  hour or  two o f  c l a ss  should be spent  
d is c u s s in g  I n d i v i d u a l  ex per ie nc es  dur in g  the September  
P ra c t l c um .  The log or  j o u r n a l  o f  t h a t  e x per i e nc e  1s due 
on the  f i r s t  day of  c l a s s .
( 2 )  The I n s t r u c t o r  should spend one or two class  
meet ings d iscuss in g  the h i s t o r y  of  music educa t io n  In  
Amer ica.  The r a t i o n a l e  f o r  r e p e a t i n g  t h i s  d is cuss io n  
( I n i t i a t e d  1n the e lem enta ry  music methods c l a s s )  is  t h a t  
both methods c lasses  are  e l e c t i v e s  and are t h e r e f o r e  not  
r e q u i r e d  f o r  g r a d u a t io n  or  c e r t i f i c a t i o n  a t  N o r t h ea s te rn  
Oklahoma S ta te  U n i v e r s i t y ;  t h e r e f o r e ,  t h e r e  may be no 
d u p l i c a t i o n  of  s tuden ts  1n the two c l a s s e s .  A sense of  
h i s t o r y  would b e n e f i t  the  s tuden t  a t  e i t h e r  l e v e l .
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( 3 )  C onside ra ble  t ime needs to be spent  on the  
o r g a n i z a t i o n  and management o f  the  music program in the  
secondary sc hoo l .  This one t o p ic  could be d iscussed
in c o n ju n c t i o n  w i th  the j o u r n a l  o f  the September Prac-  
t i c u m .
( 4 )  One major  aspect  1n the management o f  the  
music program in the secondary school 1s budget ing  of  
funds.  The s tudents  must be adv ised about t a k i n g  a 
depar tmenta l  I n v e n t o r y ,  and they should be g iven some 
p r a c t i c e  a t  dev e lop ing  a budget f o r  a secondary school  
music depar tment .  Deve loping a budget r e q u i r e s  e s t a b ­
l i s h i n g  p r i o r i t i e s ,  and the s tudents  need sound, p r a c t i c a l  
a d v ic e .  I t  1s suggested t h a t  the s tuden ts  prepare a t  
l e a s t  two budgets:  one modest budget ( $ 2 , 0 0 0  to $ 3 , 0 0 0 )
and one f o r  opening a new school .
( 5 )  Each s tuden t  should be g iven some a c t u a l  
t ea ch ing  r e s p o n s i b i l i t y  1n the c l a s s .  A l o g i c a l  sugges­
t i o n  1s to c o n s u l t  the t a b l e  o f  contents  1n the c lass  
t e x t  to f i n d  s u b je c t  areas a s tu d e n t  could research  to  
pres en t  to the c l a s s .  Some t o p ic s  might  be c u r r e n t  
t r e n d s ,  the music l i b r a r y ,  e t c .  Each c l a ss  p r e s e n t a t i o n  
could take  as long as one c lass  p e r i o d .
( 6 ) The s tudents should ga in  c o n s id e r a b le  knowl ­
edge about  the music c u r r i c u lu m  in the secondary schoo l .
To accompl ish t h i s  g o a l ,  each s t uden t  should develop a
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one -semester  u n i t  f o r  a t y p i c a l  music course 1n a secondary  
schoo l .  Such courses would In c lu d e  j u n i o r  high school  
genera l  music ,  high school music a p p r e c i a t i o n ,  music 
t h e o r y ,  music l i t e r a t u r e ,  or  music h i s t o r y .  The u n i t  
w i l l  c o n s i s t  o f  I d e n t i f y i n g  lon g - r a n ge  goals 1n a d d i t i o n  
to d e te rm in in g  s h o r t - t e r m ,  I n t e r m e d i a t e  o b j e c t i v e s .  The 
u n i t  w i l l  a ls o  c o n s i s t  o f  two d a l l y  t e s t s  and a semester  
exam ina t io n  In a d d i t i o n  to d a l l y  lesson p lans .
(7 )  There should be a t  l e a s t  two f i e l d  exper iences  
dur ing the semeste r .  One e x per i e nc e  would be to v i s i t  an 
area  p u b l i c  school to observe a band or  chorus r e h e a r s a l  
a n d /o r  a secondary music c lass  (music t h e o r y ,  music ap­
p r e c i a t i o n ,  e t c . ) .  P r i o r  to the v i s i t ,  the methods c lass  
I n s t r u c t o r  should help the s tudents  develop a 11s t  o f  
th in gs  to observe:  c lass  dep or tmen t ,  handl ing  o f  d i s c i p l i n e
problems,  c l a r i t y  o f  I n s t r u c t i o n ,  conduct ing t e c h n iq u e ,  
e t c .  This l i s t  can serve as a guide f o r  the w r i t t e n  
r e p o r t  t h a t  each s t uden t  w i l l  make.
Another  f i e l d  e x per i enc e  would be to have each 
s tuden t  a t te n d  a d i s t r i c t  ( o r  s t a t e )  vocal  or  in s t r u m e n ta l  
music c o n t e s t .  Each s tuden t  would r a t e  the groups as he 
hears them, and he would then compare h is  r a t i n g s  w i th  
the  ac tua l  c o n t e s t  r e s u l t s .  The w r i t t e n  r e p o r t  summarizing  
the  a c t i v i t y  would I n c lu d e  the r a t i n g s  as wel l  as the  
s t u d e n t ' s  comments and r e a c t i o n s  to the c o n t e s t ,  the
\
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music per fo rmed,  problems needing c o r r e c t i o n ,  e t c .
( 8 ) A l l  music ed uca t io n  s tu den ts  should be en­
couraged to a t t e n d  any " c l i n i c "  s i t u a t i o n s  1n which a 
guest  conductor  works w i t h  a p u b l i c  school group.  Such 
c l i n i c s  p r o l i f e r a t e  g r e a t l y  1n the spr ing  of  the year  
p r i o r  to c o n te s t  season. Students can gain v a l u a b l e  
e x p e r ie n c e  1n r e h e a r s a l  techniques by watching a success­
f u l  d i r e c t o r  work w i t h  a p u b l i c  school group.  Each p e r ­
son tends to r e l a t e  to h is  own e x p e r i e n c e s ,  and most 
c o l l e g e  s tu den ts  have had r e c e n t  e x p e r ie nc e  1n c o l l e g e -  
l e v e l  performance groups.  The exposure to va r io us  p u b l i c  
school per fo rm ing  groups can be very m e a n ing fu l .
( 9 )  The c o n te s t  season 1n the sp r ing  o f f e r s  
Inc reas ed  o p p o r t u n i t i e s  f o r  v a l i d  p r e s e r v i c e  exper ie nc es  
f o r  music ed uca t ion  s t u d e n t s .  Each s t uden t  should be 
encouraged to make h is  s e r v ic e s  a v a i l a b l e  to area music 
d i r e c t o r s ;  much v a l u a b l e  e x p er ie n c e  can be gained by 
coaching a s tuden t  so lo  or ensemble.
(10 )  Each s tudent  should be encouraged to keep 
a b r e a s t  o f  events In the p r o f e s s i o n ;  the  I n s t r u c t o r  
should r e q u i r e  some o u t s id e  reading 1n p r o f e s s i o n a l  music 
educat io n  j o u r n a l s .  Reports on the  readings may be o ra l  
or  w r i t t e n ,  a t  the d i s c r e t i o n  o f  the  I n s t r u c t o r .
The prev ious suggest ions have been made to Improve  
an e x i s t i n g  music ed uca t io n  program. These suggest ions
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are  e n t i r e l y  f e a s i b l e  and w i l l  c r e a t e  no new courses or  
expenses f o r  the u n i v e r s i t y .  There need be no Inc re as e  
1n room usage,  nor 1s th e r e  need f o r  Inc reas ed  s t a f f ;  
however.  1t  1s s t i l l  s t r o n g l y  recommended t h a t  the secon­
dary music methods c la ss  be tea m - ta ug ht  by I n s t r u c t o r s  
w i t h  successfu l  exper ie nc e  1n both the  vocal and the  
In s t r u m e n t a l  f i e l d s .
The recommendation f o r  the September Pract icum  
would r e q u i r e  on ly  approval  by the a d m i n i s t r a t i o n ,  and 
the  exper ie nc e  could be a p r e r e q u i s i t e  f o r  e i t h e r  music 
methods course as e a r l y  as the p u b l i c a t i o n  o f  the next  
c a t a lo g  (p ub l i s he d  a n n u a l l y ) .
P r o f e s s i o n a l  educators have tended to p o i n t  to 
the s tuden t  teach ing  e x per i e nc e  as the most v a l u a b l e  
ex per i e nc e  of  a te a c h e r  t r a i n e e ' s  p r e p a r a t i o n ;  however,  
a r e a l i s t i c  look a t  s tuden t  teach ing  suggests t h a t  too 
much i s  expected o f  the e x p e r ie n c e .  There is  l i t t l e  
organ ized  o r i e n t a t i o n  f o r  the e x p e r i e n c e ,  and t h e r e  are  
only  a few v i s i t s  a semester  by an over loaded c o l l e g e  
s u p e r v i s o r .  Fur the rmore ,  t h e r e  1s not enough r e s p o n s ib le  
t o t a l  teaching done by the s t uden t  t e a c h e r ;  the re  Is  too 
much s i t t i n g  1n the back o f  the room. 1 The suggest ions  
made here are  not  In tended to be a panacea; they are
1G. V. Smi th,  "Success in Teaching;  Some Provoca­
t i v e  Thoughts f o r  Teacher T r a i n i n g , "  American Music Teacher  
23 (Ja nu a ry ,  19 74 ) :  30.
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o f f e r e d  In  the  hope t h a t  e a r l y  p r e s e r v i c e  exper ie nces  1n 
a c t u a l  p u b l i c  school s i t u a t i o n s  w i l l  r e s u l t  in b e t t e r  
t r a i n e d ,  more committed te a c h e r s .  A s tu den t  t e a c h e r  w i th  
p r e s e r v i c e  e x p e r ie nc e  can spend less t ime observ ing and 
more t ime p a r t i c i p a t i n g  and p r a c t i c i n g  under the guidance  
of  the s u p e r v i s i n g  t e a c h e r  w h i l e  s tu d en t  t e a c h i n g . 1
Most c o l l e g e  bands,  choruses ,  and o rc h e s t ra s  
r e p r e s e n t  a high degree o f  performance s t a n d a r d s ,  and 
t h i s  Image can have a d e f i n i t e  c a r r y - o v e r  I n t o  a te a ch ing  
s i t u a t i o n  l a t e r ;  f o r  t h i s  reas on ,  the ex p er ienc es  d e a l i n g  
w i t h  p u b l i c  school performance groups seem e s p e c i a l l y  
v a l i d .  Many problems encountered by beginning teachers  
could be p a r t i a l l y  solved by more p r a c t i c a l  p r e s e r v i c e  
e x p e r i e n c e s ,  p a r t i c u l a r l y  those ex per ie nc es  I n v o l v i n g  more 
than mere d iscuss io n  1n the methods c l a s s .  As a p a r a l l e l ,  
a music t h e o r i s t  must do more than mere ly  a n a ly z e  music 1n 
o rder  to  become a competent t h e o r i s t ;  l i k e w i s e ,  a music 
educator  must do more than t a l k  or  a t t e n d  l e c t u r e s .  I t  
1s suggested here t h a t  d iscuss io n  Is  not  enough,  e i t h e r  1n 
music t h e o ry  or  music e d u c a t io n .  The Imbalance between 
" the or y"  and " tec hn ique"  1n music ed uca t ion  needs c o r r e c t i n g .
P r e s e r v ic e  t r a i n i n g  in music ed uca t io n  should be 
p r a c t i c a l ;  t h e r e  needs to be an emphasis on a c t i v i t i e s .
P a r o l e  Rothberg and C. K. W i l c o x ,  The E f f e c t s  o f  
Pr e^S erv lce  P a r t i c i p a t i o n  upon Performance*^! n S t u d e n t  
TeaTchTnq ( Be the s da , Md . : ERIC Document Reproduct ion
S e r v i c e ,  ED 100 8 1 4 ,  1 9 7 5 ) ,  p. 4.
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Many o p p o r t u n i t i e s  are  needed to observe te ach ing  p r o ­
cedures and to see d i f f e r e n t  tea ch er s  1n d i f f e r e n t  
s e t t i n g s . ^
Suggest ions have been made In t h i s  c h a p te r  to help  
prepare  music ed uca t io n  majors to cope w i t h  the r e a l i t i e s  
of s t uden t  t e a c h in g  and the problems encountered on the  
f i r s t  Job as a p r o f e s s i o n a l .  But s tuden ts  must be en­
couraged to  lookitoeyond coursework and g r a d u a t i o n .  
"Teacher p r e p a r a t i o n  does not  end w i t h  the c o n f e r r i n g  o f
a degree or  a s t a t e  t e a c h e r ' s  c e r t i f i c a t e .  I t  r e q u i r e s
2
c o n t in u a l  s e l f - r e n e w a l . "
^Bernard Spodek, "Prepa r in g  Music Teachers f o r  Open 
E d u c a t io n , "  Music Educators Journal  60 ( A p r i l ,  19 74 ) :  74.
2 1b1d - , p. 77.
CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
A c c o u n t a b i l i t y  demands t h a t  a t e a c h e r - t r a l n i n g  
I n s t i t u t i o n  c r e a t e  the best  p o s s ib le  product  1n every one 
of  i t s  g rad u a te s .  Research has enumerated many f laws  
found in  beg inn ing  t e a c h e r s ;  these I n c lu d e  ( 1 ) lack  of  
m o t i v a t i o n ,  s i n c e r i t y ,  o r  purpose;  ( 2 ) l ac k  of  the a b i l i t y  
to cope w i th  the myriad o f  problems ( p r o f e s s i o n a l ,  m u s ic a l ,  
or  e m o t io n a l )  which c o n f r o n t  the young t e a c h e r ;  ( 3 )  I n a d e ­
quate depth o f  knowledge about the s u b je c t  m a t t e r  or i t s  
pedagogy; and ( 4 )  poor p h i l o s o p h i c a l  postures  which lead  
to I n e v i t a b l e  c o n f l i c t s  between one 's  professed i d e a l s  
and one 's  u l t i m a t e  a c t i o n s .
This  Is  not  to suggest t h a t  young teachers  are  
unaware of  t h e i r  shortcomings.  They a r e ,  in f a c t ,  q u i t e  
w i l l i n g  to admit  to t h e i r  I n a d e q u a c ie s ;  however,  they  
q u i c k l y  p o i n t  out  reasons f o r  the problem.  Some of  these  
reasons,  aimed a t  h ig he r  e d u c a t i o n ,  I n c lu d e  the f o l l o w i n g :
( 1 ) poor examples s e t  f o r t h  by p ro fess ors  1n the c o l l e g e  
classrooms,  ( 2 ) lack  of  e x p e r ie nc e  1n the a c t u a l  a c t  o f
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t e a c h i n g ,  and (3 }  Inadequa te  p r e s e n t a t i o n  o f  techniques  
and m a t e r i a l s  In the  methods c l a s s .  As one beginning  
t e a c h e r  s t a t e d  c a n d i d l y ,  "Nothing prepared us f o r  w h a t  
a c t u a l l y  1s happe ning . " 1
The c h i e f  purpose o f  t h i s  r e p o r t  1s to o f f e r  a 
music ed uca t io n  c u r r i c u lu m  s t r u c t u r e d  around v a l i d  p r e ­
s e r v i c e  a c t i v i t i e s  which w i l l  he lp  Ins ure  music educat io n  
graduates  a t  N o r th e a s te r n  Oklahoma S ta te  U n i v e r s i t y  t h a t  
they are Indeed being prepared f o r  what a c t u a l l y  1s 
happening In  the p r o f e s s i o n .  A l l  the  p r e s e r v i c e  e x p e r i ­
ences suggested here are c a l c u l a t e d  to I n v o l v e  the music 
educa t io n  s tu d e n t  In as many p u b l i c  school music a c t i v i t i e s  
as p o s s i b l e .  There ar e  severe  d e l i m i t a t i o n s  f o r  the p ro ­
gram a t  N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y ,  however:
( 1 )  The music ed uca t ion  methods courses are  
not  r e q u i r e d  f o r  e i t h e r  g r a d u a t io n  or c e r t i f i ­
c a t i o n  1n music educat ion
( 2 )  No new coursework may be added to the  
p re s e n t  music ed uca t io n  program
( 3 )  The two e x i s t i n g  methods co urs es ,  even 
when taken f o r  e l e c t i v e  c r e d i t ,  a re on ly  two-  
semeste r -hour  c o u r s e s ■meet lng a p p ro x im a te ly  
t h i r t y - t w o  t imes per semester
^ 'T e a c h e r  Educat ion :  Stop Sending Innocents I n t o
B a t t l e  Unarmed," Music Educators Journal  56 (J a n u a ry ,
1970 ) :  106.
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( 4 )  The p re s e n t  course 1n secondary music 
methods,  taught  by one I n s t r u c t o r ,  must serve  
both vocal  and I n s t r u m e n t a l  music majors
( 5 )  The music depar tment  has l i t t l e  o r  no 
co n t r o l  over the o b s e r v a t io n  e x p e r ie nc e  or  
the I n t e r n  te a ch ing  e x p e r i e n c e .
The q u e s t i o n n a i r e ,  which forms the bas is  o f  t h i s  r e p o r t ,  
shows se ve ra l  t rends 1n e x i s t i n g  music ed uca t io n  programs 
1n the  Southwestern D i v i s i o n  of  the Music Educators Na­
t i o n a l  Conference:  ( 1 )  most I n s t i t u t i o n s  o f f e r  s e p ara te
methods courses f o r  vocal  and I n s t r u m e n t a l  music educat ion  
majors;  ( 2 ) m i c r o t e a c h 1ng and ac tu a l  p u b l i c  school t e a c h ­
ing ex p er ie nces  are  becoming I n c r e a s i n g l y  more im p or ta n t  
as p r e s e r v i c e  a c t i v i t i e s ;  ( 3 )  most schools are  r e q u i r i n g  
p u b l i c  school o b s e r v a t io n  e x p e r ie n c e  p r i o r  to s tu d en t  
t e a c h i n g ;  and ( 4 )  perhaps most s i g n i f i c a n t  o f  a l l ,  most 
I n s t i t u t i o n s  use music p r o f e s s o r s ,  not  e duca t io n  p r o f e s s o r s ,  
to s u p e r v is e  music s tuden t  t e a c h e r s .
The program designed f o r  N o r t h e a s t e r n  Oklahoma 
S t a t e  U n i v e r s i t y  r e f l e c t s  most o f  the t rends made e v i ­
dent  by the q u e s t i o n n a i r e .  O b v io u s l y ,  on ly  those p ro ­
cedures t h a t  are  r e a d i l y  a p p l i c a b l e  to t h a t  I n s t i t u t i o n  
have been In c o r p o r a t e d  I n t o  the suggested program. There  
1s l i t t l e  need to make vague,  t h e o r e t i c a l  recommendations  
which cannot be adapted to t h a t  I n s t i t u t i o n ' s  p resent
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music ed uca t io n  c u r r i c u l u m .
Conclus1ons
Based on the ev idence f u r n i s h e d  by the q u e s t i o n ­
n a i r e  and r e l a t e d  l i t e r a t u r e ,  numerous conclus ions may 
be drawn.
( 1 )  Music ed uca t ion  methods c lass es  a p p a r e n t l y  
are  too t h e o r e t i c a l .  This s t a tem en t  does not Imply  
t h a t  " the ory"  Is  e i t h e r  bad or u n d e s i r a b l e ;  1 t  mere ly  
means t h a t  t h e r e  are  not  enough o p p o r t u n i t i e s  to apply  
t h e o ry  to a r e a l  p u b l i c  school s i t u a t i o n .  Methods c l a ss  
teach ers  need to be reminded t h a t  one le a rn s  to swim by 
swimming, not  by s i t t i n g  on the bank and read ing  a book 
about  swimming. A re c e n t  survey of  beg inning teachers  
I n d i c a t e s  a p lea  f o r  r e a l i t y  and p r a c t i c a l i t y  1n the  
methods courses .^
(2 )  Teacher  t r a i n e e s  need to be exposed to the  
r e a l  p u b l i c  school classroom as e a r l y  1n t h e i r  c o l l e g e  
c a re e r s  as p o s s i b l e .  The purpose f o r  t h i s  exposure 1s 
a t  l e a s t  t w o - f o l d :  ( 1 ) i t  exposes the s t uden t  to the  
r e a l  wor ld o f  te a c h in g  and successfu l  teach ing  t e c h ­
n iq ue s ,  and ( 2 ) I t  serves as a c a t a l y s t  1n h e lp in g  the  
music edu cat io n  s tu d en t  make c a r e e r  d e c is io n s  concern ing
^Corwin H. T a y l o r ,  "Opinions of  Music Teachers  
Regarding P r o f e s s i o n a l  P r e p a r a t i o n  1n Music E d u c a t io n , "  
Journal  o f  Research In Music Educat ion 18 ( W i n t e r ,  1970 ) :  
JJ T .------------------------------------------------------------------------------------
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music educa t io n  as a v o c a t i o n .
C3) The music depar tment  a t  N o r th e a s te rn  Oklahoma 
S ta te  U n i v e r s i t y  is  u n d e r s t a f f e d .  A f a c u l t y  of  e leven  
people ( f i v e  f u l l - t i m e ,  s i x  p a r t - t i m e )  serves n e a r l y  
n in e t y  music ma jors .  The s i z e  o f  t h i s  music educat ion  
e n r o l l m e n t ,  as w e l l  as the s i z e  o f  the f a c u l t y ,  may be 
compared w i t h  I n s t i t u t i o n s  o f  s i m i l a r  s i z e .  The q u e s t i o n ­
n a i r e  (see Chapter  I I I )  shows the f o l l o w i n g  range of  
f a c u l t y  s i z e  f o r  a music ed uca t io n  e n r o l lm e n t  between 
75 and 100:  ten (8  f u l l - t i m e ,  2 p a r t - t i m e )  to t h i r t y -
e i g h t  (22 f u l l - t i m e ,  16 p a r t - t i m e ) .  A l l  the music edu­
c a t i o n  depar tments w i th  an e n r o l lm e n t  near n i n e t y  majors  
r e p o r t  a s t a f f  s i z e  ranging from ten (8  f u l l - t i m e ,  2 
p a r t - t i m e )  to twenty-one  (13 f u l l - t i m e ,  8 p a r t - t i m e )  
f o r  an average f a c u l t y  s i z e  o f  twelve  f u l l - t i m e  and 
t h r e e  p a r t - t i m e  I n s t r u c t o r s .  In terms of  f u l l - t i m e  
f a c u l t y  members, the music depar tment  a t  N o r th e a s te rn  
Oklahoma S t a t e  U n i v e r s i t y  Is  f a r  behind the r e g io n a l  
a v e r a g e .
( 4 )  N o r th e a s te rn  Oklahoma S ta te  U n i v e r s i t y  does 
not  o f f e r  enough courses 1n music e d u c a t io n .  Most schools  
surveyed 1n Chapter  I I I  r e p o r t  se para te  courses f o r  
secondary vocal  music and secondary In s t r u m e n ta l  music;  
o n ly  one course 1n secondary music methods Is  a v a i l a b l e  
a t  N or t hea s te rn  Oklahoma S t a t e  U n i v e r s i t y ,  and 1 t  must 
serve both vocal  and I n s t r u m e n t a l  music majors .
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( 5 )  N o r th e a s te rn  Oklahoma S t a t e  U n i v e r s i t y  needs 
to upgrade I t s  e x i s t i n g  music e d uca t io n  methods courses to  
I n c lu d e  m l c r o t e a c h l n g , p u b l i c  school o b s e r v a t i o n ,  and 
demonstra t ion  lessons 1n the  p u b l i c  schools as p a r t  o f
the c lass  a c t i v i t i e s .
( 6 ) The q u e s t i o n n a i r e  suggests t h a t  music edu­
c a to r s  should conside r  a competency-based program (see  
page 13) f o r  music e d u c a t io n .  Basing a c e r t i f i c a t e  (o r  
a degree)  on obs erva b le  competencies ,  not  j u s t  completed  
semester  hours ,  o f f e r s  many of  the same m e r i t s  as using  
b e h a v io r a l  o b j e c t i v e s  In t e a c h i n g .  I t  would appear  
obvious t h a t  most o f  the p o p u l a t i o n  sample 1n the ques­
t i o n n a i r e  needs to modern ize;  on ly  o n e - t h i r d  o f  the sample 
c u r r e n t l y  o f f e r s  a competency-based program 1n music 
e d u c a t i o n .
( 7 )  Whi le  most I n s t i t u t i o n s  (84%) In the sample 
r e q u i r e  p u b l i c  school o bs e r v a t io n  p r i o r  to s t uden t  t e a c h ­
i n g ,  the a c t u a l  t ime r e q u i r e d  v a r i e s  g r e a t l y  ( f rom t h r e e  
to f o r t y - f i v e  c lock  h o u r s ) .  A need e x i s t s  to s t a n d a r d i z e  
t h i s  o b s er va t io n  t i m e .  This s t a n d a r d i z a t i o n  should be 
e s t a b l i s h e d  by s t a t e  a c c r e d i t i n g  a g e n c ie s ,  perhaps w i th  
the  help of  an a p p r o p r i a t e  committee of  the MENC.
( 8 ) An overwhelming m a j o r i t y  (89 .7%)  o f  the  popu­
l a t i o n  sample r e q u i r e s  no s p e c i a l  c e r t i f i c a t e  or o t h e r  
p r e p a r a t i o n  f o r  one to serve as a s u p e r v i s i n g  t e a c h e r  f o r
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a s tu d e n t  t e a c h e r .  An obvious c o n c lus ion  to be drawn Is  
t h a t  s t a t e  a c c r e d i t i n g  a g e n c ie s ,  1n c o n ju n c t i o n  w i t h  
t e a c h e r - e d u c a t 1 on o f f i c e r s  1n h ig h e r  e d u c a t i o n ,  need to  
se t  s tandards  f o r  s u p e r v i s i n g  t e a c h e r s .
( 9 )  N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y  1s
out  o f  touch w i t h  r e a l i t y  In  the area  of  s u p e r v i s i n g  music 
s tu d e n t  t e a c h e r s ;  a m a j o r i t y  o f  schools (81%) in the sample 
use music p r o f e s s o r s ,  not  e d u c a t io n  p r o f e s s o r s ,  to s u p e r ­
v i s e  music s tu d en t  t e a c h e r s .  I n t e r n  te a ch er s  In music are  
su perv ised  only  by e duca t io n  p ro fe s s o r s  a t  N o r t h e a s t e r n  
Oklahoma S t a t e  U n i v e r s i t y .
( 1 0 )  Only o n e - f o u r t h  o f  the p o p u l a t i o n  sample 1n 
t h i s  s tudy r e p o r t  a l a b o r a t o r y  school a v a i l a b l e  f o r  music 
ed u c a t io n  s t u d e n t s .  Most i n s t i t u t i o n s  1n t h i s  study do not  
use a l a b o r a t o r y  sc h oo l .
Recommendati ons
The f o l l o w i n g  recommendations are  based on the  
I n f o r m a t i o n  covered by the survey  o f  l i t e r a t u r e ,  the  
a n a l y s i s  o f  the  q u e s t i o n n a i r e ,  and the  development o f  
p r e s e r v i c e  a c t i v i t i e s  In music ed u ca t io n  f o r  N o r t h e a s t e r n  
Oklahoma S t a t e  U n i v e r s i t y .
( 1 )  A r e p l i c a t i o n  o f  t h i s  study In  o t h e r  g e o g r a p h i ­
ca l  areas o f  the Uni ted  S ta te s  would be h e l p f u l  1n d e t e r ­
mining t rends In music ed u ca t io n  and 1n h e lp in g  s t a n d a r d i z e  
the  q u a l i t y  o f  music e duca t io n  p r e p a r a t i o n  in h ig he r
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e d u c a t t o n .
( 2 )  The s t a t e  o f  Oklahoma, perhaps 1n c o n ju n c t io n  
w i t h  Oklahoma Music Educators A s s o c i a t i o n ,  should I n ­
v e s t i g a t e  the f e a s i b i l i t y  o f  s t r u c t u r i n g  a c e r t i f i c a t e  
program f o r  the p u b l i c  school s u p e r v i s i n g  te ach er s  who 
c o n t r o l  s tu d en t  t e a c h e r s .
( 3 )  The music f a c u l t y  a t  N o r t h e a s t e r n  Oklahoma 
S t a t e  U n i v e r s i t y  should I n s t i t u t e  a f e a s i b i l i t y  study to  
dete rmine  ways and means of  r e q u i r i n g  music e duca t io n  
majors to  complete two semesters of  music educa t io n  
methods p r i o r  to i n t e r n  t e a c h i n g .
( 4 )  The combined f a c u l t i e s  o f  the Music D e p a r t ­
ment and the D i v i s i o n  o f  E d u c a t io n ,  Psychology,  and 
Guidance a t  N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y  need
to work t o g e t h e r  to dev ise  a competency-based t e a c h e r  edu­
c a t i o n  program f o r  t h a t  I n s t i t u t i o n .
( 5 )  The Curr icu lu m  and Educat iona l  P o l i c i e s  
committee a t  N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y  
should re v ie w  the proposals  f o r  the September Pract i cum  
given In Chapter  IV so t h a t  t h i s  program can be i n t r o ­
duced In the e a r l i e s t  a v a i l a b l e  c a t a l o g .
( 6 ) I t  Is  recommended t h a t  more I n s t i t u t i o n s  
f o l l o w  the s tu d e n t  teach ing  procedure a t  N o r t h e a s t e r n  
Oklahoma S t a t e  U n i v e r s i t y .  Teacher  t r a i n e e s  t h e r e  spend 
one semester ( f u l l - t i m e )  1n t h e i r  I n t e r n  t e a c h ing  program.  
Most I n s t i t u t i o n s  r e q u i r e  only  o n e - h a l f  t h i s  much t ime
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f o r  s tu d en t  t e a c h i n g .
( 7 )  Every I n s t i t u t i o n  g r a n t i n g  degrees 1n music 
ed uca t ion  should take  the  i n i t i a t i v e  to deve lop a program 
of  p r e s e r v i c e  a c t i v i t i e s  f o r  i t s  music ed uca t io n  s t u d e n t s .
( 8 ) A l l  s tu d e n t  te a chers  1n music should be 
granted  the c our t es y  o f  being su perv ise d  (and e v a l u a t e d )  
by a music ed uca t io n  p r o f e s s o r  w i t h  a suc ce ss fu l  p u b l i c  
school background.  I t  1s recommended t h a t  the ad m in i ­
s t r a t i o n  o f  N o r th e a s te rn  Oklahoma S t a t e  U n i v e r s i t y  be 
advis ed  t h a t  the p ro fe s s o r s  who superv ise  music ed uca t io n  
I n t e r n  teachers  should be s e l e c t e d  from the music educa­
t i o n  f a c u l t y ,  not  from the f a c u l t y  1n the D i v i s i o n  of  
E d u c a t io n ,  Psychology,  and Guidance.
( 9 )  A d m i n i s t r a t o r s ,  deans,  and depar tment  c h a i r ­
men 1n h ig h e r  ed u c a t io n  should be charged w i t h  the respon­
s i b i l i t y  o f  reward ing  competent  I n s t r u c t o r s  and e l i m i n a t i n g  
Incompetent  ones.  I t  I s  u n f o r t u n a t e  t h a t  some o f  the  
p oo re st  te a ch ing  I s  done 1n h ig he r  ed u ca t io n  under the  
c loak  o f  t e n u r e ;  1 t  1s even more u n f o r t u n a t e  t h a t  most 
beg inn ing  tea ch er s  go f o r t h  to teach as they  have been 
t a u g h t .  One o f  the o b l i g a t i o n s  of  a p r o f e s s i o n  is
the p o l i c i n g  o f  i t s  membership; h ig h e r  ed u c a t io n  must  
become a c co u n ta b le .
(10 )  To be a competent m u s ic ia n ,  one must f i r s t  
be a competent ,  capable  p e r f o r m e r .  A l l  music ed u c a t io n
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majors should be g iven more per formance r e s p o n s i b i l i t i e s  
In  the  undergradua te  y e a r s .  Students who ar e  Ina dequa te  
per fo rm ers  should be d iscouraged  from the music ed u c a t io n  
program. Any music ed uca t io n  s tu d e n t  should be screened  
by a music f a c u l t y  j u r y  a t  the f i r s t  semester  o f  h is  
e n r o l l m e n t .
( 1 1 )  Every music s tu d e n t  deserves to be t au g h t  by 
a te a c h e r  who 1s a capable  per f o rm er  h i m s e l f .  I t  1s 
recommended t h a t  N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y  
should inc re a s e  i t s  smal l  music s t a f f  by h i r i n g  p a r t - t i m e  
personnel  w i t h  a s t ron g  performance background;  1n t h i s  
way* a s tu d e n t  can be t au g h t  by a competent per fo rm er  who 
s p e c i a l i z e s  1n h is  p a r t i c u l a r  i n s t r u m e n t .
( 1 2 )  I t  I s  recommended t h a t  every  I n s t i t u t i o n  
o f f e r i n g  a degree In music ed u c a t io n  r e q u i r e  a minimum 
o f  s i x t y  c lo c k -h o u r s  o f  p u b l i c  school o b s e r v a t i o n  p r i o r  
to  the  s tu d e n t  t e a c h ing  e x p e r i e n c e .  Care must be e x e r ­
c ised  t h a t  the o b s e r v a t i o n  I s  done w i t h  a t e a c h e r  w i th  
su ccessfu l  music t ea ch ing  e x p e r i e n c e .
APPENDIX A 
SURVEY QUESTIONNAIRE
I n s t i t u t i o n  Name
1 . I n d i c a t e  the t o t a l  e n r o l lm e n t  of  your i n s t i t u t i o n .
0 - 5 00
 501-1 ,000
 1 , 0 0 1 - 5 , 0 0 0
 5 , 0 0 1 - 1 0 , 0 0 0
 10,001 - 1 5 , 0 0 0
 1 5 , 0 0 1 - 2 0 , 0 0 0
 2 0 , 0 0 1 - 2 5 , 0 0 0
 ove r  25 ,001
2. I n d i c a t e  the t o t a l  number o f  s tudents  seeking a music 
edu cat io n  degree a t  your  I n s t i t u t i o n .  _________
3.  I n d i c a t e  the t o t a l  music f a c u l t y  employment a t  your  
1n s t t  t u t l o n .
F u l l - T i m e _________  P a r t - T i m e _________
4.  Check the  a p p r o p r i a t e  b lank or  blanks t h a t  best  
d es cr ib e  the music ed uca t io n  methods c lasses  taught  
a t  your I n s t l t u t l o n .
semester  e le m e nta ry  genera l  music 
semester  e le m e nta ry  I n s t r u m e n t a l  music 
semester  secondary vocal  music 
semester  secondary In s t r u m e n ta l  music 
semester  e le m e n ta ry /s e c o n d a ry  vocal  music 
semester  e l e m e n ta ry /s e co n d a ry  
I n s t r u m e n t a l  music 
semester  e lementary  v o c a l / 1nstrumenta l  music 
semester  secondary v o c a l / i n s t r u m e n t a l  music
5.  Does the person te a ch ing  the methods c l a s s ( e s )  have 
p u b l i c  school e x p e r ie nc e  1n these areas checked above? 
Yes No
I f  "No" p le as e  e x p l a i n :
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6 . Which o f  these a c t i v i t i e s  occur In the course or  u n i t  
concerning e le m e nta ry  genera l  music methods?
 1 . Lec tu re  by p r o f e s s o r
 2.  Lec tu re  by o u t s id e  a u t h o r i t y
 3.  Class d is cuss io n
 4 .  Demonstrat ion lessons
 5.  M1croteach1na ( B r i e f  lessons taught  to
small  groups)
 6 . Tape re co rd ing  of  s t u d e n t s '  t ea ch ing  u n i t s
 7. V ideotape re c o rd in g  of  s t u d e n t s '
tea ch ing  u n i t s
 8 . P u b l i c  school o bs e r v a t io n
 9.  P u b l i c  school t u t o r i n g
 10.  Outs ide readings ( j o u r n a l s ,  books,  e t c . )
 o ra l  re p o r ts
 w r i t t e n  r e p o r t s
11.  Cl ass term paper  
 12.  Other a c t i v i t i e s  ( p le a s e  e x p l a i n )
7.  Which o f  these a c t i v i t i e s  occur 1n the course or  u n i t  
concern ing e le menta ry  in s t r u m e n ta l  music?
 1 . Lec tu re  by p r o f e s s o r
 2.  Lec tu re  by o u t s id e  a u t h o r i t y
 3.  Class d is cuss io n
 4.  Demonstrat ion lessons
 5.  M1croteachinq ( B r i e f  lessons taught  to
smal l  groups)
6 . Tape re c o rd ing  o f  s t u d e n t s '  t ea ch ing  u n i ts
 7.  V ideotape re c o rd in g  o f  s tu d e n ts '
te a ch ing  u n i t s
 8 . P u b l i c  school o b s e r v a t io n
 9.  P u b l i c  school t u t o r i n g
 10.  Outs ide readings ( j o u r n a l s ,  books,  e t c . )
 o ra l  re p o r ts
 w r i t t e n  re p o r ts
11.  Class term paper  
 12.  Other a c t i v i t i e s  (p le a s e  e x p l a i n )
8 . Which o f  these a c t i v i t i e s  occur 1n the course or u n i t  
concern ing secondary vocal  music?
1 . Lec tu re  by p r o f e s s o r
2 . Lec tu re  by o u ts id e  a u t h o r i t y
3. Class d iscu ss ion
4. Demonstra t ion  lessons
5. M1croteaching ( B r i e f  lessons tau ght  to
smal l  groups)
6 . Tape reco rd in g  of  s t u d e n t s '  te a ch ing  u n i t s
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 7.  V ideotape  re c o r d in g  of  s t u d e n t s '
te a c h in g  u n i ts
 8 . P u b l i c  school o b s e r v a t io n
 9- P u b l i c  school t u t o r i n g
 10.  Outs ide  readings ( j o u r n a l s ,  books,  e t c . )
 o r a l  re p o r ts
 w r i t t e n  r e p o r t s
TI T  Class term paper  
 12,  Other  a c t i v i t i e s  ( p le a s e  e x p l a i n )
9.  Which o f  these a c t i v i t i e s  occur In the course or  u n i t  
concern ing secondary I n s t r u m e n t a l  music?
 1. Lec tu re  by p r o f e s s o r
 2. Lec tu re  by o u t s i d e  a u t h o r i t y
 3.  Class d is c u s s io n
 4.  Demonstra t ion  lessons
 5. M ic ro te a c h in q  ( B r i e f  lessons taught  to
smal l  groups)
 6 . Tape re c o rd in g  o f  s t u d e n t s '  t ea ch ing  u n i t s
 7.  V ideotape re c o rd in g  o f  s t u d e n t s '
te a c h in g  u n i ts
 8 . P u b l i c  school o b s e r v a t io n
 9.  P u b l i c  school t u t o r i n g
 10.  Outs ide  readings ( j o u r n a l s ,  books,  e t c . )
 o ra l  re p o r ts
 w r i t t e n  r e p o r t s
l l .  Class term paper  
 12.  Other  a c t i v i t i e s  ( p le a s e  e x p l a i n )
10.  Does your  I n s t i t u t i o n  have a competency-based t e a c h e r -  
educat lo n  program 1n music?
  Yes   No
11. Must a l l  t e a c h e r - t r a l n 1ng s tu den ts  1n your  I n s t i t u t i o n
meet a p u b l i c  school o b s e r v a t io n  re qu i re m ent  p r i o r  to
studen t  teaching?
  Yes _ _  No
12.  I f  "Yes ,"  I n d i c a t e  the approx imate  number of  c lock  
hours spent  per  semester  1n p u b l i c  school o b s e r v a t i o n  p r i o r  
to s tu d e n t  t e a c h i n g .







13.  Does the s tudent  a c t u a l l y  e n r o l l  1n a s p e c i f i c  c l ass  
f o r  t h i s  obser va t i on  p r o j e c t ?
  Yes   No
14.  Does the s tudent  f i l e  a w r i t t e n  r e p o r t  of  his 
observat i on?
  Yes   No
15.  Does the s tudent  have an I t emi zed  form to complete?
  Yes   No
16.  I f  the s tudent  1s al lowed to p a r t i c i p a t e  1n the 
classroom dur ing his o b s e r v a t i o n ,  i n d i c a t e  the a c t i v i t i e s  
1n which he may p a r t i c i p a t e .
 As s i s t  wi th  c l e r i c a l  dut i es
 Supervise smal l  groups ( i . e . ,  rehearse a smal l
ensemble)
 Serve as accompanist
 Serve as s u b s t i t u t e  teacher
 Perform l i m i t e d  teachi ng f o r  e n t i r e  class
 Help wi th  grading papers
 Help wi th  chaperoning or  sponsoring t r i p
 As s i s t  wi th  playground duty ( lunch dut y ,  e t c . )
 At tend t e a c h e r - p a r e n t  conference
At tend t e a c h e r - s t u d e n t  conference
As s i s t  wi th  AV equipment and m a t e r i a l s  
^Attend f a c u l t y  meet ings  
"Attend I n - s e r v i c e  meet ings
"Help wi t h  r e p o r t  cards and/or  cumulat i ve  records  
"Other c a p a c i t i e s  ( p l ease  i n d i c a t e )
17.  How much academic c r e d i t  Is earned in student  teaching?
 semester  hours
 q u a r t e r  hours
 o t her  ( p lease  s p e c i f y )
18.  How much t ime must the student  spend 1n student  
t eaching?
 p a r t  t i me ,  one semester ,  ___  hours d a l l y
 p a r t  t i me ,  whole y e a r ,  Tiours d a l l y
 f u l l  t i me ,  h a l f - s e m e s t e r
 f u l l  t i me ,  one semester
 f u l l  t i me ,  one year
 o t her  (p lease s p e c i f y )
19.  Regardless o f  which semester a s tudent  en t er s  s tudent  
t e a c h i n g ,  1s t h a t  student  r e qu i r e d  to have a "September  
exper i ence"  to observe the opening of  school?
 Yes  No  Suggested,  not  r e ­
qui red
101
20.  Must the p ub l i c  school super v i s i ng  t ea cher  hold a 
spec i a l  c e r t i f i c a t e  1n s t u d e n t - t e a c h i n g  super v i s i on  before  
being ab l e  to accept  a s tudent  teacher?
 Yes ____ No
21.  I f  "Yes,"  i n d i c a t e  the requi rements f o r  such a 
c e r t l f 1c a t e .
 Va l i d  s t a t e  teachi ng c e r t i f i c a t e
 Ce r t a i n  number of  years o f  t eaching
exper ience (____  ye a r s )
 M a s t e r ' s degree
 P r i n c i p a l ' s  recommendation
 Successful  complet ion of  a s t u d e n t - t e a c h e r
super v i s i on  course 
 o t he r  (p lease s p e c i f y )
22.  Who Is  d i r e c t l y  r espons i b l e  f o r  the super v i s i on  of  
music s tudent  teachers?
 School of  Educat ion________ ___ School of  Music
23.  Professors from which area a c t u a l l y  superv ise the 
music s tudent  teachers?
 School of  Educat ion ___ School of  Music
24.  How many professors  supervise  the music student  
teachers?
25.  How many of  these supervisors  have taught  music in 
the pub l i c  schools? _______
26.  Do music student  teachers have the opp or t un i t y  to 
u t i l i z e  f a c i l i t i e s  of  a l a b o r a t o r y  school  or student  
t eachi ng center?
 Yes  No
27.  I f  "Yes, "  I n d i c a t e  which of  the f o l l o w i n g  exper iences  
are a v a i l a b l e  1n the l a b o r a t o r y  school or s tudent  t eaching  
c e n t e r :
 Elementary general  music
 Elementary I ns t r ument a l  music
 pre-band
 p r e - o r c h e s t r a
J un i or  high general  music
 Junior  high vocal  music
 Jun i or  high Ins t rument a l  music
 band
orchest ra  
High school vocal  music
High school  I n s t r u m e n t a l  music
 band
orches t r a  
HIgh school  music t h e o r y  
High school  music a p p r e c i a t i o n  
J u n i o r  high stage band 
High school  stage band 
J u n i o r  high swing c h o i r  
High school  swing c h o i r  
J u n i o r  high smal l  vocal  ensembles  
High school  smal l  vocal  ensembles  
J u n i o r  high I n s t r u m e n t a l  ensembles  
High school  i n s t r u m e n t a l  ensembles
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PARTICIPATING INSTITUTIONS
1.  The U n i v e r s i t y  of  T u l s a ,  T u l s a ,  Oklahoma
2.  Texas Woman's U n i v e r s i t y ,  Denton,  Texas
3.  Marymount C o l l e g e ,  S a l l n a ,  Kansas
4.  Henderson S t a t e  U n i v e r s i t y ,  A r k a d e l p h l a ,  Arkansas
5.  Oklahoma S t a t e  U n i v e r s i t y ,  S t i l l w a t e r ,  Oklahoma
6 . U n i v e r s i t y  o f  Science and A r t s ,  Ch l ckasha ,  Oklahoma
7.  Lamar U n i v e r s i t y ,  Beaumont,  Texas
8 . Southwestern Oklahoma S t a t e  U n i v e r s i t y ,  We a t h e r f o r d ,  
Oklahoma
9.  Hendr i x  C o l l e g e ,  Conway, Arkansas
10.  U n i v e r s i t y  o f  Southern Co l or ado ,  Pueblo ,  Colorado
11.  Colorado C o l l e g e ,  Colorado S p r i n g s ,  Colorado
12.  U n i v e r s i t y  of  New Mex i co ,  Albuquerque ,  New Mexico
13.  B e n e d i c t i n e  C o l l e g e ,  A t c h i s o n ,  Kansas
14.  Southwestern C o l l e g e ,  W i n f i e l d ,  Kansas
15.  East  Texas S t a t e  U n i v e r s i t y ,  Commerce, Texas
16.  Sam Houston S t a t e  U n i v e r s i t y ,  H u n t s v i l l e ,  Texas
17.  P h i l l i p s  U n i v e r s i t y ,  En i d ,  Oklahoma
18.  Evangel  C o l l e g e ,  S p r i n g f i e l d ,  Mi ssour i
19.  L i nc o l n  U n i v e r s i t y ,  J e f f e r s o n  C i t y ,  Mi ssour i
20.  Kansas S t a t e  U n i v e r s i t y ,  Manhat tan ,  Kansas
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2 1 . Nor th Texas S t a t e  U n i v e r s i t y ,  Denton , Texas
2 2 . West Texas S t a t e  U n i v e r s i t y ,  Canyon, Texas
23. Ouachi ta  B a p t i s t  U n i v e r s i t y ,  A r k a d e l p h l a ,  Arkansas
24. Cameron U n i v e r s i t y ,  Lawton,  Oklahoma
25. Tabor C o l l e g e ,  H i l l s b o r o ,  Kansas
26. Bay l or  U n i v e r s i t y ,  Waco, Texas
27. The U n i v e r s i t y  of  Oklahoma,  Norman, Oklahoma
28. Oklahoma C i t y  U n i v e r s i t y ,  Oklahoma C i t y ,  Oklahoma
29. For t  Hays Kansas S t a t e  C o l l e g e ,  For t Hays,  Kansas
30. Midwestern U n i v e r s i t y ,  Wi c h i t a  F a l l s , Texas
31 . The U n i v e r s i t y  of  Nor thern Col or ado,  
Colorado
G r e e l e y ,
32. Nor t he a s t  Missour i  S t a t e  U n i v e r s i t y ,  
Missour i
K1 r k s v i l i e ,
33. Washburn U n i v e r s i t y ,  Topeka,  Kansas
34. The U n i v e r s i t y  o f  M i s s o u r i ,  Kansas C i t y ,  Missour i
35. Emporia Kansas S t a t e  C o l l e g e ,  Empor ia,  Kansas
36. The U n i v e r s i t y  of  Ar kansas,  F a y e t t e v i l l e ,  Arkansas
37. Hard!n-S1mmons U n i v e r s i t y ,  A b i l e n e , Texas
38. Southwest  Mi ssour i  S t a t e  U n i v e r s i t y ,  
Missour i
Sp r 1 ng f 1 e l d ,
39. The U n i v e r s i t y  o f  Ce nt r a l  Arkansas, Conway, Arkansas
40. Southern S t a t e  C o l l e g e ,  Magn o l i a ,  Arkansas
41 . Nor thwest  Mi ssour i  S t a t e  U n i v e r s i t y ,  
Mi ssour i
M a r y v l l i e ,
42. Ce nt r a l  Met hod i s t  C o l l e g e ,  F a y e t t e , Missour i
43. S a i n t  Mary C o l l e g e ,  Leavenwor th,  Kansas
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44.  Wi c h i t a  S t a t e  U n i v e r s i t y ,  W i c h i t a ,  Kansas
45.  Texas C h r i s t i a n  U n i v e r s i t y ,  F t .  Wor th,  Texas
46.  Oklahoma B a p t i s t  U n i v e r s i t y ,  Shawnee,  Oklahoma
47.  Out Lady o f  the Lake U n i v e r s i t y ,  San A n t o n i o ,  Texas
48.  Arkansas P o l y t e c h n i c  C o l l e g e ,  R u s s e l l v i l l e ,  Arkansas
49.  Webster  C o l l e g e ,  S t .  L ou i s ,  Missour i
50.  Bethany C o l l e g e ,  L l nds bor g ,  Kansas
51.  Arkansas S t a t e  U n i v e r s i t y ,  S t a t e  U n i v e r s i t y ,  Arkansas
52.  The U n i v e r s i t y  of  Denver ,  Denver ,  Colorado
53.  Texas A & I U n i v e r s i t y ,  K i n g s v i l l e ,  Texas
54.  I n c a r n a t e  Word C o l l e g e ,  San Ant on i o ,  Texas
55.  Texas Wesleyan C o l l e g e ,  F t .  Wor th,  Texas
56.  Ce nt r a l  Mi ssour i  S t a t e  U n i v e r s i t y ,  Warrensburg,
M1ssourl
57.  Southern Me t h od i s t  U n i v e r s i t y ,  D a l l a s ,  Texas
58.  The U n i v e r s i t y  of  Texas a t  A r l i n g t o n ,  A r l i n g t o n ,  Texas
59.  Washington U n i v e r s i t y ,  S t .  L o u i s ,  Mi ssour i
APPENDIX C 
CORRESPONDENCE
Cover L e t t e r
I am g a t h e r i n g  I n f o r m a t i o n  f o r  a d oc t o r a l  d i s s e r ­
t a t i o n  i n  music e d u c a t i o n .  The enclosed q u e s t i o n n a i r e  1s 
being sent  to a l l  I n s t i t u t i o n s  in  the Southwestern MENC 
D i v i s i o n  which have NASM membership.  The I n f o r m a t i o n  
gat hered  In r e t u r n s  f rom the q u e s t i o n n a i r e  w i l l  be used 
to he l p  develop a p r e s e r v i c e  s t udent  t e a c h i ng  program In  
music educa t i on  f o r  N o r t h e a s t e r n  Oklahoma S t a t e  U n i v e r s i t y .  
Any I n f o r m a t i o n  r e c e i v e d  from you in t h i s  survey w i l l  be 
t r e a t e d  c o n f i d e n t i a l l y .  Data w i l l  be r e p o r t e d  1n summary 
form;  n e i t h e r  persons nor  I n s t i t u t i o n s  w i l l  be ment ioned  
by name.
The c h i e f  purpose of  t h i s  i n s t r u me n t  1s to l o c a t e  
p r e s e r v i c e  programs i n  music e d u c a t i o n ;  r e s u l t s  from the
study w i l l  be made a v a i l a b l e  to you upon r e q u e s t .
Every a t t e mpt  has been made to s t r e a m l i n e  the f or mat  
of  t h i s  q u e s t i o n n a i r e  f o r  your  convenience 1n responding  
to the i t e ms .  Some i n s t i t u t i o n s  may need to have two or  
more i n s t r u c t o r s  f i l l  out  the form;  f e e l  f r e e  to d u p l i c a t e  
the q u e s t i o n n a i r e  or  c o n t a c t  me f o r  more c o p i e s .  Your
prompt compl et i on and r e t u r n  of  the q u e s t i o n n a i r e  by
November 1,  1976 ,  w i l l  be a p p r e c i a t e d .  An addressed,  
stamped envelope 1s enclosed f o r  your  conveni ence .  Thank 
you f o r  your  c o - o p e r a t i o n .
Si n c e r e l y ,
Gary Poster
A s s i s t a n t  P r o f e s s o r  o f  Music 
N o r t h e a s t e r n  Oklahoma St a t e  
Un 1 v e r s l t y
Tah l equah,  Oklahoma 74464
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F i r s t  Endorsement L e t t e r
As p r e s i d e n t - e l e c t  o f  the Southern D i v i s i o n  o f  
MENC, I  am very I n t e r e s t e d  In the f i n d i n g s  from Mr.  
F o s t e r ' s  r e se ar ch  p r o j e c t .  As a f o rmer  s u p e r v i s o r  of  
music ,  I am aware of  the need f o r  v igorous p r e s e r v i c e  
e x p er i ences  f o r  our  under gr aduat e  music educa t i on  
s t u d e n t s .  Too many t imes I have seen a beginn ing  
t e a c h e r  d i s c o v e r  t h a t  h is  c o l l e g e  p r e p a r a t i o n  1s I n a d e ­
quate or  i n a p p r o p r i a t e  to  meet the r e a l i t i e s  o f  h is  
f i r s t  j o b .  This p r o j e c t  1n the Southwestern MENC 
D i v i s i o n  may we l l  have s t r ong I m p l i c a t i o n s  f o r  a l l  our  
under gr aduat e  music educa t i o n  programs;  we 1n o t he r  
reg i ons  applaud the e f f o r t  to upgrade t e a c h e r  t r a i n i n g  
1n music e d u c a t i o n .
S 1 n c e r e l y ,
Dr .  Rober t  F.  Shambaugh 
P r o f e s s o r  o f  Music ,  LSU 
P r e s i d e n t - E l e c t ,  Southern  
D i v i s i o n ,  MENC
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Second Endorsement L e t t e r
I f u l l y  suppor t  the study of  Mr.  F os t e r  and am 
hopeful  t h a t  the r e s u l t s  W i l l  help t o  Improve t e a c h e r  
t r a i n i n g  programs.  The va l ues  o f  p r e s e r v i c e  e x per i e nc es  
are so I mp o r t a n t  they  cannot  be mi n imized i f  t e a c h e r  
t r a i n i n g  1s to  be e f f e c t i v e .  I ' m sure any o f  us who have 
had any ex pe r i e nc e  1n working w i t h  c h i l d r e n  1n music 
ar e  aware of  the need f o r  as much p r e p a r a t i o n  as p o s s i b l e .  
Now t h a t  I am r e s p o n s i b l e  f o r  Music Teacher  T r a i n i n g  I 
am made more aware o f  the t remendous need f o r  more 
p r e s e r v i c e  e x pe r i e nc e s  p r i o r  to  g r a d u a t i o n  and e n t r y  
I n t o  c l assrooms.
S 1 n c e r e l y ,
Hoover F i s h e r  
P r o f e s s o r  o f  Music 
Oklahoma S t a t e  U n i v e r s i t y  




On October  1 s t ,  I ma i l ed  a q u e s t i o n n a i r e  to  your  
o f f i c e .  At  t h i s  t ime I have not  y e t  r e c e i v e d  your  r e p l y .  
In case you might  have f o r g o t t e n  1 t ,  I am sending you 
anot he r  form and an o t he r  addressed ,  stamped envelope f o r  
your  conveni ence .  Please he l p  I ns ur e  the v a l i d i t y  of  
the p r o j e c t  by compl e t i ng  the q u e s t i o n n a i r e  and r e t u r n i n g  
1 t  a t  your  e a r l i e s t  conveni ence .
S I n c e r e l y ,
Gary Fos t e r
A s s i s t a n t  Pr o f e s s o r  of  Music 
N o r t h e a s t e r n  Oklahoma S t a t e  
U n i v e r s i  t y
Tah l equah ,  Oklahoma 74464
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